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1 remove
2 abroad
3 reduce

1A ic 5C
2B 4A

E Critical
Students’ own answers

Vocabulary development
1

la ig 5b
2e 4h 6f

1 Frozen

3 juicy
4 Creamy
5 salty
6 smelly
7 tasty
8 bitter

Students’ own answers
Academic words

b le 5a
2p 4h 6¢c

Tc
8d

Tf
8d

Writing model

A Analyze

1 Beef

2 exports

3 consumers.

4 asado

5 organic farming

B Model

1

lc 2a 3b

2

Students’ own answers

Grammar

1

1 Common foods which are grown in this country
include wheat, fruit, and vegetables. defjnipg

2 Farmers who sell in the local market always sell
seasonal crops gefining

3 Crumble, which is an English dessert, is made from

4 The area on the coast, where many farmers are based,
is pood for growing crops. ppp.defiping,

5 The food stall owners, who work in this area, must
have a license. ppp-definipg

6 The town where | lived as a teenager is famous for its
hot and spicy food. ggfining

2

1 who

2 where

3 which / that

4 which / that

5 where

6 who

3

1 The East of China, where most people live, has the best
farmland.

2 The people who live on small islands mostly eat fish.

3 Bottled water, which comes from other countries, is
more expensive than gas.

4 The dish that is made from rice, fish, herbs, and spices
comes from the north of the country.

5 The places where they eat more meat are in the center
of the country.
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Writing skill

1

1 While

2 but

3and

4s0

2

1 Many people’s lives have become better, but their diets
have become worse. / While many people’s lives have

2 We need more food to feed everyone because the
population is growing, / We need more food to feed
everyone since the population is growing,

3 Previously, people lived on small farms and they ate
the food they grew.

4 It rains a lot so the country grows most of its own food.

5 We are eating more food, but we are growing less food
ourselves. / While we are eating more food, we are
growing less food ourselves.

3

Students’ own answers

Review

Academic words review
1 attitude

2 exports

3 income

4 factor

5 global

UNIT 3 BUSINESS >

Discussion point
Students’ own answers
Video

While you watch

1 to be entrepreneurs
2 was bored

3isnt

4 experienced

ding 1

A Vocabulary preview
1

1 trust

2 customer service

3 brand

4 Excellence

5 value

6 lopo

7 quality

2
Students’ own answers

B Before you read
Students’ own answers

C Global reading

1 paragraph 4
2 paragraph 2
3 paragraph 3

apologize: paragraph 2
image: paragraph 4
quality: paragraph 3
reputation: paragraph 4
rude: paragraph 2
standard: paragraph 3

D Close reading

1 rude customer service
2 new customers

3 products

4 pood-quality

5 watches

6 themselves

16

21,23

345

E Critical thinking
Students’ own answers

ANSWER KEY n




image99.png
Study skills
Students’ own answers

Reading 2

A Vocabulary preview

lg 3f 5d Tc
2a 4b 6e

B Before you read

Students’ own answers

C Global reading

1

Companies should focus on easy access, the use of free

content, creating a product people need, and the time it

takes to be successful.

3

1 improve the access for products that already exist,
change how we use a product

2 people like receiving something for free, companies
can give people a small part of a product for free and
then charge for more features, people are likely to tell
their friends and family about free products

3 there isn't a need for the company’s product, it is the
wrong, product for the time, there isnt space for the
product in a crowded industry

4 they do not have enough money available, building a
pood brand can take a long time

D Close reading

b 2b 3c 4c

E Critical thinking
Students’ own answers

Vocabulary development
1

1d ig 5h Te
2a 4b 6c 8f
2

1 communicate

2 advertise

3 invest

4 personalize

5 employ

6 owns

7 report

8 promise

Academic words
1

1h 3c 5d
2a 4b 6e
2

1 unique

2 constant

3 economic

4 concept

5 priority

6 initial

7 investment

8 maintain

3
Students’ own answers
Writing model

A Analyze

1 communicate

2 unique

3 problems

B Model
Students’ own answers
Grammar

1

1 need

2 haveto

3 must

4 need

5 don't need to

2

1 need to advertise

2 mustnt promise

3 doesn’t have to wear
4 dont need to use

5 don't have to have
6 must maintain

7 have to spend

8 need to communicate
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3

1 Hedoesn't need to / have to invest in good offices.

2 She must / has to / needs to complain online.

3 You mustnt delete that email.

4 They don’t need to / have to worry about how
expensive it is.

5 Companies mustn't take a long time to answer the
phone.

6 Schools must / have to / need to have a website that is
easy to use.

Writing skill

1

2 and 3(1 Does not have a clear opinion. It is too neutral)

2

A—it pets the reader’s interest, addresses the question

about the content of the essay

3

CAB

Revi

Academic words review

1 unique

2 priority

3 concept

4 economic

5 approach

UNIT4TRENDS > J
Discussion point
Students’ own answers
Video
While you watch
1 paying
2 your hand
3 everyone's hands are different
4is

Reading 1

1

1 advertising,

2 power

3 store

4 multinational company

5 importance

6 decade

T consumer

8 demand

2

Students’ own answers

B Before you read

Students’ own answers

C Global reading

The growth of online sales: paragraph 4

The growth of large stores: paragraph 3

Generation Y's future importance: paragraph 6

What is Generation Y2: paragraph 2

Generation Y is hard to influence: paragraph 5

D Close reading

1

1 the size of Dubai Mall

2 the number of people who visit Dubai Mall every week

3 the number of countries with Walmart stores in 2011
and 2015, respectively

4 the amount spent shopping online by UK customers
in 2000 and 2015, respectively

5 the number of Gen Y-ers who read blogs for
suggestions of what to buy

2

1 NG 2 F(Para 2: Generation Y is the name given to

the group of people born between the late 1970s and

mid-1990s) 3 NG 4 T 5 F(Para6: Theolder and

richer Gen Y consumers become, the more important it

is for companies to understand them.|. .| it might just

gain some of the richest technology-loving customersin

history)

E Critical thinking

Students’ own answers

Study skills

1

1 Household spending should be underlined

2 Check next to ltems
3 Circle Percentage of money
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2
lc

2 rent and bills, transport, and groceries

3 dothes and shoes

3
Students’ own answers

Reading 2

A Vocabulary preview

1

1 significant

2 poods

3 influence

4 stream

5 survey

6 valuable

7 invention

8 subject

2
Students’ own answers
B Before you read
1

primary research

2

2and4

C Global reading
1 quick

2 fresh food

3 DVDs

4 arenot

5 returned

D Close reading
1 12 months

2 vacations
370%

4 2006, 2016

5 percentape

6 10%

7 60%

8 2014, 2016

E Critical thinking
Students’ own answers

IETZY siswer ker

Vocabulary development
1

1D 3s 55
25 4D 65
2

1 while

2 The difference between

3 Compared with

4 have, in common

5 equal

6 alike

3
Students’ own answers

Academic words

1

la 3f 5d
2c 4h 6b
2

1 phase

2 portion

3 Gender

4 target

5 demonstrate

6 dedline

7 seek

8 financial

3

Students’ own answers

Writing model
A Analyze

1 food consumption
2 pizza [ soda

3 soda / pizza

4 week

5 years

B Model

1

11

225

36

3
Students’ own answers

]

Te
8g




image102.png
Grammar

1

lc 2b 3a 4d
2

1 chose

2 cost

3 sold

4 didnt rise

5 didn't grow, fell

6 sent

7 began

8 found

9 felt
10 was, bought

3

1 grew, by

2 rose, between

3 increased, from, to
4
Students’ own answers
Writing skill

1

a

2

1 steady

2 fell

3 increase

4 dramatically / sharply
5 gradually

6 prew

7 sharply / dramatically
3

1 books in store

2 e-books

Writing task

Plan

Possible answers

1 in-store food shopping was steady until 2013, then
there was a sudden decrease / online food shopping
overtook in-store shopping in 2011 / eating out rose
steadily to come close to the level of in-store shopping

2 overall increase in the amount spent online food
shopping and eating out / recent decrease in in-store
food shopping,

Review
Academic words review
1 Domestic

2 financial

3 phases

4 maintain

5 demonstrate

UNIT 5 SUCCESS )
Discussion point
Students’ own answers
Video

While you watch
The first two sentences are true.

Reading 1

A Vocabulary preview
1

1 believe in

2 succeed

3 po wrong,

4 opportunity

5 deal with

6 attempt

7 ability

8 failure

2
Students’ own answers
B Before you read
Students’ own answers
C Global reading
Paragraph 2 b
Paragraph 3¢
Paragraph4d
Paragraph5a

D Close reading

1

1 our own ability

2 ajobinterview

3 fame and making money
4 Steven Spielberg,

5 failed attenpt

a—
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2 D Close reading
1 doing badly in a job interview
7Iheyae_dcigillmlhurudvsclmmﬁglhey 1b 3a 5b
believein 2a 4a 6a
3 success takes time 2
4 working in movies 1 As aresult
E Critical thinking 2 based on
Students’ own answers 3 Dueto
Study skills § e
1 6 Onaccount of
b 2c 3a 4d 3
2 i 1 F(Para 1: The city was not considered a particularly nice
Students’ own answers placein the 19705 and some parts were in particularly
3 poorcondition) 2 T 3 NG 4 F(Para4:Intotal, it
Students’ own answers took 15 years of effort to preserve the whole thing) 5 T
4 E Critical thinking
Students’ own answers Students’ own answers
Reading 2 Vocabulary development
A Vocabulary preview 1
1 1g 3h 5a 7d
b 3d 5h Tf 2e 4b 6c 8f
2e 4c 6p 8a 2
2 1 rearrange
1 transform 2 replace
2 income 3 react
3 demolish 4 renew
4 green space 5 rebuild
5 Former 6 recycle
6 run-down 7 rewrite
7 Wildlife 8 reuse
8 employment 3
3 Students’ own answers
Students’ own answers
B Before you read
Students’ own answers
C Global reading
2
1 successful

2 both successful and unsuccessful
3 both successful and unsuccessful
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le 3a 5f id
2h 4b 6c 8g

Writing model

A Model

The two maps show a park between 2010

and 2015. In 2010, the was mostly polluted and

unused and there was too much that needed to
The run-down area into a

nicer park in 2015. A lot of the
with the former gas stati by a children’s
education center. To the is, the old factory

was{fenewedas a factory museum with a café. Too much
dlheaeavmpolmdumudzlddﬂaspeds
The old train line in the middle of the

pai with a nature walk and a few trees in
the same location. To the northeast the polluted lake
boating lake. To the south of this, the
anew playground feature

B Analyze

1 The pollution and garbage were removed or cleaned,
and the buildings were replaced or renewed.

2-4 Students’ own answers

Grammar

1

1 weren’t many

2 wasn't much

3 weren’t many

4 wasn't much

2

1 There were many parks in my city when | was younger.
2 There was a lot of unemployment in my city.

3 There were many factories on the edpe of the city.

4 There was a lot of pollution in my city.

3

1 and 5 are correct.

4

1 Correct—no changes.

2 Thereis a lot of wildlife downtown.

3 The park has too much garbage.

4 Road maintenance costs a lot of money.

5 Correct—no changes.

6 There wasn't a lot to do in the area. / There wasn't
much to do in the area.

5

1 In 2015, there were a few more unemployed people.

2 In 2012, there weren't many buses.

3 In 2012, there were hardly any children's playgrounds.

4 In 2012, there was too much air pollution.

5 In 2012, there was no recycling facility.

Writing skill

1

1 in between

2 To the south of

3 In the northeast

4 by

2

la e 5f

2d 4c 6b

ANSWER KEY
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UNIT 6 PRESSURE > 2 2

Tf
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D Close reading

1 T 2 F(Para 3: Toachieve these lifestyles often
requires people to put in many hours of work, but it
seems many are not willing to putin thework) 4 NG
5 F(However, the chances of success are again very
small and many actors will earn an extremely low salary

rather than the imagined Hollywood money) 6 F (Para
6: It can also be difficult for them to go back to a normal

everyday life because they have been living a very
differentone forsolong) 7 NG 8 T

E Critical thinking

Students’ own answers

Vocabulary development

1

Hedging
is believed, might, may, is thought

Boosting.

no doubt that, dlearly, surely, definitely
2

1 Clearly

2 is believed

3 isthought

4 no doubt that

5 might

6 Surely

T may

8 definitely

3

Students’ own answers

4

Students’ own answers

Academic words

1

le 3f 5h 7d
2c 4a 6b 8p
2

1 theory

2 confirmed

3 dramatic

4 media

5 focus

6 highlighted

T apparent

8 shift

Writing model
A Model

B Analyze

1 increased use of social media and use of smartphones

2 pressure to maintain a particular image and children
cannot walk away from problems

Grammar

1

IR v 5R

2u 4R 66U

2

1 work, will feel

2 graduate, will have

3 would be, had

4 has, will be

5 didn't po, would feel

3

1 If 1 could have any job in the world, | would be a
doctor.

2 i1 had my own business, it would be a store.

3 Iwould feel less stressed if | had more free time.

4 If | could buy anything in the world, | would buy a
sports car.

5 I would be happier if | was healthier. / | would be
happier if | were healthier.

6 If I was under pressure, | would take a vacation. / if |
were under pressure, | would take a vacation.

4

Students’ own answers

5

Students’ own answers
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Writing skill

1
Paragraph 1: sentences C, A and E
Paragraph 2: sentences B, D, and F
2

1 Dueto

2 One cause

3 Asaresult of

4 therefore

5 Consequently

3

Students’ own answers

Review
Academic words review

1 highlighted

2 apparent

3 investment

4 seek

5 media

UNIT7FEAR > J
Discussion point
Students’ own answers
Video
While you watch
1 aren't
2 are
3 help
Reading 1
A Vocabulary preview
1
1 pet over
2 face
3 Breathing exercises
4 panic
5 cope
6 phobia
7 harm
8 extreme
2

B Before you read
Students’ own answers

C Global reading

1

Paragraph 1: Many people have a fear of things like
snakes, spiders, heights, water, and small spaces.
Paragraph 2: Because of this, we developed a response
to situations to protect ourselves from things that might
injure or harm s, ...

Paragraph 3: One important thing to consider is the
difference between what we call a fear and what we
consider a phobia.

Paragraph 4: Because many fears are learned during our
lives, we just have to leam different ways of coping and
adjust our attitudes to the things we are afraid of.
Paragraph 5: Some people cope by thinking about the

prook

Paragraph 6: One of the most extreme ways of dealing
with a fear is to face your fears directly.

2

Possible answers

1 fears are common

2 we learned our responses to fear

3 the difference between fears and phobias
4 coping with fears

5 thinking about proof and evidence for fears
6 facing your fears

D Close reading

1

lc 3a S5e

2f 4b 6d

2

1 fear of water

2 behavior and attitudes

3 asodal phobia / public speaking,

4 not panic

5 snack vending machines

E Critical thinking
Students’ own answers

Study skills

Students’ own answers
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Reading 2
A Vocabulary preview

g 3a 5h Te
2f 4d 6c 8b

B Before you read
Students’ own answers
C Global reading
1 paragraph 4

2 paragraph 6

3 paragraph 2

4 paragraph 7

5 paragraph 3

6 paragraph 8

7 paragraph 5

D Close reading

1

1 stay calm

2 walking out into a busy road; not being careful on a
high building; limits the risks that we are willing to take

3 the cuttlefish

4 making decisions

5 become faster

6 we can react to stressful situations in a normal and
calm way

7 let more light in

2

1 an action to protect itself from others

2 the body’s natural way of keeping, us safe by either
facing the danger or petting away from it as quickly as
possible.

3 running and jumping,

4 a chemical that gives you more energy when
frightened, excited, or angry
% a sugar produced in the body

6 the heart and other parts of the body that do specific
jobs to keep us alive

E Critical thinking

1

Students’ own answers

2

Students’ own answers

Vocabulary development

1

lon

2on

3 from

4 from

5 from

6 from

7of

8 inand out

2

1 focuson

2 suffer from

3 away from

4 With the help of

5 breathe in, breathe out

6 comment on

7 protect, from

8 recover from

3

Students’ own answers
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Academic words

1

le 3b 5a Th
2f 4g 6c 8d
2

1 minimized

2 encounter

3 response

4 external

5 internal

6 aware

7 injure

8 adjust

3

Students’ own answers

Writing model

A Analyze

won't apply for job, scared to take tests, miss
opportunities, do excellent work, don't make mistakes,
think dlearly

2

Students’ own answers

B Model

1

Pros: take extra care over tasks, think clearly, less likely to
be distracted

Cons: miss opportunities, less likely to apply for better
jobs, scared to take the tests, avoiding activities for most
of their lives

2

Students’ own answers

Grammar

1

1 has been

2 has shown

3 haven't felt

4 have given

5 Have you had

6 Have you seen

7 have recently found

8 have always been

2

1 Ihaven't flown since | was a child.

2 Ihaven't taken an elevator for five years.

3 I've not been to the dentist since | was ten years old. /1
havent been to the dentist since | was ten years old.

4 I haven't spoken in public for two years.

5 I haven't touched a spider since 2000.

6 haven't been up to the top of a tall building since the
start of this year.

7 I haven't driven a car over a bridge since 2012.

8 Ihaven't given a presentation for a year.

3

1 Many people have learned fears from their parents.

2 Afear of failure has stopped many people from taking
chances.

3 Studies have been done every year since 1985.

4 The research team has observed over 200 people for
two years.

5 The team has interviewed 100 people since the start of
March.

6 The research has had a significant impact on the
understanding of fear.

7 I have always been able to stay calm by breathing
slowdy.

Writing skill

1

Pros: can keep you safe, makes us stronger, builds

confidence

Cons: causes stress, can stop you eating, stops you from

doing what you want

are leamed in childhood

2

Pros of fear: 3; Cons of fear: 2

3

It makes sense to leave out “fear builds confidence”

because this is the least connected to each topic

sentence

Revi

Academic words review

1 portion

2 dramatic

3 encountered

4 adjust

5 response
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UNIT 8 STORIES >

1 no

2 unlucky because of unexpected events
3 He made important scientific discoveries.

lc 2a 3b

1 He planned a scientific trip in 1910, and he didn’t know
about Roald Amundsen’s trip.

3 lack of proof of arrival, and the speeds they claimed
were unbelievably fast

5 He brought back 40,000 scientific items, (including
almast 20 kilograms of rock. Of the 2,000 animal and
plant species the expedition brought back, some 400
were new discoveries.).

E Critical thinking

Students’ own answers

study skills
2

Students should avoid “find” and “people” because they
are too vague.

“adventure,” “travel,” and *famous™ need to be used with
more topical words
“dangerous” could be too far off-topic

“discover,” “explorer,” and “expedition” should be highest
on the students’ lists

Jo—
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Reading 2

A Vocabulary preview

1

b 3h S5e Tf

2d 4c 6a 8g

2

1 The written word

2 equipment

3 print

4 by hand

5 alphabet

6 inform

7 novel

8 entertain

3

Students’ own answers

C Global reading

1

paragraph 4: Although alphabets and writing had started
to grow and take on new forms, there was one other
major problem.

paragraph 5: An additional challenge, besides
developing a material to write on, was that it was difficult
to produce copies of texts.

paragraph 6: While only companies could print texts,
the printing press meant more people had access

to the materials that helped them to read and write,
which meant they had a better education and felt more

powerful.

paragraph 8: Clearly, the development of writing did not
stop with the development of better pens and printing,
methods.

2

Paragraph 2 f, Paragraph 3 a, Paragraph 4 ¢,
Paragraph 5 b, Paragraph 6 g, Paragraph 7 d,
Paragraph8e

D Close reading

1 hieroglyphics

2 fountains and schools

3 plants and cloth

4 Japan and Korea

5 people who had a pood education

6 the size of a room

T poems and plays

8 John J. Loud

9 the use of imapes and emojis in text messages and
social media

E Critical thinking
Students’ own answers

Vocabulary development

1

1 By the early

2 shortly after

3 Eventually

4 assoonas

5 Not until

6 constantly

7 Previously

8 Recently

2

Specified time or event: shortly after [her first
expedition|, as soon as |a new model is released], not
until |the discovery of fossil fuels]

3

Students’ own answers

Academic words

1

1h 3b 5a Tc

2e 4 6d 8f

2

1 chapter

2 edition

3 revolution

4 conduct

5 publication

6 image

7 locate

8 enable

3

Students’ own answers

Writing model

A Model

How: heat from microwaves melted a candy bar

Effect: microwaves are often used for cooking today

B Analyze
Students’ own answers
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Grammar

1

1 had communicated

2 hadn't realized

3 had predicted

4 had taken

5 had cooked

6 had sold

2

1 had heard, had used

2 waited

3 didn't have, had

4 sent, had ever sent

5 made

3

1 hadn’t heard

2 didn't have

3 hadn't used

4 hadn’t sent

5 started, had invented

6 had used

4

1 My friend had never flown before.

2 My grandfather hadn't used a smartphone before his
birthday.

3 Everyone was able to use the new IT system after two
weeks.

4 She hadn't seen many wild animals until she went to
South Africa.

Writing skill

1

Topic sentences:

The ability of microwaves to conduct heat was

accidentally discovered by Percy Spencer.

Today microwaves are very common and easy to locate,

but some people have been concermned about the health

impact of microwaves.

Concluding sentences:

At first, microwaves were very big and expensive, but

they went on to create a revolution in the kitchen.

However, cooking fresh foods such as vegetablesina

microwave is as healthy as any other cooking method

and much faster.

Bridpe sentence:

As soon as microwaves became cheaper and smaller it

meant more people could buy them.

2

b 3c 5d
2e 4a

3

Students’ own answers

4

Students’ own answers

Review

Academic words review
1 edition

2 conduct

3 image

4 injured

5 publication

UNIT 9 ENVIRONMENT >
Discussion point
Students’ own answers
Video
While you watch
la 3b 5¢
2d 4e
Reading 1
A Vocabulary preview
1 ecosystem
2 coast
3 oil spill
4 damape
5 fish
6 ocean
7 forecast
8 tropical
B Before you read
Students’ own answers

ANSWER KEY

m
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C Global reading

1 Yes 2 No(Para2: But this effect is quite small

compared to the effect of building resorts and ports)

3 NotGiven 4 Yes 5 Yes 6 NotGiven

D Close reading

1

1 building resorts

2 algae

3 increased levels of acid, sea temperature, and sea
levels

2

1 Horida's reef is worth about $6.3 billion every year

2 the Caribbean

3 Mississippi, Mexi

4 important reef species

5 use less water, ride a bike, plant trees, and throw your
trash away responsibly

1f la 5h g

6 livestock
8 Endangered

Students’ own answers

ANSWER KEY

wdomywrud

Students’ own answers

C Global reading

1d 2b 3a 4c

D Close reading

1 more land for farming, use of chemicals, and
transporting food around the world

2 floods, not enough water, and dust storms

3 lost farm animals, other endangered animals, and lost
local children

4 wolf,leopard, and bear

5 the southern white rhino, the American bison, and the
bald eagle

6 educating people, more power for rangers, and
changesin laws

Vocabulary development

1

1f 3a S5e K3
2d 4h 6b B¢
2

1 deforestation

2 fossil fuels

3 Global warming, melt

4 Overpopulation

5 carbon footprint

& Overfishing

7 Climate change

3

Students’ own answers
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Academic words

1

1h 3d 5b Tf
2a 4 6c 8e
2

1 ibi

2 conclusion

3 B

4 consequence

5 disposal

6 crucial

7 circumstances

8 legal

3

Students’ own answers

Writing model

B Model

1

Plastic bottles are an environmental problem.

Each paragraph covered the different possible solutions
to this problem.

2

Students’ own answers

Grammar

1

In conclusion, a number of solutions to protect
endangered animals have been suggested in this essay.
have been destroyed. However, the crucial actions of
their numbers. Arguably, the most effective of these have
mmmﬁmdmmzﬂm

3 had been caused
4 has been stopped
5 have been shown

6 have been changed

4

1 Researchers have analyzed the cause of global
warming,

2 The consequences of each solution had been
investigated before one was chosen.

3 The effects of rising sea levels have not yet been fully
understood.

4 Studies showed that 20% of the trash had been
thrown from ships.

5 Environmentalists have long campaigned for change.

5

2 Various tactics have been used to raise the awareness
of theissue.

3 Growing populations of crabs have been discovered in
the area by tesearchers.

4 The effects had not been known prior to the study.

5 Lead in gas has been prohibited by povernments.

6 In conclusion, the biggest damage to the ozone has
been caused by CFCs.

Writing skill

1

Topic sentence: .... the most effective way to deal with

people’s carbon footprint is to provide different products

and services for people.

Important arguments: It's crucial that a. more renewable

energy is provided, b. to reduce the reliance on

traditional fuels, c. encourage recydling, and d. limit the

use of packaging,

Future prediction: .... not making these changes will

2

b 2¢c 3a

3

Possible answers

1 The introduction of nature reserves could solve the
issue.

2 To stop animals from dying out, hunting should be

4

Possible answers

1 In conclusion, this essay has shown that recycling is
important in lowering the waste a country produces.

2 To conclude, without a ban on hunting, more species
could soon die out.

ANSWER KEY
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Review
Academic words review
1 consequences

2 legal

3 enables

4 crudial

5 condlusion

UNIT 10 MEDICINE >
Discussion point
Students’ own answers
Video
While you watch
la 2c 3ib
Reading 1
A Vocabulary preview
1 pharmacist
3 reliable

1 T 2 F(Para2: Many people think that the
Internet has made It easler for us to diagnose our
llinesses,..) 3 NG 4T 5T 6 NG

1h 3b 5¢ 7d
2e 41 6p 8Ba

1 People who sleep for a short amount of time have
between a 55% and 89% chance of becoming obese.

2 To gain more energy quickly we also tend to seek out
comfort foods that are high in fat and sugar.

3 Firstly, people who sleep less than seven to eight hours
per night have an increased risk of a heart attack or
stroke.

4 Bad sleep, tiredness, and fatigue also cause, and can
be a symptom of, depression.

5 Firstly, young, babies need significantly more sleep
than adults, and teenagers need slightly more sleep
than adults.

6 For example, a ten-year-old child cannot focus on
academic work prior to 8:30 in the moming whereas
ateenager or collepe student cannot really work well
before 10a.m.
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E Critical thinking
Students’ own answers

Vocabulary development

1

1f ig
2b 4h

2

1 sore

2 fever

3 cough

4 dizzy

5 weak

6 ache

7 immediate

8 urgent

3
Students’ own answers
Academic words
1

1h 3a
2d 4b

5c
6a

5c
6e

7d
8e

i
8g

Writing model
A Analyze

Agree

Quick diagnosis—".... use the results to try to diagnose
their illness or injury quickly.”

Takes pressure off doctors— *This process can stop
people poing to the doctors when it is not necessary and
take pressure off doctors and hospitals.”

Disagree

Mistakes can be made— ... people can often make
mistakes when trying to diagnose or treat themselves.”
Problem in serious illnesses— *... it presents big risks in
the case of an emergency”

B Model

1

1 While this information is useful, this essay will argue
that people should not rely on the information
because it is not precise enough.

2 The writer presents the other arguments first.

3 In conclusion, while the Internet may be a useful and
prowing source of medical information, people do not
have the knowledge and skills to diagnose themselves.

2

Students’ own answers

Grammar

1

1 The researchers said that the Internet was not very
accurate for medical diagnosis.

2 The doctor said that he had had a big increase in

3 Aleading jst said that the participants had
shown increased levels of stress when they had had
under six hours' sleep for more than a week.

4 One scientist said that society would develop further
health problems because of poor sleep.

5 The lecturer sugpested that | needed to do the test on
more people.

2

lc 3a 5f

2b 4e 6d




image9.png
To the teacher

Academic success requires so much more than
memorizing facts. It takes skills. This means that a
successful student can both learn and think critically.
Skillful helps teachers prepare thelr students for
academic work In English by teaching not only
languape—vocabulary and grammar—but the
necessary skills to engage with topics, texts, and
discourse with classmates.

Teachers using Skillful should:

* Encourage students to ask questions and
Interact. Many of the tasks and exercises Involve
pairwork, groupwork, and whole-class discussion.
Working with others helps students solidify their
understanding, and challenge and expand thelr
ability to think critically.

* Personalize the material. Help students make
connections between the texts In their book and thelr
own world—home, community, and country. Bring In

outside material from local sources when It's relevant,

making sure It fits the unit topics and language.

« Provide a lot of practice. Review exercises and
materlal from previous units. Use the Skillful digital
components to develop the skills presented in the
Student’s Book.

Opening page
Each unit starts with two opening pages. These pages pet students ready to study the
topic of the unit. There Is a video to watch and actiities to do before class.

« Provide many opportunities for review. Remind
students of the skills, grammar, and vocabulary
they learned In previous units. Have students
study a little bit each day, not just before tests.

« Show students how to be Independent
leamners. Point out opportunities to study
and practice English outside of class, such as
reading for pleasure and using the Internet In
English. The Study skills section In every unit
gives students valuable tips for successfully
managing thelr own learning.

Learning skills, like learning a language, takes
time and practice. Students must be patient with
themselves as they put In the necessary time and
effort. They should set and check poals. Perlodic
assessments the teacher can print, such as the
unit tests, progress tests, mid and end tests In the
digital components let students see thelr own
progress and measure how much they've learned,
s0 they can feel proud of thelr academic and
linguistic development.

N roouction
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3 Academic words revision
2 Leading doctors stated that people needed eight Units 1-5
hours’ sleep to have a healthy body. 1k -

3 Analysts reported that Internet diagnosis would be 2
more accurate in the future.

4 Senith described how self-diagnosis could increase 3'“’“‘"m
levels of stress and anxiety. 5 network

5 University researchers argued that the technology had & Consumer
not been 100% accurate. 7 contributi

6 Academics proved that concentration levels fell 8 trend

L. Units6- 10

Writing skill -

1 2 locate

1 More and more patients are diagnosing themselves 3 prohibited
online. 4 Revolution

2 If people diagnose themselves online, they won't do 5 confirmed
so accurately. 6 aware

3 The Internet has become a valuable source of 7 disposal
information. 8 focus

4 People with the same symptoms do not always think
of the same illness.

5 Recent studies have shown that self-diagnosis on the
Internet is not very accurate.

2

1 environmental

2 achieve

3 maintenance

4 consequence

3

1 completely, locally

2 response, contribution

3 demonstrate, community

4 minimized, philosophy

4

The essay is missing a thesis, e.g,,

This essay will argue that patients should not diagnose

and treat themseives because this can lead to further

problems.

Review

Academic words review

1 consume

2 interact

3 recovery

4 authority

5 injury
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UNIT ASSIGNMENT MARKING SHEETS

MARKING KEY FOR ASSESSMENT CRITERIA >

25 points: Excellent achievement. The student successfully fulfills
the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for
this part of the assignment, but may have a few errors or need some
improvement.

15 points: Satisfactory achievement. The student needs some work
to fulfill the expectation for this part of the assignment, but shows some
effort.

5 points: Poor achievement. The student does not fulfill the
expectation for this part of the assignment.

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but all copies must be complete pages.
©Macmllan Publizhers Limited 2018 UNIT ASSIGNMENT MARKING SHEETS
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UNIT 1SOCIETY > 2

Student name:
Date:

Unit assignment: opinion paragraph - “Young people today are not polite. To what extent do
you agree or disagree?”

25points | 20 points | 15 points | 5 points

The student successfully presents an opinion.

The student uses appropriate vocabulary.

The student uses discourse markers of contrast and
comparison accurately.

The student includes phrases for giving opinions effectively.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvernent.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:
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UNIT2FO0D > 2

Student name:
Date:

Unit assignment: descriptive paragraph - “Describe food production in your country.”

The student successfully describes food production.

The student uses appropriate vocabulary.

The student uses relative clauses correctly.

The student uses compound sentences effectively.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but 3l copies muzt be complete pages.
©Macmillan Publizhers Limited 2018. unir assicnMent warkinG steeTs [[EEJ
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UNIT 3BUSINESS >

Student name:
Date:

Unit assignment: write an essay introduction - “Customer service is the most
important part of a successful business. To what extent do you agree or disagree?”

25points | 20 points | 15 points | 5 points

The student introduces the topic successfully.

The student uses appropriate vocabulary.

The student uses modals of obligation and necessity
accurately.

The student uses the structure of an introduction successfully.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skillful Second Edition Level 2 Reading & Writing Teacher's Book

This page i photocopiable, but all copies must be complete pages.
UNIT ASSIGNMENT MARKING SHEETS & Macillan Publishers Limited 2018.
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UNITATRENDS >

Student name:
Date:

Unit assignment: graph description - “Write a summary of a graph showing
spending on goods over time.”

The student describes the main changes and trends.

The student uses appropriate vocabulary.

The student uses past tense irregular verbs correctly.

The student includes a range of words and phrases to
describe changes.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but 3l copies muzt be complete pages.
©Macmillan Publizhers Limited 2018. unir assicnment warkinG steeTs [[ESY
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UNIT 5 SUCCESS > 2

Student name:
Date:

Unit assignment: a descriptive paragraph - “Describe the main changes in two maps™

25points | 20 points | 15 points | 5 points

The student successfully summarizes the main changes.

The student uses appropriate vocabulary.

The student includes determiners of quantity accurately.

The student uses a range of language to describe location
and changes.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skillful Second Edition Level 2 Reading & Writing Teacher's Book

This page & photocapiable, but all copies must be complete pages.
UNIT ASSIGNMENT MARKING SHEETS & Macillan Publishers Limited 2018.
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UNIT 6 PRESSURE > 2

Student name:
Date:

Unit assignment: two cause and effect paragraphs - “Discuss the causes
and effects of pressure on children today.”

5 points

The student successfully describe both causes and effects.

The student uses appropriate vocabulary.

The student uses present conditionals accurately.

The student includes a range of language to link causes
and effects.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but 3l copies muzt be complete pages.
©Macmsllan Publizhers Limited 2018, i assiGMenT MarkinG seeTs [[EER
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Student name:
Date:

Unit assignment: two pros and cons paragraphs - “Fear is always bad for us.
Describe the pros and cons of fear.”

25points | 20 points | 15 points | 5 points

The student describes both pros and cons.

The student uses appropriate vocabulary.

The student uses the present perfect accurately.

The student uses appropriate paragraph organization.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvernent.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skillful Second Edition Level 2 Reading & Writing Teacher's Book

This page & photocapiable, but all copies must be complete pages.
UNIT ASSIGNMENT MARKING SHEETS & Macillan Publishers Limited 2018.
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Unit assignment: a short story - “Write the story of an important invention or
discovery that changed the world. Explain how it was made and why it was important.”

5 points

The student presents the main information about the
invention or discovery.

The student uses appropriate vocabulary.

The student uses the past perfect and simple past accurately.

The student uses connecting sentences effectively.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but 3l copies muzt be complete pages.
©Macmsllan Publizhers Limited 2018, unir assicnMent warkinG steeTs [[EER
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Reading lessons

In every unit, there are two reading lessons and they present two difierent aspects
of the unit topic and help students with Ideas and language for thelr writing task

Vocabulary to prepare students for the reading activities

Develop your students’ reading skills in each part of the reading lesson.

Writing lessons

Alter the reading lessons, there Is a page for students to analyze a model answer to
awriting task. This will help them organize their Ideas and language and prepare for
the final task at the end of the unit.
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UNIT9OENVIRONMENT > 3

Student name:
Date:

Unit assignment: a concluding paragraph for an essay - “Describe an
environmental problem in your country and suggest ways to resolve it.”

25points | 20 points | 15 points | 5 points

The student presents a successful conclusion.

The student uses appropriate vocabulary.

The student uses the present and past perfect accurately.

The student successfully summarizes the main arguments
and presents a solution.

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skillful Second Edition Level 2 Reading & Writing Teacher's Book

. This page i photocopiable, but all copies must be complete pages.
UNIT ASSIGNMENT MARKING SHEETS & Macillan Publishers Limited 2018.
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UNIT 10MEDICINE >

Student name:
Date:

Unit assignment: an opinion on essay - “We should diagnose and treat ourselves
at home before going to the doctor. To what extent do you agree or disagree?”

5 points

The student presents clear opinions and arguments.

The student uses appropriate vocabulary.

The student uses reported speech where appropriate.

The student has carefully proofread and edited their writing,

25 points: Excellent achievement. The student successfully fulfills

the expectation for this part of the assignment with little or no room for
improvement.

20 points: Good achievement. The student fulfills the expectation for this part
of the assignment, but may have a few errors or need some improvement.

15 points: Satisfactory achievement. The student needs some work to fulfill
the expectation for this part of the assignment, but shows some effort.

5 points: Poor achievement. The student does not fulfill the expectation for this
part of the assignment.

Total: /100
Comments:

Skilliul Second Edition Level 2 Reading & Writing Teacher's Book.
This page & photocopiable, but 3l copies muzt be complete pages.
©Macmillan Publizhers Limited 2018. unir assiGMenT MarkinG sHeeTs [EEEE
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Second Edition T
Skillful 2 &
Reading & Writing Teacher’s Book Pack

Skififul Second Edition Reading & Writing helps teachers prepare students for success In academic university English
programmes. Through engaging content, a skills-based syllabus, dear step-by-step lessons, and a strong academic
foaus, students develop the language, confidence, and skills they need at university and In their future careers.
The Second Edition features fresh new content, and thought-provoking matertal and topics.

Engaging video from Reuters presents language In a real-world context.

Students learn to use academic English through skalls-based tasks and challenging reading matertal
Step-by-step writing lessons help students work towards produding academic essays in English.

(Critical Thinking sections, academic vocabulary, and Study Skalls from Stedla Cottrell give students the
language and planning techniques to Improve academic performance.

«  The fully interactive Digital Student's Book and Online Workbook provide further practice,

reinforcing language skills.

Following a shared topic syllabus, Skiftful Second Edition Reading & Wrting can be combined seamiessly with
Skififul Second Edition Listening & Speaking for a more comprehensive English skills course, or used independently.

Bt 2 =

Skiliful 2

Student's Book or Student's Resource Center Online Workbook
Digital Student's Book with class audio and video
For feachers

i 2 =

5o
—

Di'W'MIUI\NNARY 88N 9735-1-380-01067-¢
one@engllsh 200 1 veton Covomeatat I H| HH| ’
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Solutions for English Teaching
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READING1  Using topic sentences to understand
main ideas

READING2  Identifying arguments and opinions

STUDY SKILL Reflective leaming journals

VOCABULARY Giving your opinion

GRAMMAR  Discourse markers of contrast and
comparison

WRITING Writing a balanced opinion

Warm-up

1f the class Is newly formed, you could start the lesson
with 3 “petting-to-know-you® activity: Students mingle and
greet each other while finding out names and nationality
{f redevant). Model this for the students before they start by
greeting the class, gving your name and nationality, and
saying basic Information about yourself.

Check that everyone understands the words attitude

(= someone’s opinions of feelings about something),
poiite (- behaving in a pleasant way, following, the usual
rules), and greet (- to behave in a friendly way when
you meet someone). Students then discuss the three
questions in pairs. After a few minutes, ask pairs to join
to form small groups and compare their ideas. Flicit
whole-class feedback, including comments on how the
students greeted each other in the warm-up mingling,
exercise (if appropriate). Write useful key vocabulary on
the board.

=»

Before you watch

Introduce the topic of the video and ask students to
discuss the three situations, deciding what is polite
behavior in their culture. To extend the discussion, ask
students if they can (a) identify alternative acceptable
behavior from other cultures in these situations; and (b)
explain how people in their own culture might respond if
someone broke the rules in their presence. Monitor and
provide feedback as a dass.

While you watch

Give students time to read the questions before playing,
the video. Then, ask the students to predict the answers
at this point. Students then watch the video all the

AL B0 SOCIETY

way through to check. Tell students it's not important
to understand everything in the video. You can tum
on the subtitles if you think your students will benefit
from them.

ANSWERS
1a 2b 3a

See pape 89 for the video script.

After you watch

Put students into pairs and ask them to discuss the
questions. For questions 1 and 3, encourage students to
think of arguments for both sides, as a way to develop
critical thinking by exploring different viewpoints.
Provide feedback as a dlass.

[reromc1 >3

What does polite mean to you?

A Vocabulary preview

1 Students work alone to complete the sentences, and
then they check in pairs. Go through the answers with
the class. Students can also complete the Vocabulary
preview as homework before class.

ANSWERS
1 rude 2 Soclalmedia 3 behavior 4 manners
S judge 6 Smiling 7 tip 8 consider

2 Swdents then check the sentences they agree with and
compare with a partner. Encourage students to take
the discussion further by explaining and justifying their
opinions.

B Before you read

1 (Check that everyone understands acceptaoble
(= considered by most people to be something that is
allowed) and interrupting (- doing, or saying something
to stop someone when they are speaking or doing,
something). In addition, elicit some examples of public
transportation. Students then work alone to complete
the quiz.

2 Students compare and discuss their choices in pairs.
Encourage them to ask follow-up questions (e.g,, Why
doyou think it is acceptable to .. 7). After a few minutes,
open up the discussion, focusing on the biggest
differences in opinion.
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C Global reading

Using topic sentences to understand main ideas
Hicit students’ ideas on what topic sentences are, and
then ask therm to read the information in the Using topic
sentences to understand main ideas box to check Ask
concept questions to check understanding (e.g,, Where
are topic sentences usually found in a paragraph? How
«can they help your reading?).

Elicit from the class how using topic sentences can help
on exams such as IELTS and TOEFL. (Possible answer: On
the reading test, you often need to locate spectiic topics
o Information. Using topic sentences helps you to find
the Information quickly, rather than reading through each
paragraph until you reach the right place)

1 Give students time to read the text and underfine the
topic sentences in paragraphs 2-4. Check answers asa
whole dass.

ANSWERS

Paragraph 2:  Some phrases are not really used for their
actual meaning but as polite social phrases.

Paragraph 3:  From tipping, to smiling, and how you eat,
there are diffierent ways o show politeness across the world.
Paragraph &:  Cell phones have changed what is
considered polite behavior in many situations.

2 Refer students back to the information in the skills box
idea of the paragraph. Students then match the main
ideas 1-3with paragraphs 2-4in the text.

ANSWERS
A paragraph? B paragraph4  C paragraph3

D Close reading
Scanning

Before referring to the exercise, check what students

know about scanning. To clanfy, ask: What is the difference
between skimming and scanning? (Skimming Is when your
‘eyes pass over the text quickly, without reading every
‘word, In order to understand the general idea. Scanning Is
‘searching quickly through a text for specific information.)
Also ask: How does using topic sentences help with scanning
and finding information? (Topic sentences identify the main
idea of the | This means you can find the:
-ymmn:vm mﬂal’-l
scanning the whole text.)

Ask students where they might read a text like What
does polite mean to you? and what type of audience it
might be particularly useful for (Possible answers: on a
website, in a welcome pack for international students or
travelers, in an inflight magazine, in a travel publication
where it would be useful for people about to travel to,
work in, or study in international environments). Ask
students to scan the text again and then identify the
type of information missing from the paragraph. Elicit
which paragraphs are likely to contain each piece of
information. Then, ask students to complete the missing
words and phrases. Ask students to check in pairs, and
then check as aclass.

ANSWERS
1 “Yourewekome® 2 “Noproblem® 3 tipping
4 lefthand 5 having your phone 6 older people

E Critical thinking
s P C

(Critical thinking involves being able to view a situation
from perspectives other than your own and to explore
reasons why people may hold different views. The first
question here explores the students’ own viewpoints
before asking, them to examine other people’s. The
second question asks students to compare and justify
their own views concerning, different generations and
politeness. Students work in small groups to discuss the
questions. Refer students back to the Vocabulary preview
section on page 10 and sugpest that they use some of
the words in their discussions. Encourage students to
explore each other’s views with further questions. Allow
plenty of time for the discussion. When they are ready,
ask volunteers to report back to the class.

Reflective learning journals

on the board and elicit from the class what it might

mean (Possible answer: Things we can do to be more

successful in our studies).

1 Review the academic and language leaming challenges.
listed and ask students to rank them from the easiest
to the most difficult. Ask students to list any more they
«can think of and rank these.

2 Tl students to compare their line with a partner.
Encourage students to explain their own rankings, but
remind them there is no right or wrong answer. Itisa
matter of personal opinion.

socers TN
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3 Students read through the Reflective learning journals
box. Hidit student experience of using learning journals
(what, when, where, why). Ask students in pairs to
discuss and note ideas to question 3 and share these as
awhole dass.

4 Ask students to read through the questions and select
their personal choices. Encourage students to compare
their choices with a partner and explain the reasons
behind these choices.

Before moving on to the next section, highlight that to

build their study skills, students should review the study

skills they have covered as they progress through the
uniits in the book, trying to put the skills into practice and
using them in a regular systematic, independent way.

READING2 >
Social media society
Wamwp

‘Briefly describe your soclal media use (see questions
below). Then ask students If they regard themselves as
light, average, or heavy users of soctal media. Say they are
going to establish a rough average profile for soclal media
useIn the dass. Ask the class to answer the following
questions: How long do you spend on social media each
‘day? How many different sociol media sites do you use?
How many people are you connected to on social media?
Ask a student to note the numbers, or do this yourself.
Then calculate the average and display It Discuss student
reactions to the average profile and their own use In
relation to this.

A Vocabulary preview

1 Students work alone to match the words and
definitions. After a few minutes, ask them to checkin
pairs, using, dictionaries if they have them. Then check
answers as a whole dass. Check pronunciation of
anvious "ok fos/ and cruel Mkruall.

ANSWERS
1d 2a 3c 41 5h 6b 7g 8e

2 Students work alone to complete the questions. Go
through the answers with the dlass.

1sites 2 post 3 pages 4 hut S opinions
6 cruel 7 amous 8 attention

BT o

3 Ask the students to discuss the questions with a
partner. Then ask for feedback as a whole dass.

The questions in Exercise 2 could be used as part of a
dass or outside-of dlass survey. For ease of recording
answers, options could be provided for questions 1 and

& because these are open questions and the rest are
‘Sliﬂﬂﬂ:’:&hm“‘m
Facebook, etc.. question & Suggest your |

to someone they trust, e.g,, a family member, employer, or
teacher. Suggest they block messages and emalls but save
evidence by keeping a record of dates of emalls and text
messages, etc. Suggest they report any offensive messages,
videos, photographs, etc., to the Internet service provider
or cell-phone service provider). Ask students to write two
or three other topic-related questions to add to these. The
‘survey can be conducted in class or outside of the class,

‘with results compiled and compared during the next class
together.

B Before you read

Predicting

Ask the students what they can do before reading a text

so they can understand what it might be about and write

some suggestions on the board (Possible answers: read
the title, look at any accompanying images, read the first
line). Explain to students that doing, these things helps

themn to make predictions about the content of the text.

This in turn, helps students to relate the information

in the text to their own knowledge, experience, and

expectations.

Ask students to look at the image, read the first sentence,

and discuss their predictions with a partner.

C Global reading

Elicit an argument for, and a related argument against,

social media from the class and highlight that opposite

arguments can often be found for the same topic. Ask
students to read through the Identifying arguments and
oopinions box. Check with students how however is used

(eg., to introduce an opposing, idea).

1 Setashort time limit and ask students to read the text
quickly to check predictions.

2 Ask students to resd the text and highlight the pheases.
that show an argument or opinion being presented.
Give time for students to compare their highlighted
phrases with a partner before checking as a whole
dlass.
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Many people argue, Some people think
However, other people believe

Some think

Some argue

Is now often considered

Reading texts on exams such as IELTS and TOEFL often
contain more than just facts and information.

and opinions are presented and the reader needs to be
able to recognize these. Looking for keywords and phrases
Is an eflective and efficient way to Identify arguments

and follow the logical connections the writer s making,
Highlighting these words and phrases helps the reader to
understand what ts fact and what Is argument or opinion.

3 Ask students to match the arguments with the
paragraphs. Go through the answers with the dlass.

ANSWERS
A4 B2 C3 DS ET F6

D Close reading
Iyzi L

Ask students to read the text again and mark the
statements ¥ (Yes), N (No), or NG (Not Given). For Yes and
No, ask the students to highlight the parts of the text that
helped them to decide. Allow students time to compare
their answers with a partner, reviewing the text and their
own answers, before checking answers as a whole dass.

The exercise type (s / No / Not Given) s very common

on exams such as IELTS. Highlight to students that It is
Important to remember that they are being tested on thelr
understanding of the text, not any knowledge or experience
they may already have of the topic. They should focus
onlyon the Information given In the text_ If there s no
Information, then the answer Is Not Given.

ANSWERS

1 Yes 2 No(Para2: Research around the world suggests
this Is not only a Japanese problem but one that extsts
around theworld) 3 NotGiven 4 No (Para 5: When we
see the lives of celebrities and profiles of companies, many
people forget that It s carefully created and not real.)

S NotGhven 6 No(Para8: On the other hand, it also
makes many people feel more anxdous about thelr own
Image, creates false friendship groups, and many people
arelesspatient) 7 NotGiven 8 Yes

E Critical thinking
Understanding and being able to articulate our own
views is important. However, for deeper critical thinking,
our own opinions benefit from comparison with other
people’s. We need to be able to explain, expand on, and
justify our own views, providing reasons and support.
However, at the same time, we need to be open to other
viewpoints, and, at times, accept the need to change or
modify our own views.

1 Ask students to decide if they agree or disagree with
the statements.

2 Ask students to discuss the statements and compare
their opinions in small groups. Encourage development
of the discussion through students asking follow-up
questions. Ask if anyone chanped any of their opinions
asa result of the discussion. Give feedback as a dass.

Part 3 of the IELTS Speaking Test focuses on a discussion

of the candidate’s views on a range of related topics. The

‘candidate Is expected to expand on, justify, and clarify

Ideas put forward. Students should always try to participate
in todo this In class. asthe

‘our thoughts can help to darify them, so can putting our

‘opinions Into words and having to support them.

VOCABULARY >

Vocabulary development

Phrases for giving opinions

Tell students to close their books. Write I think on the

board and elicit related words and phrases from the

students, adding their suggestions to the board. Group

similar words together, e g, believe, feel, find.

1 Open books and identify any phrases on the board that
appear in Exercise 1. Then ask students to match the
words.

ANSWERS
a 1find; in my experience; in my opinion; | feel

2 Students choose the best word to complete the
sentences. Early finishers can discuss their views of the
statements.

socer TN
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1 disagree 2 find 3 completely 4 to some extent

S Inmyexperience 6 agreewith 7 In my opinion
8 fecl

Give students a few minutes to review the statements
and consider their own views. Encourape them to
make notes on their ideas to prepare. Put students into
pairs and set a time limit for the discussion of the three
statements, reminding students to use the phrases and
words from Exercise 1. Ask students to report back to
the dass about the statements they disagreed on.

Writing model

Ask students to read through the information about

the writing task and what they are poing to cover in this
section of study. Highlight that all the work done in this

section will build towards the final task, supporting the

students and helping them to produce a quality piece of
writing,

Warm-up

Students close their books. At the top of the board write:
Social media has had a negative effect on young people’s
behavior, and then divide the rest of the board Into two

Ask students, In pairs, to write two or three more
‘statements similar to those In Exercise 3. They should then
‘exchange these with other pairs and discuss the statements

columns with the titles Agree and Disagree. Give the
students a few minutes, in pairs o small groups, to think of
arguments agreeing and disagreeing. When they are ready,

they recetve, practicing the language from this section.

VOCABULARY > J

Academic words

1

2

3

Students work alone to match the words with the
definitions. Ask students to checkin pairs, and then
check as a class. Check that students can pronounce all

ask volunteers to share their ideas and make a note of
them In the columns on the board.

A Analyze

Ask students to read the model and complete the
table. If you have used the Warm-up activity above, ask
students to identify any new ideas covered in the model,
not included in the ideas on the board.

the words and focus particularly on the word stress of ANSWERS

appropriate [>'praopriat/, ignore 1g"nor/, and reaction Agree

Ifri‘ek f(o)n/. " children less social with adults
parents feel anxious

ANSWERS parents cannot read their children's posts
Disagree

1f 2b 23 4d Sc 6g 7Te 8h

Students work alone to complete the paragraph with
the words from Exercise 1. Give students time to check
in pairs, and then check as a dass.

1 appropriate 2 trend 3 network 4 factor
S reaction 6 atitude 7 version 8 Ignore

Encourage students to use the tarpet words while
discussing the questions with a partner. To develop
the discussion further after a few minutes, put pairs
topether to form small groups. Ask volunteers to report
back to the dlass.

e

gives children more opportunities to socialize with friends
children who cannot play outside have an online network
children had difficult relationships with parents before
soctal media

B Model
1 Askstudents to highlight the phrases in the text and to
identify which side of the argument is gjven first.
ANSWERS

1 some people think; They argue that; some people feel
2 agree side

2 Elicit from students the writer’s point of view and how
they know.

ANSWER
The disagree side— agree with the second opinion ...
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3 Students discuss the questions in pairs.

Ask students to review each of the vocabulary sections

In the unit. They should review the meaning and
pronunciation of the words. Ask them to also make a note
of the words (or a set number of words, e.g, eight, on
prompt cards.) Encourage the students to use these words
In discussion and writing throughout the remainder of the
unit, starting with the discussion In Exercise 3.

GRAMMAR > 2

Discourse markers of contrast
and comparison

Wamwp =000

sk students to close their books. On one side of the board
‘write Social media helps us to communicate with more
people. On the other side write We spand less time with our
friends and family. Undesneath this write Going out and
meeting friends gives us the opportunity to communicate.
sk students which pairs of sentences make a contrasting
point (first sentence + We spend less time with our friends
and famiy and which makes a point showing how things.
‘are simillar (first sentence + Going out and meeting friends
gives us the opportunity to communicate). Ask students to
match the discourse markers however and equally to the
jpalrs of sentences. Elicit other examples of contrasting and
comparison statements.
Give students time to read through the information in
the Discourse markers of contrast and comparison box.
Ask students to focus on the differences in punctuation,
depending on the discourse marker used.

1 Ask students to work through the statements on their
own before discussing their answers with a partner.
Encourape students to read the complete statement in
detail, and not only respond to the discourse marker.
This will help them to understand the use of the
discourse marker in context (which will help them with
the following exercise). Elicit the main ideas from each
staternent in the students’ own words. Give feedback as
adass.

ANSWERS
1D 2D 3D 4D S5 6D 7S 85 90D

2 Remind students to read the sentences carefully and to
the end, taking note of any relevant punctuation before
deciding which discourse marker to use. Students
need toidentify the distinct ideas and whether they are
similar or different.

ANSWERS
1c 2b 3b 42 5¢c 6c Th

3 Students combine the sentences using the discourse
markers. Encourage them to refer back to the
sentences in Exercises 1 and 2 and the information in
the skills box to check the correct structures for each
discourse marker.

ANSWERS

1 Both students and teachers find cell phones In the
classrooms rude. / Both teachers and students find cell
phones In the dassroom rude.

2 Tallang loudly on the train is rude. However, It Is often

necessary.

3 People should not worry about *Iikes® on soctal
media. Similarly, they should not worry about negative
comments.

4 On the one hand, people need to stay connected
through soctal media On the other hand, they should
limit their use.

4 Ask students to discuss with a partner whether they
agyee or disagree with the sentences in Exercise 3. Ask
them to give reasons for their opinions. Encourage
them to use language from throughout the unit as they
do this. Ask students to report back and help them to
summarize the key points of their discussion (e.g, While
you agree on this point, you don't have the same reasons
for your views).

Writing skill
Writing a balanced opinion

Wamwp =000
Ask students to close their books. On the board write the
short paragraph:

1agree that social media is very bad for everyone. It is rude
1o use it when you are with other people.

Ask the following questions about the paragraph and
encourage discussion and Justification of the students”
answers:

How many viewpoints does it give? (one) Are there any
supporting reasons? (no) Is it @ balanced opinion? (no)
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Ask the students to read through the information in

the Writing a balanced opinion box. If you included

paragraph on the board (alternative viewpoint and

supporting reasons).

1 Students can work in pairs to complete the table. Go
through answers with the dlass.

ANSWERS

Stating the first viewpoint: Some people befiove, One

argument is

Stating an alternative view: Others feel that; Another

argument is

Giving the author's view: | feef that; in my opinion; in my

experience

2 Askstudents to put the sentences in order. When they

finish, ask them to read through the complete set of
sentences in order to check the structure and flow of
the argument, focusing on the phrases in context.

ANSWERS
1C 2A 3G 4F SB 6H TD 8¢

3 Students label the function of each sentence and check
in pairs.
ANSWERS
aviewpoint: 8,C
areason:AD,F,GH
personal opinion: E

4 Askstudents which view they agree with and to discuss
their opinions with a partner. Then report back to the
class.

Divide the class Into two groups, Group A In support of the
argument and Group B against the argument (imespective
‘of students’ own personal views). Pair students from Group
Awith students from Group B. Ask students to debate the
argument In thelr pairs. Give feedback as a class on the
experience at the end.

s O

Writing task

Brainstorm

Review the writing task as a class. Then ask the students
to complete the table with their ideas. Remind them that
this is a beainstorm stage, so there is no right or wrong,
answer. After a few minutes, put the students in pairs to
share their ideas. Give feedback as a dlass, adding ideas
to a table on the board.

Plan

On their own, students identify two arguments to agree
with and two to disagree with. Ask the students to select
the ideas they find most interesting or have the strongest
reaction to, as these are the ideas they will use in their
essay. They should then make a note of an example for
each.

When students have thought of an example for each of
the ideas, ask them to then work in pairs. They should
examples. As noted before, explaining to others often
helps to clarify arguments and ideas. Give students

the opportunity to make further notes or change their
arguments and/or examples if they wish.

Write

Students complete the writing taskin classorasa
take-home activity. Highlight the elements that should
be included, as listed in the task instructions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to structure and use of discourse markers.
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[ REVIEW >4

Wordlist

Students work in pairs or small groups to work through

the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how

it was used in the unit. Go through the list carefully with

the class.

Academic words review

Students work through the sentences, check in pairs,
and report back to the dlass.

ANSWERS

1 version 2 network 3 ignore 4 trends

S appropriate

Unit review

Students work through the list alone to decide what they

can and can't do. They discuss their answers in pairs,

including what they remember from the unit about each

point. Finally, open up the discussion to include the

whole class. Pay particular attention to any boxes that

the students didn't check. Explore with them ways of
Extra research task

As a take home activity, ask students to research one of the
two topics In the reading sections of the unit (politeness
and culture, the effect of soctal media) looking for
Interesting infographics, Images, or reports they can share
‘with their fellow students In the following class.
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READING1  Completing a summary of main
ideas
READING2  Understanding synonyms

STUDY SKILL  Tricks for getting started
VOCABULARY Adjectives for describing food
GRAMMAR  Relative clauses

WRITING Using compound sentences

Warm-up

Write fruit and vegetables on the board, and then ask
students to work In pairs to make a list of all the fruit and
vegetables they know the names of In English. Ask them
1o come to the baard to add thelr kieas (but not repeat
words that are already written on the board). Check
pronunciation, particularly the word stress, of the different.
Hems, and ask students to describe the frut of vegetables
they wrote on the board If other students are not familiar
with them.

Hicit from the class what the infographic shows. Check
the pronunciation of the different items. Focus on the
word stress and mark up on the board as necessary (for
example tomatoes). Students then discuss the three
questions with a partner. When students finish, ask them
to present their ideas on the third question to the dass.
Encourage students to justify their answers.

If students are in a multilingual class, ask them to work
with students from their own country (If possible).
Students then produce their own Infographic for fruit and
vegetables grown In their own country in diffierent seasons.
Altematively, present a short list of varlous countries and
ask students to work In pairs to create an Infographic of the
fruit and vegetables grown there In contrasting seasons.
They can present this to the class.

18 UNIT2 Qe

I=»

Before you watch

Introduce the topic of the video and ask students to read
the exercise. Give an example of a dish matching each
statement, using yourself as the model (e.g,, if you are
American, the first example could be a peanut butter and
Jjelly sandwich). Give the students a minute to consider
the three statements individually. Before choosing the
staternent that most closely matches their opinion, they
should note examples that support each statement.

In this way the students are making a considered
judgment. Then ask the students to explain and discuss
their view with a partner.

While you watch

Ask students to read the questions and look at the
picture from the video. Ask students to predict the
answers in pairs. Play the video so that students can
check their predictions. You can turn on the subtitles if
you think your students will benefit from them. Allow
students a minute to compare their answers before
checking the answers as a class.

ANSWERS
1 middleEastern 2 Theytry more Arabic food.
3 Theylike it

See page 89 for the video script.

After you watch

Ask the students to work with a partner. They could first
work with a partner from their own country, if possible.
Then they could change partners to work with a student
from a different country and explain their answers.

In a multilingual class, students can test their theory as to
‘which food from their country s popular around the workd.
They can presant their inttial ideas to the class and then
check the reality by asking for the other students’ views
andjor having a show of hands as to which of the food has
been heard of and/or s popular.
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READING1 > J

The food of Indonesia

A Vocabulary preview

Highlight the parts of speech for each word. Then give
students time to work individually, identifying the words
in the text and matching them with the definitions. Allow
students to check in pairs before going through the
answers as a whole class.

ANSWERS
1c 2g 3f 4d 5h 6e 7b 8a

Students need to scan the text to locate the words in the:
Vocabulary preview. This Is an important skill students
nead to develop In order to locate spectic Information
quickly. This Is essential on exams when students often
have to deal with long texts efficiently and effectvely (for
example on IELTS). Highlight to students that this ts the siall
being practiced hese: this will help students to understand
the purpose of the activity and develop awareness of when
these skills are being practiced.

B Before youread

Previewing a text

Review the two purposes with the students, highlighting
the difference between the two functions (e, give an
overview / compare). Then pive students time to look
at the picture, caption, and heading and choose the
purpase.

As away to actate prior knowledge, ask students to work

C Global reading
Completing a summary of main ideas

Before referring students to the Completing a summary
of main ideas box, ask the questions: What is a summary?
What does it contain? Elicit that it contains the main
ideas of the article and not the details, such as examples.
and identifying information can help to summarize
ideas. Also, point out that information in a summary

is paraphrased. This is to avoid plagiarism when the
summary is written by a different author than the

‘On exams such as ELTS, candidates are sometimes:
required to extract the main Information from a long text
In order to complete a summary or notes on the text.
‘Students need to practice identifying the broad meaning of
the text and the main points It contains, using, for example,
the titles, Introduction and conclusion, and topic sentences
‘within the original article.

1 Review the items in the skills box, remind students that
skimming means looking quickly through a text, and
then set a short time limit for the skimming activity.

ANSWERS
plants and crops; local dishes; changes to diet and
shopping; challenges today

2 Review the summary together and highlight that in
Exercise | students identified the key topics of the
text. Allow students time to complete the summary
individually belore checking in pairs. Then check
answers as a whole dass. Highlight that in this type of
summary completion exercise, the words need to fit

ANSWERS
1 plantsandcrops 2 local dshes 3 diets
4 shopping S challenges 6 today

D Close reading

Scanning

Students review the sentences and then read the text
in more detail to decide if each sentence is T (True),

F (False), or NG (Not Given). Allow students time to
compare in pairs and adjust answers accordingly before
checking as a whole class.

sooo ECENEN
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STUDY SKILLS > 2

True/ False / Not Given statements are based on the facts
as presented In the text and are a common exercise type
‘on exams. When identifying NG answers, read carefully for
the Information the article does gve about the topic of the
sentence and check carefully to be sure the Information
from the sentence Is not Included.

Highlight to students that the sentences in such exercises
tend to come in the order they appear (or logically would
‘appeax, In the case of NG) Inthe text.

ANSWERS

1 F (Para L: Alarge percentage of the population works in
the farming Industry and the country gets a lot of Income
fromthis) 2 NG 3 F (Para 3 Indonesta has a long
history of cooking with herbs and spices) &4 T S F
(Para 5: In the past, the country produced enough rice
and sugar for everyone, but now It needs to Import these
foods)

E Critical thinking

Key critical thinking skills involve comparing, as happens

in question 1, and also analyzing cause and effect, the

focus of question 2.

1 Askstudentsindividually to refer back to the reading
text to identify the changes in the Indonesian diet.
Then give them time to make a note of the chanpes in
a column headed Indonesia. Students can then assess
and note in a second column whether these changes
have also occurred in their own country's diet. Once
this preparation is finished, students discuss their notes
insmall groups.

2 Encourape students to think and discuss the questions
more broadly, thinking about people in peneral. Ask
each group to summarize their ideas and write the
notes on the board in two columns Cause and Fflect,
both under the general title: Fating more processed
foods.

In Part 3 of the IELTS Spealing Test, candidates are
‘expected to speak on a more abstract level, discussing
ideas in general, rather than related to specific personal
experlences. Take the opportunity to highlight this type
of discussion when it takes place in dass. Thiswill help to
build students’ awareness of the Importance of abstract
discussion, and their confidence In the practice they are
gaining In It

ERTIEY oo

Tricks for getting started
With books dosed, ask students how they get going
when starting a new essay or presentation. You could
ask, Where do you get your first ideas from? Where and
how do you write them? Students then open their books
and read the Free writing section of the Tricks for getting
started box. Elicit what is the benefit of each bullet point
(Possible answers: a time limit puts pressure on us to
work faster and produce more ideas; writing quickly will
help us record more ideas and make us less focused on
the quality of the ideas [not the point of this stage]; we
want the focus to be on ideas, not accuracy of language
at this stage).

1 Students complete the exercise individually. Keep a
check on the time for them and monitor to encourage
students to write down ideas throughout the whole
three minutes.

2 Askstudents to compare ideas with a partner who
chose the same topic. Encourage students to identify
partner’s list to add to their own.

3 Review the free assodiation section of the Study skills
box_ Elicit the differences between the free writing,
and free association tasks. (Possible answers: free
on any connections that can be made. In addition,
itinvolves analyzing the ideas and assodiations,
and editing and reorganizing them to produce more
connections.) Ask students to choose a different topic
from Exercise 1 and complete the free assodation task
from the Study skills box.

4 Askstudents to work with a partner who chose the
same topic. They then compare their notes adding any
ideas from their partner’s list to their own.

Elicit feedback from the students on their experience of

completing these two tasks. Remind the students that

the study skills activities are for students to experience
in class and then store as part of their personal library or

“tool kit" to use in their peneral studies.

Students could add the study skills from each unittoa
personal library or “tool kit~ This could be done by copying
the Information box onto a file card (with reference), or
taking a picture of the box (again, with reference) and
storing It in a digital foldes. Encourage students to review
this “tool kit* from time to time, and to continue to select
skills to use in thelr general study programs.
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READING2 > J

Farming in extremes

Warmwp
Wirite the title Extremes on the board. Then write some:
topics around the board: weather, places people v, places
in the world, exercise we do, food we eot. Next to weather,
‘write 50 C vs. ice and snow. Elicit the Ides of extremes—that
these are at the two ends of the scale of possibilities. Add
students’ Ideas of extremes relating to the different topics
on the board.

A Vocabulary preview
1 Students work alone to complete the questions with
words in the box, Check answers as a whole dass.

ANSWERS
1locally 2 dam 3 human 4 cops
5 environmental 6 artificdal 7 cost 8 pollute

2 Put the students into pairs to discuss the questions in
Bxercise 1. Ask for feedback on the main points of the
discussion. Go through the answers with the class.

B Before youread

Preparing to read

Students discuss the three questions in pairs. After a few
minutes, open up the discussion to include the whole
dlass.

Ask students to work with a partner or group of students
from their own country (If possible). Students conduct a
SWOT analysts on the topic of growing food In their own
country. They discuss and make notes on the strengths,
weaknesses, opportunities, and threats relating to growing
food In their country. (Example answer for the UAE -
strengths—a lot of empty land; weaknesses—lack of
rainfall; opportunities—using solar power for greenhouse
farming and Irrigation; threats—cost and leved of interest )

C Global reading

Limmi

Hlicit from the class what to focus on when skimming,
this particular text (Possible answers: pictures, title,
headings, and topic sentences). Set a short time limit
(e, 2 minutes) for students to skim-read and choose an
alternative title.

ANSWER
3

D Close reading
Understanding synonyms

Warmwp
‘With books closed, write the following words In a jumbled
order around the board: country, learning, buiiding, nation,
‘state, discovering, making, creating, studying. Ask students
1o Identify the three groups of three words (Answer:
‘country / nation /state; studying / learning / discovering;
‘making / creating / building). Once completed, write

the word synonym on the board and elicit the meaning
(Possible answer: words with a very similar meaning).

Students read through the Understanding synonyms

box and ask questions, for example: Why do we use

synanyms? (to avoid repetition and make the text

interesting); Why do we need to recognize and understand

them? (to help us to understand the text more fully);

How can they help us? (by indicating the main topic of a

section).

1 Students read the relevant paragraphs and identify the
synonyms. Allow time to check answers in pairs before
checking back as awhole dlass.

2 Students find synonyms in the text from paragraphs
5-7 for the words in bold. Ask students to check in
pairs, and then check as a dass.

ANSWERS
1 remove 2 abroad 3 reduce

sooo ECTENETNN
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3 Students review the sentences and the groups A,
B, and C. Give themn the opportunity to predict who
they / them refers to in each sentence before reading
the article again in detail to confirm their answers. Go
through the answers with the dass.

ANSWERS
1A 28 3C 4A SC

E Critical thinking

This section involves several elements of critical thinking,

including ranking, providing supporting reasons, analysis

of asituation, and speculation.

1 Put the students into small groups to discuss the
question. Give them time to review the two texts and to
make notes if necessary. Fncourage students to expand
on the reasons why particular traditional foods eaten in

2 Askstudentsif they would or wouldnt find it difficult to
stop eating processed foods. Encourage them to give
consumption. Ask each group to give feedback on one
interesting point from their discussion.

VOCABULARY >

Vocabulary development
Adjectives for describing food

Warmwp
‘With books closed, tell the students the tast thing you

ate, and describe it with a word using mime to make the
meaning of the word dear (for example, cheese / smely).
Ask students what they have eaten today and write It on
the board. Elicit a few simple words to describe the food
{for example, sweet, hot, cold). Leave the words up for the
‘students to use when they give feedback on Exercise 1.

(Alternatively, you could show images of different food
types to elicit more description words)

1 Students open books and match the words with the
definitions. Check answers as a whole class. Then, if
the Warm-up was completed, return to the food words
on the board and elicit which of the adjectives from
Exercise | match the food types.

ANSWERS
1a 2e 3g 4h 5b 6f 7c 8d

ERTTEY oo

2

Students work alone to complete the sentences with
words from Exercise 1. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1 Frozen 2 spicy 3 Juicy 4 Creamy S salty
6 smelly 7 tasty 8 bitter

Ask students to discuss the two questions relating

to food preferences. Encourage them to take the
discussion further with additional questions, for
example, Have you always preferred this type of snack?
Why do you think this is the case?

[ VOCABULARY > _2

Academic words

1

2

Students work alone to match the words with the
definitions. Ask students to check in pairs, and then
check as a dass. Check that students know how to
pronounce each word, focusing particularly on /k/in
chemical, and the word stress in each of the words.
W appropriate, highlight that the word stress shiftsin
export—as a verb the stress is on the second syllable,
and as anoun, itis on the first syllable.

ANSWERS
1b 2g 3e 4h Sa 6c 71 8d

Students complete the sentences with the words from
Exercise 1. Go through the answers with the dlass.

ANSWERS
1 export 2 Consumers 3 chemical 4 contribution
5 approach 6 Global 7 domestic 8 Income

Students discuss the questions in pairs. Encourage
them to extend the discussion with the simple

follow-up question Why? Ask pairs to report back on
their discussion and reasons for different questions.
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Writing model

A Analyze

Read through the leaming points listed for this section
of the unit and highlight that each section builds to the
final writing section.

Analyze the brainstorm with the students, asking,
questions to check their understanding, For example,
Which country is the focus? (Argentina), What is an
important food type? (beef). Give students time to
complete the model with the words in bold. Ask students
to check in pairs, and then check as a class.

ANSWERS
1 Beef 2 exports 3 consumers 4 asado
S organic farming

B Model

1 Ask the students to analyze the model text and identify
which groups of sentences relate to which topic. Ask
students to check in pairs, and then check as a dass.

ANSWERS
1c 2a 3b

2 Students discuss the questions in pairs. If possible,
place students in pairs with students from their own
country initially, and then change pairs to discuss the
same questions and compare answers with students
from different countries. Ask students to report back to
the dass.

When getting feedback from the class for question 3, focus
on the changes and the reasons. Draw a two-column table
on the board with the heads Cause (the reasons) and Effect
(the changes). Ask students to identify any common causes
and effects, Le., relating to more than one country.

GRAMMAR > 2

Relative clauses

Wamuwp =000

‘With books closed, write a sentence on the board about
your country. For example, People eat more organic food
‘nowadays. Elicit if this Is true for everywhere In the world
(Answer: na). write on the board on a separate line ....

who live in the UK ... Ask students how to combine the
sentence and dause. (Answer: Peopie who live in the UK.
‘eat move organic food nowadays)

Then write the sentences: Organic food is often grown
locally. Organic food is usually quite expensive. Ask students
how to combine these sentences, and write the answes on
the board. (Answer: Organic food, which is usually quite:
expensive, is often locally grown )

Elicat the differences in punctuation and grammar between
the two sentences. (Answer: The first has no commas, and
uses who, and the second has commas around the insested
clause and uses which). Ask students to open their books
and read the information about relative dlauses In order
1o explain the two differences (Possible answer: who vs.
which - people vs. things; no commas for defining relative
clauses giving extra Information about the person or thing).

1 Students use the Relative clouses box as a reference to
or non-defining, Ask students to check in pairs and
then check as adlass.

ANSWERS

1 Common foods which are grown in this country Include
wheat, fruit, and vegetables. defining

2 rarmers who sell in the local markes always sell
seasonal crops. defining

3 Crumble, which i an English dessert, ts made from fruit,

2 Students work alone to complete the sentences. Ask
students to check in pairs and then check as a class.

ANSWERS
1who 2 where 3 which/that 4 which/that
5 where 6 who

rooo ECTENEN
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3 Read through the example with the students and elicit
the type of dause (Answer: non-defining) and whyit
s this (Possible answer: The Fast of China is a specific
place that needs no further definitior; it uses commas.
at the start and end of the dause). Students work alone
to combine the sentences. Monitor the activity and
help with any vocabulary where needed. Have the dlass
give feedback with the correct sentences displayed on
the board.

ANSWERS

1 TheEast of China, where most people Iive, has the best
farmiand.

2 The people who live on small Islands mostly eat fish.

3 Bottled water, which comes from other countries, Is
more expensive than gas.

4 Thedish that Is made from rice, fish, herbs, and spices
«comes from the north of the country.

S The places where they eat more meat are In the center
of the country.

Toachieve higher grades on writing tests such as the IELTS
‘exam, a range of sentence structures needs to be used,
Iincuding complex sentences. Sentences with relative
‘dauses are useful to show that you are able to control and
‘combine multiple idaas within the context of one sentence
and can, therelore, produce complex sentences.

S

Writing skill
Writing compound sentences

Warmuwp === 00

On the board write the two sentences: The peopie buy the
food that is not expensive. The people buy the food since it
s not expensive. Elicit the differences. (Possible answer:
The frst has a defining relative clause sing that, with that
replacing the subject. The second is two Independent
dauses (both with subject and verb) joined with a
‘conjunction (since, meaning becouse). The first defines the
food the people eat. The second explains why the people
et thefood)

Students read through the Writing compound sentences
box. Encourage them to discuss the skills box in pairs.
and to ask you questions to check their understanding of
compound sentences. Highlight that all the conjunctions
fit rammatically and that the way to select the correct
one is to analyze the logical connection between the two
ideas in the compound sentence.
1 Students work alone to choose the correct conjunction.
Ask students to check in pairs, and then check as
adass.

ANSWERS
1whie 2but 3and 4so

2 Write the first two sentences on the board: Many
people’s lives have become better. Their diets have
become worse. Ask students to analyze the logjcal
connection between the ideas and try out some of
the different conjunctions. Give them time to arrive
at theidea of contrasting or different ideas, i.e., one
idea not following on from the other, and then to
select the appropriate conjunction (while / but). Then
write the compound sentence on the board (Answer:
Many people’s lives have become better, but /while
their diets have becorne worse). Ask students to work
alone to combine the other sentences into compound
sentences. Go through the answers with the dass.
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ANSWERS

1 Many people’s lives have become better, but their diets
have become worse. / While many people's lives have
become better, thelr diets have become worse.

2 we nead more food to feed everyone because the
population &s growing. / We need more food to feed
everyone since the population Is growing,

3 Premously, people Iived on small farms and they ate the
food they grew.

4 Itrains a lot so the country grows most of its own food.
S We are eating more food, but we are growing less food
ourselves. / While we are eating more food, we are

growing less food ourselves.

3 Students use the conjunctions to write four compound
sentences about the favorite foods in their countries.
Ask students to work in pairs to check the grammar.
They can then change pairs, share their sentences, and
ask each other further questions about the food in their
partner’s country.

WRITING
Writing task
Brainstorm
Students work alone or in pairs (with another student
from the same country) to complete the brainstorm.
Ask volunteers to share their ideas with the class and
highlight similarities and differences between the
different countries.

Plan

Students then work alone to make notes on each of the
questions. When they have addressed all the questions,
ask students to work in pairs and discuss the questions.
As they share their ideas, they can make further notes of
ideas that come up.

Write

Students complete the writing task in classorasa
take-home activity. Ideally, they should write their
answer electronically (e.g,, on a laptop or smartphone)
to allow them to edit it later. Encourage students to
find images that support the text and to reference them
appropriately if induding them with the essay.

Share

Tell students to look at the checklist on page 189. They
use the checklist to review their partner’s writing and
offer suggestions for improvement in the form of written
comments.

Rewrite and edit

Students read their partner's comments and rewrite and
revise their text, checking for errors and paying particular
attention to compound sentences and relative clauses.

REVIEW > 2

Wordlist

Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the dlass.

Academic words review
Students work through the sentences, check in pairs,
and report back to the class.

ANSWERS
1 attitude 2 exports 3 Icome 4 factor S global

Unit review

Students work through the list alone to decide what they
can and can’t do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to include the
whole class. Pay particular attention to any boxes that
the students didnt check. Explore with them ways of

rooo ECTENEE
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READING1 Identifying supporting details
READING2  Signposting

STUDYSKILL What are recruiters looking for?
VOCABULARY Business verbs

GRAMMAR  Modals of obligation and necessity
WRITING Writing an introduction

Warm-up

with books closed, describe someone you know who Is
successful In business. This could be a business exacutive
working for a large organization or someone running thelr
‘own company. Describe some of the habits the person has.
Include a mixture of positive habits (for example, exercising
every day, petting up early, having a special place to work
from if they work at home) and possibly less positive habits
{eg., checking emalls frequently, working on the weekend).
Ask students to discuss the habits and identify which are
more likely to contribute to the person's sucoess.

‘Ask students to work in groups and describe a person they
know who works In business. How do they organize their
day? Are they successful? Elicit feedback from the whole
class and write a list on the board of useful habits for being
successful In business.

Ask the students to read through the infographic and
discuss the first two questions with a partner. After
discussing the questions, ask the pairs to choose a list
of the top five most useful points for people in business.
They could then form a group with another pair to share
their lists and choose five points in total. Students stay
in groups to discuss question 3. Have the class give
feedback, encouraging the students to talk to the other
groups, rather than only to you, and share which of the
tips they use in their own studies.

(L _LEJ BUSINESS

[ IDEO > 4

Before you watch

Introduce the topic of the video and ask students to
identify any new words. Write the word entrepreneur on
the board. Ask students if they know the meaning and
pronunciation of the word (Answer: someone who uses
money to start businesses and make business deals,
/,antrapra‘nor/). Then ask students to complete the
Belore you watch section and discuss the question in
pairs. Ask them to compare examples of people they
know and what they did after finishing collepe. Ask
students to share their overall view with the dass (e.g,,
which is the most popular post-college poal) and see

if there is peneral consensus in the room. Avoid asking
Why? at this point because this can be used to develop
the After you watch discussion.

While you watch
Allow students time to read through the statements.
Students then watch the video. Give them time to

compare answers in pairs before checking as a whole
dass.

ANSWERS
1 obeentrepreneurs 2 wasbored 3 tsnt
4 experienced

See page 89 for the video script.

After you watch

Ask students to discuss the questions in pairs. Monitor
and encourage students to expand on their answers

by prompting with the question Why? Monitor and
provide feedback as a class. To expand the discussion,
encourage students to consider if the situation has
changed over time (Example question: Were things the
same for your parents’ generation?).
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READING1 > J

How much is it worth?
A Vocabulary preview

Wamwp 00000
Show some well-known company logos and ask students
to Kentify the company and the product. Ask them to
‘share other Information they know about the company

as well. introduce words from the following vocabutary
‘section, using them In context without defining them (e.g,,
Do you know these brands? which logo do you recognize?).

1 Ask students to work alone to complete the questions
with the vocabulary in the box. Ask students to checkin
pairs, and then check as a dass.

ANSWERS
1 trust 2 customerservice 3 brand 4 Excellence
S value 6 logo 7 quality

2 Askstudents to discuss the questions in Exercise | with
a partner. Monitor and encourage students to expand
on their answers and share experiences.

B Before youread

Preparing to read

Model the activity for students. Write the name of a
dothing brand on the board. Explain what you know
about the company and why you like it. Use vocabulary
from the previous sections (e.g,, The quality of the
clothes is very good). Students then work in pairs to
talk about at least one clothing company and one
technology company each. Have the class give feedback,
asking each student briefly to explain one of their
partner’s company choices to the class.

Describe an intemational company to the class without
gving the name of the company (Example: The company
sells a soft drink. The drink ts flzzy, and It has a lot of sugar.
1t1s from the U.S. The drink comes In red cans). Students.
guess the company. (Answer: Coca-Cola™) They then
continue the game In small groups.

C Global reading

1 Read the bxam skills box below to the students and
take some time to explain the points. Then set a short
time limit of 2-3 minutes for students to complete the
task in Exercise 1. Check answers as a whole dlass and
elicit which part of the paragraphs the students needed
to read to find the answer.

On exams such as IELTS and TOEFL, there ts imited time
1o read the texts. An effective reading strategy Is to identify
the main ideas In each paragraph. The reader can then
focus attention on specific parts of the text to find certain
detalls. Remind students that to identify the main idea

of a paragraph we do not need to read the whole thing,
Often one or two sentences at the start of the paragraph Is
enough, along with the last line of the paragraph. The topic
sentence Is usually one of these, and this sentence contains
the main idea.

ANSWERS
1 paragraph4 2 paragraph? 3 paragraph3

2 (Check the meaning of the words and the pronunciation
of the multi-syllable words (apologize—/a'pala, dzarz/
4 syllables; quality—"kwoloti/ 3 syllables;
reputation—/ repja‘terf(a)n/ 4 syllables). Students
then scan to check.

ANSWERS

apologize: paragraph 2
image: paragraph 4
quality: paragraph 3
reputation: paragraph 4
rude: paragraph 2
standard: paragraph 3

D Close reading

Sentifyi ing detail

Give students time to read through the information in
the Identifying supporting details box. Then with books
closed, write an example of each key phrase or word on
the board (Example: such as, due to, which means). Then
elicit the category for each word or phrase (Answer:
examples, reasons, explanations), and ask students to
recall the other key phrases and words from the skills
box and categorize them in the same way.

ovsnes: TN
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uNIT 2

1 Students scan the text. Highlight that they are scanning,
for the key phrases and words that will indicate a
supporting detail. Ask students to checkiin pairs, and
then check as aclass.

ANSWERS
1 rude customer service 2 newcustomers 3 products
4 pood-quality S watches 6 themselves

2 Students work in pairs to match the supporting details
from Exercise 1 to the three main ideas.

ANSWERS
16 21,23 345

E Critical thinking

1 Thefirst question uses the critical thinking skills of
assessment and evaluation, as students rank the
three ideas. Ask students to consider the question
individually first, making a note of some of the
supporting ideas they use to rank the ideas. Students
can then work in pairs to compare and justify their
views, adjusting the order as appropriate.

2 The second question allows students to expand on the
ideas presented in Exercise 1. Students work in pairs
to consider the ideas presented and to come up with
additional ways to add value to a company. Encourage
the students to think critically when discussing each
arguments (Example: What is the cost to a company of
providing quick service? What would a company need
to do in order to ensure happy and refiable employees?.
Go through student ideas as a dass.

What are recruiters looking for?
Students close their books. Check the meaning of the
term recruiter (Answer: someone who finds people to
employ for jobs). Elicit from the class what recruiters

are looking for (Example: teammwork skills, good
qualifications, IT skills, leadership, etc). Add theideasina
two-column chart on the board without adding column
headings or explaining your rationale (one column

is for soft skills, e.g,, teamwork and leadership, and

the other for academic and specialist skills, e.g,, good
qualifications and IT skills). Once several ideas are listed,
ask students to explain the difference between the skills
in the two columns. Highlight that recruiters value both
sets of skills. Then give students time to read through the
information in the What are recruiters looking for? box.

BUSINESS

1 Students work on their own to complete the table with
the skills in the box. Encourape them to add more ideas
of their own.

2 Students compare their completed table with a partner,

3 Students analyze the student profile with a partner,
identifying the soft skills. Ask students to checkiin pairs,
and then check as a dass.

4 Askstudents to consider the question on their own,
making a note of the skill and examples of it. If students
have difficulty with this, ask them to note any work
experience or college activities in which they have
participated. Then ask students to share their ideas
with a partner so that both students can analyze the
experience and help to identify the soft skills used.

READING2 >

Starting on the path to success?

A Vocabulary preview

Students work alone to match the words with the
definitions. They then check in pairs and practice the
the words of two syllables or more (Answers: access
I'zk, ses/; adapt [>*deept/; business I"biznas/; decisions
Idv'si3(2)nz/; entrepreneur | antrapra‘nor/; existing
hg'zasty/). Remind the students that they met the word
entrepreneur in the previous reading,

ANSWERS
1g 2a 3f ab sd 6e Tc

B Before you read

Preparing to read

Students discuss the questions with a partner. Then ask
students to write a list of the benefits and challenges
of being an entrepreneur. Share ideas as a whole dass,
writing the suggestions on the board. Ask students to
review the complete list of benefits and challenges with
their partner and decide if they would like to change
their opinion about question 1. Flicit feedback from
students who changed their minds.
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C Global reading
- .

With books closed, show an image of some physical

signposts and elicit their purpose (Possible answers: 1o

show what is coming ahead, to indicate the direction to

go). Ask how writers signpost the content of a text and
the direction the text is going; (Possible answers: with
topic sentences and signpost words such as firstly, finally,
etc.). Then open books and give students time to read
through the information.

1 Ask students to read the information in the Signpasting
box. Then ask them to read the introduction to Starting
on the path to success? only. Give students a short time
limit of 30 seconds to do this. Check the sentence with
the main focus as a whole dass.

ANSWERS
Companies should focus on easy access, the use of free

content, creating a product people need, and the time It
takes to be successful.

2 Askstudents to review the introduction and check
the things they expect the text will cover. Then allow
students 3 minutes to skim the complete text to check
their answers.

3 Highlight to students that the reading required for this
exercise is more focused than the skimming in Exercise
2 because the specific paragraph numbers are given.
Students should highlight the key words in 1-4, and
then scan the specific paragraphs to find the relevant
information. Ask students to check in pairs, and then
checkasadass

ANSWERS

1 Improve the access for products that already exst,
change how we use a product

2 people like recetving something for free, companies can
give people a small part of a product for free and then
charge for more features, people are likely to tell their
friends and family about free products

3 theresn't a need for the company's product, it Is the
wrong product for the time, these Ism't space for the
product In a crowded Industry

4 they do not have enough money available, bullding a
good brand can take a long ime

D Close reading

Scanning

Students work alone to read the text again and choose
the correct ending for each sentence. Ask students to
checkin pairs, and then check as a dlass.

ANSWERS
1b 2b 3c 4ac

Students discuss the positive and negative Impact on
start-up companies of some of the other ideas contained
In the exescise above. Write a list of the Ideas on the
board from the answes options in the exercise (Example:
support from celebrities, operating oniine, the quality of
the technology, expanding the company, developing new
products). Students work in small groups to rank these in
‘order of Importance of a start-up company. Share ideas as.
awhole dlass.

E Critical thinking

The first question requires students to evaluate the
advice given in the article, and justify their evaluation,
both of which are key processes for critical thinking, The
second question asks students to speculate as to why
entrepreneurs are prepared to enter the high-risk area of
starting a company. The final question gives students the
opportunity to relate their learning back to their personal
starting a company would work in practice in their own
lives, relating to their own skills and preferences.

Highlight to the class that exams such as IELTS and TOEFL
often require candidates to demonstrate thedr ability to
use English for a variety of aritical thinking skills, e.g.,
‘ealuating, justifying and speculating. These skills are
‘demonstrated In the speaking and for writing parts of the
tests. Students can develop their skills In these areas by
first being aware of the sklls they are practicing, and then
by noticing the type of language used for the different skills
(g, because, rdrather ...).

ovsness IR
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Vocabulary development

Business verbs

1 Students work alone to match the words with the
definitions. Ask students to check in pairs, and then
check as aclass.

ANSWERS
1d 2a 3g 4b Sh 6c Te 8f

2 Students work alone to complete the sentences with
the words in the correct form from Exercise 1. Go
through the answers with the dass.

ANSWERS
1 communicate 2 advertise 3 iwest 4 personalize
S employ 6 owns 7 report 8 promise

3 Give students time to review the sentences in Exercise 2
and check the ones they consider to be true. Students
then compare and discuss their views with a partner.
Have the dass give feedback, encouraging students to
report back on the sentences they did not agree with.
Engage the whole dass to discuss these points further.

Elicit the verbs from Exercise 1 In the Wocabulary section
personalize, promise, report) and write them on the board.
Put students Into teams and set a short time limit (e.g,, 2
minutes). Students work together to write the noun form of
«each of the verbs (Answer: advertisement, communication,
employment, investment, ownership, personaiization,
[promise, report). Stop the teams and check the answers,
awarding a point for each correct noun. Set another time
imit (e.g,, 5 minutes) and, this time, students work together
towrite a sentence for each word In its noun form. Stop the
teams and check the answers, awarding a point for each
‘correct sentence.

(L _LEJ BUSINESS

Academic words

1 Remind students that these words appeared in the
reading texts. Students work alone to match the words
with the definitions. Ask students to check in pairs, and
then check as a class.

ANSWERS
1h 2a 3c 4b 5d 6e 7g 8f

‘Wit the stress pattems 00 00/0000/000/00 /
‘0oon the board, and ask students to work In pairs to
‘match the words from Exercise 1 with the patterns. They
should then practice saying the words, focusing on the
'word stress (Answers: 0 0 O 0—econamic; 0 0 0 0—priofity:
00 0 nitial, investment; © O—unique, maintgin; O 0—
‘concept, constant).

2 Students work alone to complete the sentences with
words from Exercise 1. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1 unique 2 constant 3 economic 4 concept
S priority 6 initial 7 Investment 8 maintain

3 Students discuss the questions with a partner. Then ask
them to work with another pair and compare business
ideas.

‘Students work In small groups to develop a business plan.
Instruct the students that they need to:

Think of 2 unique product to develop.

Explain the priorities of the company.

Decide how they will get initial funding.

Iidentify how they will maintain customer interest in their
product.

Plan what investments the company will make after a year
of business.

‘Students then explain their plan to the dass. Encourage

‘whole class discussion as to why the plan might or might
not succeed.
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Writing model

Read through the introduction with students and

elicit eamples of modals of obligation and necessity.
(Answers: must, need to, have to, mustn’t, don't have to,
don't need to). Remind students that each section of the
next part of the unit builds towards the final writing task.

A Analyze

With books closed, write the question Do you agree that
investing in new technology is the most important part
of a successful business? on the board. Write Yes and No
in large letters, with space around each. Ask students to
discuss the question in pairs and to come to the board
to add their ideas. Once the board is full, review the
ideas topether as a class. Then have students open their
books and compare the brainstorm in the book to their
own brainstorm, eliciting similarities and differences.
Ask how students think the writer of the essay on this
topic will answer overall, i.e., Yes or No (Answer: yes—
suggested by the greater number of supporting ideas on
the diagram).

Students read and complete the introduction. Go
through the answers with the class.

ANSWERS
1 communicate 2 unique 3 problems

B Model

1 Have students read the question. Then go through the
answers with the dass and ask students to explain their
choice.

2 Students discuss the questions with a partner. Ask
them to come up with a final ranking of the four things
(e, technology, brand, quality products, and good
design). Put the pairs into small groups and ask them
to compare their rankings and agree on a final one.
Compare these rankings as a class to see to what extent
they agree with each other.

GRAMMAR > 3

Modals of obligation and necessity
Wamwp

With books closed, write on the board:
Asuccessful company ...

« must have a good pian.

- needs to listen to companies.

- mustntignore social media.

- doesnt need to spend a lot on advertising.

- doesnt have to have a big office.

Ask students to read the sentences and say what the
sentences mean in terms of obligation and necessity. Then
ask students to open books and read through the Modals
of abligation and necessity box to compare thelr kdeas with
the grammar information there.

1 Students work alone to complete the sentences. Then
check answers as a whole dass. Highlight to students
that sometimes the answer is indicated by its meaning,
(e, sentence4), and at other times the inclusion of to
helps the students decide which is the correct form.

ANSWERS
1need 2 haveto 3 must 4 need 5 dontneedto

It s worth reminding students at this point that modals
express the speakers point of view about the topic under
discussion. Therefore, two speakers might, at times,
'eﬁulwu.lhm-l
spend money on advertising. vs. The company needs to
spend money on advertising. Modals are powerful tools In
expressing opinion, speculating,
describing cbligation, and talking about possibility. in
Part 3 of the IELTS Speaking Test, candidates have the
opportunity to, and are expected to, employ such language
1o engage In more abstract discussion and give thelr own
iewpoint. Similarly, with Writing Task 2, modals play an
Important role In the discursive essay.

2 Students complete the sentences with the correct
foem of the modal and verb. They need to consider the
meaning, of the sentences in some depth at this point,
as the correct choice depends entirely on the context.

ANSWERS

1 need toadvertise 2 mustn't promise

3 doesnthave towear 4 dont need to use
S donthavetohave 6 must maintain

7 havetospend 8 need to communicate
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3 Askstudents to work in pairs to decide how to rewrite
the sentences. Check answers as a whole dlass,
highlighting when more than one option is possible.

ANSWERS

1 Hedoesn't need to / have to invest In good offices.

2 shemust / has to / needs to complain online.

3 You mustn't delete that emall.

4 Theydom't need to / have to worry about how expensive
itis

S Companies must't take a long time to answer the

phone.
6 Schools must / have to / need to have a website that s
easy 1o use.

Extension activity
Students work In pairs to complete the sentence stems.
‘with their own ideas. The aim is to write sentences
‘containing the same Ideas as other students’ sentences.
New businesses dont have o ....

Customersmust ...

Customers needito ...

Customers don't have to ...
Asuccessful new product needs (o ...
Asuccessiul new product doesnt have o ...
Asuccessful new product mustn? ...

Students then mingle and compare their sentences with
‘other students. When two sentences match, each students
gets one point. The first student to get nine points Is the
winner.

s L

Writing skill
Writing an introduction

Warmwp 00000000
‘With books closed, write on the board A good introduction,
and elicit from students what Is Included in an effective
Introduction. Add students’ idaas to the board and guide
them towards the key words intevest, opinion, content of
essay, and signpost. Students then open thelr books and
‘compare thelr ideas with the Writing an introduction box.

1 Students read the sentences and identify which two
ccommunicate the writer s opinion dearly.

ANSWERS
2and 3 (1 Does not have a clear opinion. It is too neutral)

2 Give students time to review the Writing an introduction
box and read the two introductions. They then discuss
the two introductions with a partner, identifying which
is a better introduction and why. Share answers as a
whole dass.

ANSWER

A—It gets the readers Interest, addresses the question
dlearly, Includes opinion, and gives clear signposting about
the content of the essay

3 Students work alone to put the sentences into the best
order for an introduction. Ask students to check in
pairs, and then check as a dass.

ANSWERS
CAB
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Writing task

Read through the writing task question with the dass.
Elicit the key words from the class (Possible answers:
customer service; most important). Ask the following,
question, Should you anly write about customer service?
(Answer: No, you need to consider other aspects

of successful businesses, and decide which is most
important.)

Brainstorm

Students work in pairs to brainstorm ideas about
what makes a successful business. Have the dass give
feedback and write a class brainstorm on the board
using the students” ideas.

Plan

Students work alone to consider the guiding questions
for the planning stage. They should make notes on their
ideas at this stape. Fmphasize that this is an opinion
essay, so there is no right or wrong opinion or answer.
However, students will be expected to justify their
opinions. Ask students to discuss their ideas with a
partner, comparing notes. Give students time to add to
or adjust their notes as required.

Highlight that writing examiners are not looking for
opinions that they agree with when assessing writing on
tests such IELTS. instead, they are looking for well- argued
opinions, which may be different from their own, but are
logical and well supported.

Write

Ask students to write an introduction to the writing-task
essay question and to remember to use the key points.
(e.g., to attract the reader’s interest, answer questions
specifically, outline the essay structure, and use modals
of obligation and necessity). Students then complete the
writing task in class or as a take-home activity.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer sugpestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to features of a pood introduction as well as
the use of modal verbs for obligation and necessity.

o == =2

Wordlist

Students work in pairs or small groups to work through

the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how

it was used in the unit. Go through the list carefully with
the dlass.

Academic words review
Students work through the sentences, and then check in
pairs and report back to the dlass.

ANSWERS
1 unique 2 priorty 3 concept 4 economic
S approach

Unit review

Students work through the list alone to decide what they
can and can’t do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to include the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
overcoming, any remaining problems.

As a take home activity, ask students to research a
successful start- up business. This could be a business they
know about personally or one that Is more widely known.
‘They should identify the factors that belped the business
1o be successful. Set aside time In the following class for
students to report on thelr research. Belore they give thelr
report, they should review the vocabulary and grammar
from this unit.

ovsness IR
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READING 1
READING 2

Understanding data
Recognizing academic texts
STUDYSKILL Using tables, charts, and graphs
VOCABULARY Comparing and contrasting
GRAMMAR  Simple past: irregular verbs

WRITING Summarizing trends in graphs

Warm-up

Play a “categories” game with the class. write the five
categories from the Infographic on the board (trovel, dining
out, hobbies, shoes and dlothing, household items). Then
write France, fast food, fishing, fiat shoes, food container In
the comrect column. Elicit that all the words start with £
Students work in small teams. Give a new letter and a time
limit. The teams think of an item for each category starting
with that letter. Award a point for each correct itemn when
the time s up.

Focus the students on the picture. Ask them who

and what they can see (Answers: employees, boxes

fudll of items for sale). Ask if anyone has worked in a
similar environment and encourage students to share
experiences if they have.

Look at the charts together and establish the significance
of the five particular colors (Answer: the five categories)
and the two charts with changing proportions (Answer:
they show how spending patterns changed over 20 years).
Ask students to explain the changes within particular
categories (Possible answer: Feople spent much more
on travel in 2015 than in 1995). Encourage students to
give their reactions to the changes (Example questions:
Which is most surprising? Which is least surprising? What
do you think the chart proportions will be in ten years?).
Students discuss the questions in pairs. Have the class
give feedback. For question 2, have a show of hands to
reveal the spending pattern of the dlass. Encourage some
debate around question 3, and then have a show of
hands at the end of the discussion.

[ IDEO > 4

Before you watch

With books dosed, ask students for examples of

what they have bought today (or yesterday, if more
appropriate). Then ask them how they paid for the items.
Write the different methods on the board, reformulating,
as appropriate. If the methods from question 1 are not
included by the students (bank transfer, card (using your
pin), cash, contactless payment, check), add them to the
board and elicit their meaning,

Students then discuss questions 1 and 2 in pairs. Have
the class provide brief feedback and elicit the main
points.

While you watch

Give students time to read through the sentences. Then
play the video. Students choose the correct words or
phrases and then compare their answers with a partner.
Play the video again for students to check.

ANSWERS

1 paying 2 your hand
3 everyone's hands aredifferent 4 Is

See page 90 for the video script.

After you watch

Students discuss the questions with a partner. After all
the questions have been covered, put pairs into groups
to compare their own experiences (questions 1 and 2)
and to share their views on the future. Have the class
provide feedback by asking questions to develop the
discussion around question 3 (Example questions: Did
working with the new pair introduce different views to the
discussion? Did you change your own views after talking
to other students?).

Both writing and speaking tests, such as In IELTS, have
tasks In which candidates give their own views on a topic.
To strengthen an answer, It Is useful to be able to consider
alternative views. It makes the candidate’s contribution
fuller and stronges. Encourage students to seek out
alternative viewpoints to thelr own.
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READING1 > J

The superconsumer generation
A Vocabulary preview
1 Students work alone to complete the sentences with

the words in the box Ask students to check in pairs,
and then check as a dass.

ANSWERS

1 advertising 2 power 3 store

4 multinational company 5 Importance
6 decade 7 consumer 8 demand

2 Students discuss the questions from Exercise 1 in pairs.
Have the class give feedback about a few keyideas
from each pair's discussion.

B Before youread

Preparing to read

Students discuss the questions in pairs. Ask students to
report back what their partner told them.

Candidates are required to discuss a variety of topics In
speaking tests such as IELTS. However, at times, the topics.
may not be of high Interest to the candidate or they may
have ittle experience with the topic. Highlight this to
students and point out that I, for example, a student has
Iittle Interest In shopping, they can explain the reason for
this and how they feel about It as an alternative answer,
rather than giving a very short answer.

C Global reading
Understanding main ideas
Give students time to read through the headings.
However, at this point, do not clarify the meaning of
Generation Y. Hicit from students how they will be
reading (Example answer: not in detail, but skimming,
focusing on the first and final sentences of each
paragraph). Set a short time limit, and allow students to
check their answers in pairs when they finish.

ANSWERS

The growth of online sales: paragraph 4

The growth of large stores: paragraph 3

Generation Y's future Importance: paragraph 6

What Is Genesation Y2: paragraph 2

Generation Y Is hard to influence: paragraph 5

D Close reading

Understanding data

Give students time to read through the Understanding

data box. Ask students which currency the symbols

are for (Answers: £—British pound. $—U.S. dollar). Ask

students to come to the board to write other currency

signs they know. They should also write the name of the

currency and the country in which it is used. Highlight

that when we write large numbers, we tend to use a

combination of symbol, number, and word (Example:

£40 million, rather than £40,000,000).

1 Students work alone to find the numbers in the text
and identify what they are referring to. Before they start,
elicit how the students will read this time (Answer: by

ANSWERS

1 the size of Dubal Mall

2 the number of people who visit Dubal Mall every week

3 the number of countries with Walmart stores in 2011
and 2015, respectively

4 the amount spent shopping online by UK. customers In
2000 and 2015, respectively

S the number of Gen Y-ers who read blogs for suggestions
of what to buy

2 Students read the text in detail to decide if each
sentenceis T (True), F (False), or NG (Not Given).

ANSWERS

1 NG 2 F (Para 2 Generation Y is the name given to
the group of people born between the late 1970s and
mid-1990s) 3 NG 4 T S F(Paraé: Theolder and
richer Gen Y consumers become, the more important It
Is for companies to understand them.|....] It might just
gain some of the richest technology-loving customers In
history)

True / False / Not Given exercises are common on reading
exams. Careful reading needs to be done to decide If the
Information Is “Not Given.” Very often there Is related
Information In the text about the same topic, for example.
‘Sudents need to read carefully and Identify what specific
facts are stated (for true answers), stated Incorrectly (for
false answers), or are left out (for not-given answers).

TRENDS T 18 s
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E Critical thinking

Key critical thinking skills involve making comparisons,
analyzing differences, and speculating why differences
exist. The questions in this section lead students through
this process, beginning with personal experience
(discussing parents and grandparents), before moving
on to a more abstract level.

The IELTS Speaking Test In Part 3 moves the candidate
away from personal experience to analyzing topics from
amore general, abstract perspective. To be successful at
this, students need to develop the skills of abstracting and
‘speculating on topic Issues, using kdeas from their own
personal experience and discussing them In more general
terms.

Students discuss the questions in small groups. Monitor
and encourage follow-up questions from students so
they really explore each other’s viewpoint in question

2. When getting feedback from the dlass, encourage
students to share examples. Also have them offer
counter-examples for the idea of older generations being,
more resistant to online shopping,

Using tables, charts, and graphs

1 Give students time to read through the information in
the Using tables, charts, and graphs box. Display the
chart, if possible, at the front of the dass. Students
complete Exercise | alone. Check answers together as
aclass, using, the displayed chart.

ANSWERS
1 Household spending should be underlined
2 ChecknexttoMems 3 Circle Percentoge of money

2 Students discuss the answers for Exerdise 2 together.
If the chart is displayed, ask a student to come to the
front to explain the answers, indicating the place on the
chart where the answers are located.

1 ¢ 2 rentand bills, transport, and groceries
3 dothes and shoes.

Y oo

‘Writing tests often require candidates to describe data In
tables, charts, and graphs. Students need to develop skills
for rapidly and accurately reading different types of charts.
Leaming to use the headings and labels s a key part of this.
However, it should be noted, with spacific regard to Task
10n the IELTS Writing Test, that the task Is strictly imited
to describing the data, rather than speculating about why
this might be the case, or comparing it with altemative
scenarios (as they are required to do here In question 3).

3 Students discuss the question with a partner. Monitor
the activity and encourage students to explain their
opinions. They should try to support their view with as.
much evidence as possible.

READING2 )

Changing shopping habits
A Vocabulary preview

Warmwp 000000000
Ask the dass what they have bought online and write some
Ideas on the board. Then elicit the broader categories
(Example: T-shirt—ciothes). Make sure all four categories
from the reading text are written on the board (Vocations,
students to work in groups. They should discuss the
‘question Which are you mast likely to buy onfine? Ask the
group to identily advantages and disadvantages for buying
products from each category online. Have the class provide
feedback, eliciting which category the groups are most
Iikely to and least likely to buy online, and the reasons why.

1 Students work alone to complete the sentences with
the words in the bax. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1 significant 2 goods 3 Influence 4 stream
5 survey 6 valuable 7 Invention 8 subject

2 Students review the sentences and check those
that are true for them. They then compare their
sentences with a partner. Encourage pairs to explore
those sentences they disagree on, asking follow-up
questions. For those sentences they agree on, they
should establish if the reasons they both have are the
same. Have the dass provide feedback, asking pairs to
report back on the one or two main points from their
discussion.
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B Before youread

the students. Then, with books dlosed, ask the class to

define primary and secondary research. Write the two

terms on the board and add the key words given by the
students.

1 Highlight to students that they are poing to skim-read
the text. Remind them this involves looking at headings
and topic sentences along, with any images present.
Ask the question from the exercise (s the text based on
primary or secondary research?), set a short time limit,

ANSWER
primary resaarch
2 Askstudents to review the list in pairs and decide how
the text might be useful.

ANSWER
2anda

C Global reading

Completing a summary

Ask students to review the summary. At this point, they
could predict which part of the article the sentencesin
the summary are focused on. Students then read the
article quickly, complete the summary, and compare
their answers in pairs. Go through the answers with the
dlass.

ANSWERS

1 quick 2freshfood 3 DVDs 4 arenot
S returned

D Close reading
Understanding charts and graphs

Belfore starting the exercise, ask students to review the
chart in the reading, text and identify the parts they
focused on in Study skills (Answers: headings, labels, key,
horizontal and vertical axis and lines). Elicit the difference
between the two images in Changing shopping habits
and what they represent (Answer: bar chart—a specific
amount from a fixed time; line graph—change in amount
over a period of time). Students then work alone to
complete the sentences. Ask students to compare their
answers in pairs before checking as a dlass.

ANSWERS
1 12months 2 vacations 3 70% 4 2006,2016
S percentage 6 10% 7 60% 8 2014,2016

E Critical thinking

1 Students discuss the questions in small groups. If
thereis time, students could do some online research
to find statistics to support their answers here. if not,
encourape students to speculate on the answers,

2 Students consider how different research subjects
(age range of people, countries, number of people)
may influence the results. Ask them to consider how
researchers decide whom to use as subjects (Possible
answers: cost, availability of peaple, who they want to
appeal to with research findings).

VOCABULARY >

Vocabulary development

Comparing and contrasting

1 Read through the Comparing and contrasting box with
students. Then ask students to review the sentences.
and decide if the words in bold are describing,
similarities or differences. Go through the answers with
the dass.

ANSWERS
1D 25 35 4D 55 65 70D

2 Students work alone to complete the sentences with
the best words from Exercise 1. Ask students to check
the answers in pairs, and then check as a dass.

ANSWERS
1 while 2 Thedifference between 3 Compared with
4 hawe,Incommon S equal 6 allke

3 Ask students to discuss the three questions with a
partner. Monitor and encourage them to use words for
comparing and contrasting,

TRENDS T 18 w
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VOCABULARY > 2

Academic words

1 Remind students they have seen these words in the
reading texts in this unit. Students work alone to match
the sentences with the definitions. Ask students to
check in pairs, and then check as adass.

ANSWERS
1a 2c 3f 4h 5Sd 6b 7Te B¢

‘With books closed, elicit the eight vocabulary words from
the class and write them on the board. Give students 2
minutes to review the words and the meanings In thelr
books. Then, with books closad again, have a mini-test; say
the definition and each student writes the word. Award 1
point for the correct word and a bonus point for the corect
spelling,

2 Students work alone to complete the sentences and
then check their answers in pairs. If the extension
activity was completed, ask the students to cover
Exercise 1 and try first to complete the sentences by
recalling the words from memory. Check answers asa
whole dass.

1 phase 2 portion 3 Gender 4 target
S demonstrate 6 decline 7 seek 8 financial

3 Askstudents to work with a partner to discuss the
follow-up questions.

WY s

[wemv > 3

Writing model
Warmwp

Students work In pairs to create a chart showing the trends
of each other's food and drink consumption. Write the
categories bread, pizza, soda, and organic food on the
baard. Then write the year now and the year five years ago.
Add the answer options every day, once o week or move,
less than once a week, and never. Then elicit the questions.
1o ask (Possible answers: How often did you eat/drink
. five yeairs 0907 How often do you eat fdvink it now?).
Students ask their partners the questions and make a
note of the answers. On the board, write a chart. Draw the
x-ansand the y-axis. Label the y-axis How often? Then elicit
the label for the x-axis and the Information to go on each
axs (Answer: x axis— ¥ear / the two years usad; y-axis—
‘every day, etc.). Complete the chart on the board with
Information about yourself (e.g,, how often you drank soda
five years ago). Then join the palred points to complete the
line graph showing the rise/fall In your consumption. Ask
students to do the same with the information about thelr
partner. When thelr charts have been completed, model
talking about your chart. Then ask students to work with
another pair, show the charts, and explain their partner's
eating habits.

Read through the section aims with the students, and
remind them that all the language and text in the unit is
building towards successful completion of the final task.

A Analyze

Focus the students on the line graph and ask questions

to check their understanding (Example questions: What
four food trends does the graph show? Which time period
does it cover?). Ask students to use the line graph only to
complete the description. Ask students to check in pairs,
and then check as a class.

ANSWERS
1 food consumption 2 pizza/soda 3 soda/plzza
4 week 5 years
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B Model

1 Students use the full summary to answer the questions.
Ask them to read through the summary and then work
with a partner to answer the questions.

ANSWERS
11 225 36

2 Students work alone to identify the foods and consider
whether people eat and drink more or less of each one
nowadays.

3 Students compare their ideas with a partner. Monitor
and encourage students to give reasons for their views.

GRAMMAR > J

Simple past: irregular verbs
Wamuwp === 000

write the following sentence on the board: People eat

in 2010. Elicit the complete sentence, helping as required,
Including the iregular simple past of aat (Answer: Feople
ate less organic fbod in 2010). Ask students If they know the
names of the verb forms In each sentence, and elicit any
Information they can give about the sentences. Write the.
cormect labeling and Information as they give It to you.

Students read through the information in the Simple
past: irregular verbs box. Encourage students to discuss
the text in the grammar box with a partner, asking each
other questions to check the information. Then give time
for students to ask questions about the grammar as a
dass. Encourage other students to answer the questions.
if possible, and only intervene if necessary. If the warm-
up was used, ask students to complete the labeling,

of the sentences on the board and also to make the
sentences negative.

Students need to learn different forms of the iregular verbs
In the same way they learn vocabutary. Highlight this to
students and tell them you will help with this task.Give
the students a set of Imegular verbs (Example set: used In
Exerctse 2 In the Grammar section: choose, cost, s, rise,
grow, fall, send, begin, find, feel, be, buy). If the students
have access to dictionanies, ask them 1o find out the simple:
jpast forms and to make a note. If they don't have access.

to dictionaries, you supply these forms for them. Then give
the students time to study the verbs and test thelr partners.
At the end of the lesson, give another few minutes of study
time. Then fintsh with a mini-test, giving the base form of
the verb, with students writing the simple past. Highlight to
students that they need to review vocabulary frequently In
short sesslons In order to learn the words securely.

1 Students workin pairs to match the sentences with the
correct use of the simple past. Check answers as a class.

ANSWERS
l1c 2b 3a ad

2 Students work alone to complete the sentences with
the simple past form. If the extension activity was used
with the same set of verbs, make sure students cover
the answers and try to recall the verbs for this exercise.
Students compare answers in pairs before checking as a
dass.

ANSWERS

1chose 2 cost 3sold 4 didntrise

S didntgrow,fell 6 sent 7 began 8 found
9 felt 10 was, bought

3 Students complete the sentences. Check the answers as
adlass.

ANSWERS
1 grew,by 2 rose,between 3 Increased, from, to

4 Provide a model answer for students by answering the
asoften as possible. When you have finished, elicit the
verbs you used. Write the base forms on the board to
prompt students if necessary. Students discuss the
questions in pairs. Monitor and praise appropriate use of
the simple past.

TRENDS T 18 29
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WRITING > 2
Writing skill
Summarizing trends in graphs
With books dlosed write the following two sentences
on the board: The percentage fell slightly. / There was
aslight fall in the percentage. Ask if the meaning is the
same or different (Answer: the same) and then elicit the
differences between the two sentences. (Answer: the
grammar of the key words is different—fell = verb, fall =
noun, slightly = adverb, slight = adjective) Give students
time to read through the information in the Summarizing
trends in graphs box. Then ask students to dose books
adjectives on the board. Call out words from the skills
box and ask students to say which category the words.
arein (Example: significant—adjective).
1 Give students time to analyze the line graph and

choose the best description.

ANSWER
1a

2 Students then work alone to complete the sentences
with the words in the box. Highlight that though more
than one word may be possible, these words will still
be in the same word class (Example: adverb). Then
ask students to work in pairs to compare and check
answers.

1 steady 2 fell 2 incease 4 dramatically / sharply
S gradually 6 grew 7 sharply / dramatically

3 Students complete the overview. Check answers asa
class.

ANSWERS
1 booksinstore 2 e books

L LR TRENDS

Writing task

Brainstorm

Read the writing task together. Then ask students to
study the graph and make a note of the important
changes and trends. They can annotate the graph by
highlighting, underlining, and circling the information.
Plan

Students review their notes and use them to answer the
questions.

POSSIBLE ANSWERS

1 In-store food shopping was steady until 2013, then there
was a sudden decrease / online food shopping overtook
In-store shopping in 2011 / eating out rose steadily to
come dose to the level of In-store shopping

2 overall Increase In the amount spent online food
shopping and eating out / recent decrease In in-store
food shopping

Write

Ask students to complete the writing task in class or
as a take-home activity. Remind them to use words to
describe change and pay attention to the use of simple
past and irregular verbs.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to the use of simple past irregular verbs.
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Wordlist

Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

ANSWERS
1 Domestic
2 financial
3 phases
4 maintain
S demonstrate

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to incdlude the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

As a take home activity, ask students to research recent
changes In an area of their choice (Example: social media
use /movie going / consumption of coffee in cafés). Students
find statistics and prepare a chart. This can then be used for
a further writing task, with the students either writing about
their own chart or exchanging their chart with another
student and writing about the new chart.

TRENDS T L S Y
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Pronoun reference

Identifying reasons

STUDY SKILL  Your vision of success as a student
VOCABULARY re- prefixes to describe change
GRAMMAR  Determiners of quantity

READING 1
READING 2

WRITING Desaribing locations and changes
Warm-up

‘with books closed, write the sentence stems on the board:
Successis ...

Asuccessful person ...

Asuccessful person doesn't ...

Ask students to work with a partner to discuss and
complete the sentences. They then work with another pair,
sharing their sentences and choosing the most popular
four. Each group reports their sentences back to the class.
Get consensus on the favorite sentence of all from the dass
and write It across the top of the board as mothvation for
the lesson. All the sentences could be displayed on the wall
as Inspiration for the students.

Allow students time to read through the quotes in the
infographic. Ask them to call out any words they are not
sure of. Write these words in a list on the board. When
the list is complete, check the meaning of each word,
asking students to give definitions in English before
confirming the meaning yourself. Then ask students

to discuss the questions. After a few minutes, put pairs
topether and ask students to share the main points of
their discussion with the new pair. Ask groups to give
feedback on the main points of their discussion. Then
have a show of hands to see which quote is the most
popular.

Lra LB SUCCESS

I=»

Before you watch

Introduce the topic of the video and ask students to
discuss the questions with a partner. When sharing

their answers as a class, ask the students to explain the
definitions of the young and old people they were using,
when discussing these questions, and establish whether
each pair had the same view.

While you watch

Give students time to review the sentences. Then play
the video. You could play the video first with no sound
and ask students to predict which sentences are true.
Then play the video with the sound. Once students have
checked the sentences that are true, they compare in
pairs to confirm.

ANSWER
The first two sentences are true.

See page 90 for the video script.

After you watch

Model the way to answer by talking about young people
rather than old people (Example: | think it's important
to provide parks for younger people because .. /Inmy
country, younger people . ). Then highlight that the
questions refer to older people. Monitor and encourage
development of answers by using follow-up questions
(Example: What about much older people? Is this the

same for men and women?).
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Failing to succeed
Warmwp

Tell students to look at the words and phrases In the woed

bax for Exercise 1. Use the following questions as a class.

quiz to Introduce the meanings of the words. Check that all

students understand the words.

1 Which noun means the fact of being able to do
something? (Answer: ability)

2 which noun means an effort to do something? (Answer:
attempt)

3 which phrasal verb means to think that someone or
something exists? (Answer: befieve in)

4 Which phrasal verb means to take action to do
;@M*nwv—:u

5 Which noun means a lack of success? (Answer: failure)

6 Which phrase means when something stops working?
(Answer: go wrong)

7 Which noun means o chance to do something, or o
‘situation in which it is easy for you to do something?
(Answer: opportunity)

8 Which verb means to achieve something that you
planned to do or attempted to do? (Answer: succeed)

A Vocabulary preview

1 Students work alone to complete the sentences with
the words in the box. Ask students to check in pairs,
and then check as a dass.

1 bellevein 2 succeed 3 gowrong 4 opportunity
S dealwith 6 attempt 7 ability 8 fallure

2 Students check the sentences that are true for them
and then compare and discuss these with a partner.

B Before youread

Preparing to read

Model answers to the discussion questions by describing,
how you feel when you experience failure. Draw out the
positives from the experience when you give a model
for the second question, showing there is a lot to be
learned from failure. Then ask the students to discuss
the questions in pairs. Have the dlass provide feedback,
focusing on lessons leamed rather than individual
experiences of failure.

C Global reading
Understanding main ideas

Efiective exam taking requires eflective exam strategles.
Remind students there are different ways to read a text
and highlight that this section focuses on a global reading
of the text. Ask students to identify the most time-
efficient way to approach the task (Answer: Skim read
:mmt;pnmdmbu-ly' on the topic

Give students time to read the task and the four main
arguments. Highlight that they are not matching to
paragraph 1. Then set a short time limit. Check answers
asawhole class.

Give students two minutes to read and memorize the first
sentence of the article. Then with books dlosed, elicit the
sentence from the whole class and write it on the board
(Answer: Many peopie fear failure and try to avoid it even
when they have the opportunity to succeed). Ask pairs to
Identify what opportunities to succeed might be (Examples:
invited to join a sports team, enter a competition, etc ). Share
these as a dlass, but avoid discussing the main point of
the sentence because this Is covered In Criticai thinking.
Underline it and they, and ask the students what the two
‘words refer to and what type of words they are (Answers:
failure and many people / pronouns). Draw arrows from the
pronouns to what they refer to.

Students open books and read through the Using

pronoun reference box. Ask questions to check

understanding (Examples: What are some examples of

pronouns? What does one refer to? Where should you look

to understand what the word refers to?).

1 Students find the words in the text and decide what
each one refers to. After pairs compare answers, check
asadass.

ANSWERS
1 ourownability 2 ajobinterview 3 fameand
makingmoney 4 Steven Splelberg 5 falled attempt

success
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2 Students work alone to read the text in detail and find
the information. Allow time for students to checkin
pairs before petting feedback from the class.

ANSWERS

1 doing badly In a job Interview

2 they are doing it for themselves or something they
believe in

E Critical thinking

1 Critical thinking involves evaluating arguments and
supporting a point of view. In question 1, students
evaluate the strenpth of the argument put forward in
the text (i.e., that people do not try because they are
scared to fail). Highlight to students that when arguing
for or against a point, their case will be strengthened
with supporting reasons. Encourape students to give
these when they speak. Monitor the discussion and
encourage group members to use follow-up questions
to explore answers further.

2 Have a dass discussion about examples of failure
that actually lead to success. These could be personal
examples or examples from famous people.

Your vision of success as a student

Warmwp
Ask the class, As a student, what did you do successfully
yesterday? Then ask about this term, and then kast year.
Elicit a few answers, accepting any appropriate ones, big
or small (Examples: got an A in ail my classes, arrived at
school on time). Then put students Into small groups to
wdentify shorter- and longer-term successes, big and small.
Some of the answers could be humorous. Ask the class to
gve feedback.

1 Before looking at the Your vision of success as a student
box, students match the scenarios to the types of
success. Go through the answers as a dlass.

ANSWERS
1b 2c 3a ad

2 Students discuss their own experiences of different
types of success with a partner. They should identify
difficulties and how they overcame them.

(LU SUCCESS

3 Give students time to read through the skills box,
reflect on the content, and then write a one-sentence
desaiption of what being a successful student means.
Ask students to share their ideas in small groups.
Topether, the group works on a general definition and
then pets feedback from the whole dass on the group’s
ideas.

4 Model the activity by outlining some of your study poals
and what you did to achieve them. Then ask students
to work alone to reflect on their poals and identify ways
to achieve them. Again, students can share their ideas
insmall groups.

READING2 >

Building a success

A Vocabulary preview

1 Students work alone to match the words in bold with
the definitions. Ask students to checkin pairs, and then
checkasadlass.

ANSWERS
1b 2e 3d 4c Sh 6g 71 8a

2 Students work alone to complete the sentences with
the words from Exercise 1. Go through the answers with
the dass.

ANSWERS
1 transform 2 Income 3 demolish 4 green space
5 Former 6 rundown 7 wikilife 8 employment

3 Give students time to review the sentences and check
those they agree with. They then compare their ideas.
with a partner.

B Before you read

Predicting

Focus students on the heading and pictures in the text.

Ask students to describe what they can see and add any

useful vocabulary to the board. Then ask students what
changes they think will be described.
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C Global reading

Sentifyi L

1 Setashort time limit and ask students to skim-read the
text to check their predictions.

2 Askstudents to recall which part of the text (roughly)
wias about the High Line, which about Brooklyn, and
which about Fort Greene. Students then read the text
and decide which areas are considered to be successful
and for unsuccessful today.

ANSWERS
1 successful 2 both successful and unsuccessful
3 both successful and unsuccessful

D Close reading

Identifying reasons

Read through the Identifying reasons box with students.

Highlight that the phrases indicate to the reader that a

reason is about to be given.

1 Students scan the text to answer the questions. When
all questions have been answered, give students time
to compare their answers in pairs. They should discuss
any they have different answers to, and agree on the
correct answer. Then check answers as a dass.

ANSWERS
1b 2a 3a 4a 5b 6a

2 Hlicit that the students will be scanning for the phrases
indicating reasons, as well as key words or ideas from
the questions in Exercise 1. Flicit from students which
phrase was used to introduce each reason.

ANSWERS
1 Asaresult 2 bassdon 3 Dueto 4 because
S since 6 Onaccount of

3 Students revisit the text one more time to identify
whether the statements are T (True), F (False), or NG
(Not Given). Go through the answers with the dass.

ANSWERS

1 F (Para 1: The city wass not considered a particularly nice
place In the 1970s and some parts wese In particularly
poorcondition) 2 T 3 NG 4 F(Para4intotal, it
took 15 years of effort to preserve thewhole thing) S T

E Critical thinking

An element of critical thinking involves being able

to understand different perspectives. Recognizing

different viewpoints, and the concerns involved,

helps to deepen understanding of a topic and the

various issues surrounding it. Understanding different

perspectives does not necessarily mean changing your

own viewpoint, but it does mean learning to take into

consideration points we may not ourselves have thought

of

1 Students consider the information in the text and also
their own world knowledge to consider if the changes
in Brooklyn were a success. Encourage them to think
of counterpoints to the main view (Example: perhaps

2 Students workin groups, making notes on the
questions and then explaining their ideas to each
other. Encourage students to discuss arguments for the
changes and also to raise objections to the changes.

‘Students work In pairs to wiite a kst of four positive
‘changes to make to an Imaginary school. They then
jpresant them to another pair. The other pair, however,
should be a difficult audience and present objections to
‘each of the changes, supported by reasons. The presenters,
nm*ﬂlmhn:’-lm‘l
reasons. At the end, each member of the group should
‘adopt a more neutral perspective, take Into account both
sides put forward In the discussion, and vote on whether to
support the changes.

Vocabulary development

Describing change with re- prefixes

With books closed, write replay on the board. Elicit the

meaning, (Answer: to play again). Then add rewrite

and elicit the meaning (Answer: to write something
again, making changes to it). Highlight the prefix re- and
ask for other words starting with this prefix. Write the
words supgested by the students on the board and ask
students to define them.

1 Open books and review the exercise. Highlight that
the words are all verbs (actions). Students work alone
to match the words with the objects. Ask students to
checkin pairs, and then check as a dass.

success
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ANSWERS
1g 2e 3h 4b 5a 6c 7d 8f

2 Students work alone to complete the sentences with
the actions from Exercise 1. Go through the answers.
with the dass.

1 rearrange 2 replace 3 react 4 renew S rebulld
6 recycle 7 redo 8 reuse

3 Students work alone to make a note of things they
students have shared their lists with a partner, write
whole-class lists on the board. Accept valid answers
and write them on the board (Example: renew
membership or a library book—but not renewareoerse).
Encourage students to record the collocations in their

Academic words

1 Remind students that they have seen these words in
the two reading texts in this unit. Students work alone
to match the words with the definitions. Check answers
as adass. Highlight that reject and transfer, as verbs,
have the stress on the second syllable. However, if they
are the noun forms, they have the stress on the first
syllable. Point out that this is a common pattern for
two-syllable words that can be both verbs and nouns.

ANSWERS
1e 2h 32 4b ST 6c 7d 8¢

2 Students work alone to complete the sentences with

words from Exercise 1. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1 mothvation 2 alter 3 transfer 4 aspects
S features 6 community 7 rejected 8 maintenance

3 Students work in pairs to discuss and complete the
a successful community. Then put pairs together to
present their ideas.

SUCCESS

Writing model

Read through the aims of the Writing section with
students. Highlight that all language, discussion, and
vocabulary in this unit builds towards supporting the
final writing task.

‘Writing tests, such as the IELTS Writing Test Task 1, often
Include tasks based on describing changes. In these
tasks, two maps or diagrams are presented and the task
Is to identify key changes that have happened. Students
need to develop skills to quickly identtly key changes and
use language effectively to describe these changes. This
Involves spending time studying the maps and Identifying
key changes to the plan.

Students work in pairs to discuss the two maps. Ask
them to identify the main differences (Answers: gas
station has become a children’s education center, the
polluted lake is now a boating lake, the old factory is now
amuseum and calé, the garbage dump is a playground,
the train line is a nature walk). Share some answers as a
whole group. Highlight the North direction indicated in
the top right corner, and elicit the other directions and
write themn on the board (Answers: East, South, West).

A Model
Students read the model and cirdle the words that
describe change.

ANSWERS

The two maps show to a park between 2010
and 2015. In 2010, the park was mastly polluted and
unused and there was too much garbage that needed to

The run-down area into a
‘nicer park in 2015. A lot of the:
mdnhmpsm%byam
education center. To the soul the old factory was
@xahﬂmmmﬁaaﬁ Too much of
area was polluted or unused and these aspects were
The old train line In the middle of the park
jwith 2 nature walk and a few trees In the

same’ rummmwmw@
abaating lake. To the south of this, the garbage was

| {femovedand a new playground feature wasadded)
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B Analyze

Students review the model answer and then discuss the
questions with a partner. Go through the answers with
the class.

ANSWERS

1 The pollution and garbage were removed or cleaned,
and the butldings were replaced or renewed.

2-4 Students’ own answers.

GRAMMAR > 2

Determiners of quantity
Warmwp

On the board, write the title My hometown. Then draw two
columns. Write 15 years ago at the top of one column and
Now at the top of the other. Then describe your hometown
using the determiners of quantity (o large amount, a fot

o afew, very few, hardly any. no, none, much, many. too).
(Example sentences: Fifteen years ago, there wese hardly
any big stores. Now theve are a lot of big stores on the edge
of town. in the past, there wasn much space for parking.
Now theve are too many parking lots in town.) As you say
the sentences, write the determiner and noun In the
appropriate column (Example: 15 years ago—hardly any
big stores / not much space for parking). When finished,

ask students to formulate complete sentences from the
Information on the board. Assist and correct as necessary.
Then students take tums In pairs to describe their
hometown now and In the past. Their partner should listen
and note the detesminer and noun In the correct column,
and then use this Information to describe thelr partner's
hometown. To fintsh, ask which the students prefer, thelr
hometown now or 15 years ago, and why.

Read through the Determiners of quantity box with the

students. Encourage them to ask you questions to check

understanding,

1 Ask students to complete the sentences with wasnt
much or werent many.

ANSWERS
1 weremtmany 2 wasntmuch 3 weren't many
4 wasn't much

2 Ask students to make the sentences in Exercise |
positive. Ask students to check in pairs, and then check
asadass.

ANSWERS

1 There were many parks In my city when | was younger.
2 There was a lot of unemployment In my city.

3 There were many factorles on the edge of the aty.

4 There was a lot of pollution In my city.

3 Ask students to identify the correct sentences and then
compare their answers in pairs.

ANSWERS
1and 5 are correct.

4 Ask students to correct the incorrect sentences in
Exercise 3.
ANSWERS
1 Comect—no changes.
2 There ks a lot of wiidlife downtown.
3 The park has too much garbage.
4 Road maintenance costs a lot of money.

S Comect—no changes.
6 There wasn'ta lot to do In the area. / There wasm't much
todointhe area.

5 Students should aim for 100% accuracy as they write
the full sentences. Give time for students to checkin
pairs before sharing answers as a class.

ANSWERS

1 In2015 there were a few more unemployed people.
2 In2012 there weren't many buses.

3 In2012 there were hardly any children's playgrounds.
4 1n 2012 there was too much air pollution.

S In 2012 there was no recycling facility.

success
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WRITING > 2
Writing skill
Describing locations and changes
Give students time to read through the Describing
locations and changes box. Then, with books closed,
elicit the prepositions and phrases in the skills box and
write them on the board (i.e., next to, between, in front
of across from / location of features—in the southeast
the fields and trees were replaced by a golf course. /a
range of verbs to describe change— The warehouse was
converted into a spa hotel).
1 Students work alone to complete the sentences using,
the phrases in the box. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1 Inbetween 2 Tothesouthof 3 inthe northeast
4 by

2 Students match the verbs with their definitions. Check
answers as a dlass and highlight the stress pattern
common to all, and typical of two-syllable verbs fi.e.,
stress on the second syllable).

ANSWERS
1a 2d 3e 4c 51 6b

3 Askstudents to complete the sentences with the
verbs from Exercise 2 in the simple past. Allow time for
students to check in pairs before giving class feedback.

ANSWERS

1 extended 2 expanded 3 constructed 4 adapted
S tansformed 6 removed

4 Askstudents to discuss the changes that were made

to the town in Exercise 3 and the possible reasons for
them. Ask students to discuss their ideas with a partner
and then discuss them as a dass.

SUCCESS

Writing task

Read through the task with students. Then give some
time for students to review the content of the unit and
identify sections that will be of particular help for the
writing task.

Brainstorm

Students work in pairs to compare the two plans and
identify the changes. Encourage them to identify first the
overall changes (Answer: the farm and factory land has
been converted into places for leisure), and then focus on
the details (Answer: a lake has been added in the south).

Plan

Focus the students attention on the three questions.
Students use these to penerate more ideas and organize
them as they plan their description.

Write

Ask students to complete the writing task in class or

as a take-home activity. Ask them to use their answers.
to the questions in the Plan section to help them write
adescription of the chanpes shown on the two maps.
Highlight the elements that should be included, e.g.,
location features, prepositions, and determiners of
quantity.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to their descriptions of change.
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Wordlist

Students work in pairs or small groups to work through

the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how

it was used in the unit. Go through the list carefully with

the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

ANSWERS
1 alter
2 transfer
3 rejected
4 maintenance
5 constant

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to incdlude the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

As a take home activity, ask students to research changes.
Ina place of their choice (Example: a city / college).
‘Students locate maps of before and after the changes.
They can then identify the changes and prepare a mini-
Ppresentation and/or an additional writing task to describe
the changes shown.

success
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PRESSURE

READING1 Identifying cause and effect

READING2 Identifying tone

STUDYSKILL Dealing with stress: know your
triggers

GRAMMAR  Present conditionals
WRITING Writing about cause and effect

Warm-up

with books closed, on the board write in a traffic jam

and waiting outside an exam room, and then ask the
students what you might be feeling In these situations. In
the center, as a title, write Undey .7 and elicit or give the
word pressure. Then ask students to work with a partner to
discuss times they feel under pressure. As the discussion
continues, ask Individuals to come to the board and add
their ideas to the mind map. Review the mind map asa
whole dlass, commenting on any points of interest. Ask
students to Identlfy situations In which they feel the most
and least under pressure, and add number ratings to the
board, e.g., 9/10, 2/10. Analyze the Information together to
see If the class shares common sources of pressure.

Allow students time to read through the infographic.
Check vocabulary as needed. Elicit the difference
between the two sides of the infographic (Answer:
physical versus non-physical signs of stress). They then
discuss the three questions with a partner. Monitor and
encourage discussion through the use of follow-up
questions (Examples: How often do you feel like that?
Why do we feel this way? Can you give me an example?).
Put pairs together and ask students to report the main
points of their discussion to the new pair. They should

identify similar and different views for questions 2 and 3,

and report these back to the dass as awhole.

L PRESSURE

I=»

Before you watch

Introduce the topic of the video, focus the students

on the picture, and ask for ideas on what is happening,
and why. Students then discuss the questions with a
partner. To extend the discussion, ask for sugpestions for
question 3 and add these to a list on the board. Later, as
an extension activity, these could be made into a poster
to be displayed on the classroom wall throughout the
term as a positive reminder of how to deal with stress.

While you watch

Allow students time to read through the sentences
before playing the video. Then ask students to predict
answers at this point and compare their answers with

a partner. Students then watch the video all the way
through to check. Play the video again as necessary, and
then go through the answers with the dlass.

ANSWERS
1511 21s 3 lessstressed 4 businessmen

See page 90 for the video script.

After you watch

Put the students into pairs and ask them to discuss

the questions. Monitor and encourage students to ask
follow-up questions. Ask for whole-class feedback on the
final question. Make a list of ideas on the board. Review
the list with students and elicit the possible broader
issues causing stress at work (Example answers: not
being in control, not being able to meet deadlines, having
too big a workload, having to make presentations to a
large audience or speak in public).
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1 Students work alone to complete the questions with
the words in the box. Ask students to check in pairs,
and then check as a dass.

When students write down vocabulary, encourage them to
record other words from the same word family and phrases.
using the word. Ask students to work in small groups to
‘share their vocabulary knowledge to do this and to use
dictionaries If avallable. (Example answers: ambitious:
undey pressure / pressurize: result (v) / resuit (nl; high-
achiever / achieve, etc)

Vocabulary s a key component of success on tests such
as IELTS and TOEFL. A broad range of vocabulary will help
the candidate to be successful across all skills. Being able
to usea range of words and pheases on a particular topic,
and also to use these flexibly (L.e., using different words
from the same word family In different parts of sentences)
will help the candidate to be more successful. Thesefore,
emphasts should be placed on expanding vocabulary at
all times, even within the context of other skills, such as
reading.

ANSWERS
1 ambition 2 pressure 3 result 4 achlevement
S worklifebalance 6 compare 7 lifestyle 8 Insist

2 Students discuss the questions from Exercise 1 with
a partner. Ask pairs to report back on the two most
interesting answers their partner gave, and why they
found them interesting,

B Before you read

Preparing to read

1 Students work alone to make a note of their ideas.
Monitor and encourage students to think of other
people they know if they do not have many examples
from their own family.

2 Ask students to compare their ideas with a partner
and discuss reasons why each person may experience
different forms of stress.

‘Add columns to the board with the following categories:
childhood / teenage years / college student / young
[parents / 30s-50s / older people. Students work In pairs to
think of different pressures people feel at difierent stages In

their life. Some pressures than
mmnnz-'ym =
np‘mpmqmqun-p
older. Have the whole class provide feedback.
C Global reading
. inid

Read through the task with students. (Avoid looking at
the summaries at this point.) Ask students to explain to
you how to skim-read (Possible answer: read quickly,
focusing on titles, images, and topic sentences). Set a
short time limiit for students to read. Then have them
review the summaries and select the best one. Ask
students to explain their choice.

ANSWER
Summary 2

D Close reading

Identifying cause and effect

With books closed, ask students to recall the information
from the infographic (Examples: dry mouth, sweaty
hands). Write on the board Cause and Effect. Then elicit
which information from the infographic was the effect
and which was the cause (Answers: effect—dry mouth,
sweaty hands, etc. /cause—pressure). Then elicit some
of the reasons discussed in the reading text for feeling
pressure (Possible answer: comparing yourself to
others), and identify whether this is a cause or effectin
relation to pressure (Answer: comparing—cause; feeling
pressure—effect).

Read through the Identifying cause and effect box with
students. Encourage them to ask you questions to check
their understanding,

pecssoe:. [T
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1 Askstudents to lock at the sentences and underline the
cause and dircle the effect. Alter working alone, allow
time for students to compare answers in pairs before
checking as a whole class. For each item, ask students

to identify the signal words.

ANSWERS

1 Itseems mlherm:n@masgm
arange of pressures.

2 Rtanalso t to achlewe a good work-life
balancddue .
tLonly one parent works.

4 All are ways of comparing ourselves to others and all
result Infpressure 1o eam more money Io pay for them)

5 1550 that It leads to

The pressure to be parfect
%BWMIMMMH}I%
at niy

2 Students read the text again. Highlight that this time
they are reading in detail rather than skimming,
Students work alone to match the causes and effects,
and then check their answers in pairs.

ANSWERS
1b 2d 3a 4e Sc

E Critical thinking

Critical thinking involves being able to view issues from
different perspectives. This can mean relating an issue to
personal experience, but it also means being able to take
amore objective stance, by discussing issues on a more
abstract level, unrelated to personal experience.
Students work in groups to discuss the question.
Students may not have much personal experience

to draw on for this question and will have to think

on a more abstract level. If you have a multilingual
class, ensure groups are mixed for this discussion to
automatically provide a broader perspective. Have the
whole dlass gjve feedback with students sharing their
views on how pressure on parents could be reduced
around the world. Approach this sensitively if you arein a
multilingual dass.

A L PRESSURE

Dealing with stress: know your

triggers

1-3 Students work alone to identify causes of their stress
and add others causes to the list. They then discuss
their ideas with a partner, identifying common causes
of stress between them.

4 Read through the Dealing with stress: know your triggers
box with students. Clarify the meaning of trigger
(Possible answer: a thing that starts something else
happening) and highlight that it canbe anounora
verb. Students then reflect on the list and check those
that affect them in the situations in Exercise 1. Then ask
students to compare their reflections with a partner or
inasmall group.

5 Students work alone to write three tips for dealing with
deadline or exam stress. They then share and discuss
their ideas in a small group to choose the best five tips.
In order to do this, the students need to justify their
choices and explain why the tips should make it on
to the final list of five. Groups share their tips with the
whole dass.

Groups can use thelr top five tips to make displays for
the classroom. These can be also incorporated with the
paster from the Video, Before you watch section, In which
the students discussed the question What do you do to try
to make yourself feel less stressed? This Information can
be kept on the wall during the term, and In the lead up to
‘exams, In order to provide a positive reminder of how to
deal with pressure and stress.
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Rich and famous

Wamewp
Wirite the word famous in the middle of the board. Then
draw the mind map with the first line and sub-category
who and the second line as what for. Then ask students
towork In pairs to bulld the mind map. As the discussion
progresses, ask students to come to the board to add thelr
Ideas. Review the mind map as a whole class. Comrect or
reformulate language on the board as necessary.

A Vocabulary preview

1 Students work alone to match the words with the
definitions. They then compare answers in pairs before
checking as a whole dass. Elicit the word stress of
the multi-syllable words (Answers: celebrity 0 Oo 0/
childhood 0 0 / limited 0 0 o /satisfaction oo 0o /
status 0 o). Model and drill these words.

ANSWERS
1e 2a 3b 4d Sh 6c 71 8g

2 Students work in pairs to complete the sentences.
Ask them to identify the two sentences they most agree
with and one they don't, as they complete the exercise.
Check answers and share ideas as a whole dass.

1 celebrity 2 last 3 Umited 4 putin
S satisfaction 6 childhood 7 youth 8 status

3 Askstudents to read the question and think about
which pressures and stresses they believe are different
for young, people. Students discuss the question in
pairs. Rernind them to use the tarpet vocabulary as
they do this. Monitor and praise effective use of the
vocabulary. Share ideas you heard while monitoring as
vocabulary from Exescise 1 as you do so.

B Before you read

Preparing to read

1 Students discuss the questions with a partner.
Encourage students to expand on their answers by
to use (Examples: Why do you say that? Was this this
the same in the past? Why have things changed?). Ask
students to report the key points of the discussion to
the dass.

2 Ask students to review why the jobs of actor, athlete,
and pop star are difficult to get and what problems
might be caused by this difficulty.

C Global reading

Identifying tone

Write state, positive, and for on the board. Ask students

to read quickly through the Identifying tone box to find

the opposites of the words, and then write these on
the board (Answers: infer, negative, against). Check the
meaning of these pairs and then allow time for students
to read through the skills box again. Ask questions to
check understanding (Example questions: Why is it
important to understand an author’s opinion? How do you
tell if a text has a positive or negative tone?).

1 Students read the text, using the paragraph references
for focus, and identify whether the author’s opinion is
positive or negative. Encourage discussion of how the
students decided on their answers when checkingas a
whole class.

ANSWERS
1 negative 2 negative 3 negative 4 positive

2 Students work topether to review the text for languape
use that conveys the author's positive or negative

Paragraph 3: That does not mean they are willing to work;
many are not willing

Paragraph 5: difficult; the chances of success are again
very small; extremely low salary
Paragraph 6: Unfortunately

Paragraph 7: People are not very realistic

Paragraph 8: modest; sensible; good wages; Job
satisfaction

PRESSURE T} )
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D Close reading

Scanning

Allow students time to read through the statements and
underline the key words. They then read the text again,
scanning for the key words and ideas, and decide if the
statements are 7 (True), F (False), or NG (Not Given).
Students check and revise their answers with a partner
as necessary. Then check answers as a whole dlass. For
those statements that are false, ask students to provide
atrue version on them.

ANSWERS

1T 2 F(Para 3 Toachleve these liiestyles often
requires people to put In many hours of work, but It seems
manyarenotwilling toputin thework) 3 T 4 NG

S F (Para 5 However, the chances of success are again
very small and many actors will eam an extremely

low salary rather than the Imagined Hollywood

money) 6 F (Para 6: It can also be difficult for them to
20 back to a normal everyday life because they have been
Iving a very difierent onefor solong) 7 NG 8 T

E Critical thinking

Students discuss the questions in small groups. Monitor
and encourage use of follow-up questions to extend
and explore the discussion. (Example questions: In
your opinion which jobs would you consider a healthy
chaice for children? What about dangerous jobs sucha
firefighters, police officers, etc.?What happens if parents
push their children toward careers the children don't really
want? What if children don't know what they want to do or
have no ambitions?) Ask students to report the key ideas
from their discussion to the whole class.

Vocabulary development
Hedging and boosting
Write It is definitely correct. and It is possibly correct. on
the board. Ask students what the difference between the
two sentences is and what they show about a speaker’s
view (Answer: the first is a strong view and the second
weaker). Then ask students to read through the Hedging
and boosting box. Ask which sentence on the board
boasts and which hedges (Answer: the first boosts, the
second hedges).
1 Students work alone to complete the table with
the words and phrases in the box. They then check
answers with a partner.

L L PRESSURE

ANSWERS
Hedging

Is belleved, might, may, is thought
Boosting

no doubt that, clearly, surely, definitely

2 Students work alone to complete the sentences.
Highlight that the grammar (rather than opinion) will
show which phrase is correct in these sentences. After
checking answers, students work in pairs to discuss
which sentences they agree and disagree with.

ANSWERS
1 Clearly 2 isbelleved 3 i1sthought 4 nodoubt
that S might 6 Surely 7 may 8 definitely

3 Highlight that this exercise focuses on each student’s
own opinion. Students work alone to select a hedging
or boosting phrase to add to each sentence. Monitor
sentences.

4 Askstudents to compare their sentences with a partner
orin small groups, explaining and justifying their
opinions.

VOCABULARY >

Academic words

1 Students work alone to match the words with the
correct definitions. Ask students to check in pairs, and
then check as a class.

ANSWERS
1e 2c 3f 4a Sh 6b 7d 8g

2 Students work in pairs to complete the sentences with
words from Exercise 1.

ANSWERS
1 theory 2 confirmed 3 dramatic 4 media
5 focus 6 highlighted 7 apparent 8 shift

3 Read through the task with the students and ask them
to identify the tarpet vocabulary from Exercises 1 and 2
Encourage students to use the tarpet vocabulary as
they discuss the questions. Ask each pair to report
back to the dass, and encourage and praise use of the
vocabulary.
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Writing model

Read through the aims of the section with the students.
At this point, ask students to recall the words and
phrases used to signal cause and effect that they studied
in Reading 1 (Answer: because, due to, reason, result,
leads to). Also, write Ifon the board and elicit a cause-
effect present conditional sentence (Example from the
Close reading box: If you don't get enough sleep [cause],
you leel tired Jeffect]).

A Model

Give students time to read the model writing and then
decide which essay question it relates to.

B Analyze
1 Students read the model again and answer the
questions. Go through the answers with the dass.

ANSWERS

1 Increased use of soctal media and use of smartphones

2 pressure to maintain a particular Image and children
cannot walk away from problems

2 Askstudents to discuss the three questions in pairs.
Again, to extend the discussion, introduce an historical
aspect (Example: Has this always been the case?). The
question of pender can also be introduced (Example:
Is this the same for boys and girls? Why /why not?).
Monitor the discussion and encourage students to ask
follow-up questions. Share answers as a whole dass.

GRAMMAR > 3

Present conditionals
Warmwp

‘On the board, write the two sentences: If | am under
pressure during exams, | will stop using my phone. /i1
were g principal, | would ban smartphones from my school.
Elicit the cause and effect In each sentence (Answer:
thecause is the first clause in each sentence). Then ask
students to explain the difference In the grammar and the
‘meaning (Answer: the use of difierent conditionals in real
and unreal situations—the first sentence Is talking about
events that are likely to happen; the second sentence Is
talking about events that are unlikely to happen). Listen

10 thelr ideas, the questions on the board

with questions and the general Ideas they have. Then ask
students to open their books and read through the Presant
conditionals box to check. Ask students to tell you again the
difference between the two sentences in terms of grammar
and meaning, now referring to the grammar box.

1 Students work alone to decide if the sentences are
about real or unreal situations. Ask students to check in
pairs, and then check as a dass.

ANSWERS
1R 2U 3U 4R SR 60U

2 Work through the first item together on the board.
Highlight the word in italics at the end of the sentence
and the two verbs in parentheses that the students
need to use. Students work alone to complete the rest
of the sentences with the correct form of the verbs in
parentheses.

ANSWERS
1 work, will feel 2 graduate, will have
3 wouldbe,had 4 haswillbe 5 didn go, would feel

PRESSURE T L
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3 Students analyze the sentences in pairs to find and
correct the errors. If possible, display the sentences on
the board and ask students to come to the board to
correct them. Analyze as a whole dlass.

ANSWERS

1 1f1 could have any job In the world, | would be a doctor.
2 1f1 had my own business, it would be a store.

3 1would feel less stressad If 1 had more free time.

4 1f 1 could buy anything In the world, | would buy a sports
aar.

S 1would be happier If | was healthier. /1 would be
happier If | were healthier.

6 1f I was under pressure, | would take a vacation. /If1
were under pressure, | would take a vacation.

4 Rewrite the first sentence on the board so it is true for
you. Highlight the unreal nature of the situation and the
relevant grammar of the sentence. Students work alone
to rewrite the sentences so they are true for them.

5 Rewrite the sentence from Exercise 3/4 as a question
(Example answer: If you could have any job in the
world, what would it be?). Give students time to write:
the question for each sentence. Monitor and check the
grammar. Students then ask and answer the questions
in pairs. Ask each student to report the most interesting,
thing discovered to the dass. They should use the
correct form of present unreal conditional.

WRITING > 2

Writing skill

Writing about cause and effect

Allow students time to read through the Writing about

cause and effect box. Highlight that it gives information

at both a text level (about how to organize paragraphs)
and at a sentence level (with phrases to signal and link
causes and effects).

1 Allow a few minutes for students to work alone to form
two paragraphs from the sentences. Then put students
into pairs to complete the task. Remind the students
of the structure as outlined in the skills box, and that
they need to identify the topic sentences for each
paragraph. Monitor and assist as students build the
paragraphs. Go through the answers with the class.

ANSWERS

Paragraph 1: sentences C, A, and £
Paragraph 2: sentences 8,0, and F

E L PRESSURE

2 Students work topether to discuss and select the
correct words to complete the sentences. Highlight that
they need to look carefully at the grammatical structure
of the sentences to decide.

ANSWERS
1Dueto 2 Onecause 3 Asaresultof 4 thesefore
5 Consequently

3 Students work in pairs or small groups to discuss the
effects of each cause of stress. As a conclusion to their
discussion, ask the pairs or groups to identify the most
significant effect for each. Share these asa dass and
add them to the board. Analyze to see how much
agreement there is in the dass.

Writing task

Review the writing task with the students as a class.
Give time for students to look back through the unit and
writing task.

Brainstorm

Students brainstorm causes and effects of pressure on
children today. They could complete this on a mind map
first and then reorganize their ideas into the table. When
they do this, they should make sure they match up the
effects with the causes.

Plan

Students then work alone to identify which causes
and effects they will focus on, how they are connected,
and how they will describe them. When students have
thought of their ideas, ask them to compare answers
with a partner, explaining and showing, their answers.
They then readjust their plan as necessary.

Write

Students complete the writing task in class or as a take-
home activity. Highlight the elements that should be
included, as listed in the task instructions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
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Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to real and unreal conditionals and their
linking, of cause and effect and the organization of ideas.

[ REVIEW >_2

Wordlist

Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to include the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

As a take home activity, have students to conduct an
Interview with an older person, asking about pressure
experienced nowadays. They should prepare questions
to find cut about causes of stress and effects. They can
then use this Information to write a short report on the
Interview.

PRESSURE T L T




image59.png
READING1  Deducing meaning from context
READING2  Understanding definitions
STUDY SKILL  Giving and receiving feedback and

VOCABULARY Verb and preposition collocations
GRAMMAR  Present perfect simple (with since,

for, and adverbs)

WRITING Essay structure: organizing notes
into paragraphs

Warm-up

On the board, write phabia and draw a picture of lightning
and a picture of a plane. Then ask students to come to
the board to draw simple pictures of other things people
are afrald of (without writing the actual word) (Possible
jpublic speaking, etc.). When all the Ideas are In the form of
pictures on the board, students work In pairs to write the
word for each picture. Invite students, as they do this, to
come to the board to add the words. Review as a whole
dass.

Allow time for students to read through the infographic.
Correct pronunciation of the phobia words isn't
essential. However, students might be interested in
trying to pronounce these words. Point out that phobia is
the Greek word for fear (and that English contains many
Greek words from ancient times). Highlight that the main
stress falls on the first syllable of phobia, even in the
longer names for different types of phobia, for example:
arachnoPHObia.

Students discuss the questions with a partner. Focus on
questions 2 and 3 and have the class give feedback with
students exploring why for both questions. Encourage
students to speculate and offer different theories (e.g,,
people sometimes develop phobias after something
frightens them, usually in their childhood. Sometimes
stress can trigger phobias. rational fears (phobias) of
animals can sometimes be caused by observation of

a parent being frightened. For example, perhaps your
mother saw a mouse and screamed and jumped on a
chair when you were little. You also develop the same
fear, too).

L LR FEAR

with books cdlosed, use the Intesesting facts from the
Infographic as a quiz. Change the facts Into questions or
statements that do not Include the actual fear (Example:
Which fear is often connected with other fears, such as fear
of small spoces?). If students need more support, you could
add the five fears to the board for students to match. Award
one point for each correct answer.

=»

Students will watch a video about arachnophobia, the
fear of spiders. Some students in the class may actually
have this fear, so wamn the students in advance of the
content of the video. Give the option of reading the
video script only, rather than viewing the video for those
students who would prefer this.

Before you watch

Students discuss the three ideas for dealing with a fear,
and then rank them from best to worst. They should
support their ranking with reasons. Have the class give
feedback, seeing if there is peneral consensus on the
best and/or worst technique.

While you watch

Allow time for students to read the sentences before
playing the video. Check answers as a whole dlass.

ANSWERS
1 aent 2 ae 3 help

See page 91 for the video script.

After you watch

Put the students into pairs and ask them to discuss the
questions. Monitor and encourage discussion through
follow-up questions, ensuring students are asking and
answering, Why? Ask pairs to report back on their key
ideas for each question.
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READING1 > J

Fears, learning, coping

A Vocabulary preview

1 Students work alone to complete the sentences
with the words in the box. Allow time for students to
compare answers in pairs before checking as a whole
dass.

1 getover 2 face 3 Breathing exercises 4 panic
S cope 6 phobla 7 harm 8 extreme

2 Students review the sentences and check the ones
they agree with. They then share and discuss these
sentences with a partner.

‘Students identify two sentences they most disagree with
from Exercise 1. They rewrite these sentences so they
match thelr own view. They then share and discuss these
sentences with a partner, explaining and supporting thedr
view.

B Before youread

Preparing to read

Students work alone to make a note of their ideas.
Then ask students to discuss the fears that could be
caused by the three situations. (Possible answers:
Cynophobia—lear of dogs; Social phobia—lear of social
situations; Agoraphobia—fear of being alone in large
open or crowded places.) They can share any personal
experience or knowledge of these situations, as
appropriate.

C Global reading
Using topic sentences

On reading tests such as the IELTS exam, texts can be.

long and need to be read quickly. An effective way to get
the overall Idea of a text and the way the Information Is
organized 1s 1o use the topic sentences. Skim the text.

by reading the title, looking at any related Images, and
Identifying the topic sentences. Then more detalled reading
an be done as required.

1 Students underline the topic sentence in each
paragraph of Fears, learning, coping. Allow time for
students to compare and discuss their answers with a
partner.

ANSWERS

Paragraph 1: Mary people have a fear of things like
snakes, spiders, helghts, water, and small spaces.
Paragraph 2: Because of this, we developed a response
to situations to protect ourselves from things that might
Injure or harm us, ...

Paragraph 3: One Important thing to consider is the
difference between what we call a fear and what we
consider a phobla.

Paragraph 4: Because many fears are learned during our
Iives, we Just have to learn different ways of coping and
ad|ust our attitudes to the things we are afraid of.
Paragraph 5: Some people cope by thinking about the
prook.

Paragraph 6: One of the most extreme ways of dealing
with a fear Is to face your fears directly.

2 Students make a note of the main ideas for each
paragraph. They compare in pairs before checking asa
whole class.

POSSIBLE ANSWERS

1 fears are common

2 welearned our responses to fear

3 the difference between fears and phoblas
4 coping with fears

5 thinking about proof and evidance for fears
6 facing your fears

D Close reading

Deducing meaning from context

Students read through the Deducing meaning from

context box. Then ask students to explain the general

idea to you in their own words.

1 Students use the paragraph references to locate the
words in the text. Encourage the students to then read
the sentences belore and after the word, review the
topic sentence of that paragraph, and consider the
meaning, of the woed. They then match the words to
the definitions. After they have matched all sixwords,
ask students to compare and discuss answers in pairs.
Check answers as a whole class.

o e
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Dictionaries are not usually avallable during exams, so
students need to bulld confidence In dealing with unknown
vocabulary. it s good to guess at meaning; however,
highlight to students that this should be an Informed guess,
basad on the context. When reading In class, encourage
‘students to work out the meaning from context before
turning to a dictionary to confirm thelr ideas.

ANSWERS
1c 2f 3a a4b 5e 6d

2 Askstudents to read the text quickly looking for key
information in order to answer the questions. Highlight
that a maximum of three words should be used to
answer the questions and that these are from the text.

Uimited time Is avallable during exams to read the texts, so
‘candidates need to use strategles appropriate for the task.
This could be scanning, looking quickly through the text
for key information. Alternatively, it could be skimming, in
which students read quickly, focusing on topic sentences.
identifying the way to read before starting the task Is an
effective strategy.

ANSWERS
1 fearofwater 2 behavior and attitudes

3 asodal phobla / public speaking 4 not panic
S snack vending machines

E Critical thinking

Critical thinking often needs time and space for the
individual to reflect on his or her own views, before
working in a group. If group work is used immediately,
there is a danger that less confident students, or
students who prefer reflecting before speaking, will not
be able to bring their own ideas to the table. Build in
time for individual thinking before group discussion.
Give students the opportunity to reflect on the questions.
individually, making a note of their initial ideas. They
then discuss their views in a group. Monitor and
encourage further discussion through the use of follow-
up questions. Share ideas as a whole dass.

e umerr IO

Giving and receiving feedback
and criticism

Warmuwp === 000

‘write feadback on the board and draw a mind map around
the word with labels such as How? When? Benelfits, and
Difficulties. Start by eliciting ideas from students on when
we et feedback (Answers: e.g,, after giving a presentation,
after writing an essay) and how (Answers: comments from
taacher / students of in written comments on an essay).
Students then work in small groups to continue the
brainstorm, adding Ideas about the benedits and difficulties
of recetving fleedback, and also on other subtopics they
‘may wish to add. Invite students to the board to add

their ideas to the brainstorm. When finished, review the.
brainstorm as a whole class.

1 Askstudents to think about receiving written feedback
from teachers. Ask them which of the comments listed
best matches how they feel. Ask for a show of hands to
find the consensus in the dlass.

2 Students work alone to consider the question. They
then share their ideas with a partner.

3 Allow time for students to read through the Giving
to study the four tips. Then with books dosed, ask
students to explain the four tips to you in their own
words. Students then consider which of the tips they
follow and discuss their experience with using them
with a partner.

4 Students discuss their experience of receiving,
feedback, using the questions to guide the discussion.
Asawhole dass, draw up a list of tips for the person
feedback). These, along with the tips for receiving
feedback from the Study skills box, could be displayed
on the dassroom wall.
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Fight or flight

A Vocabulary preview

1 Students work alone to match the vocabulary with the
correct definitions. Ask students to check in pairs, and
then check as adass.

ANSWERS
1g 2f 3a 4ad Sh 6c Te 8b

2 Students work alone to complete the sentences with
words from Exercise 1 in the correct form. Go through
the answers with the class.

ANSWERS
1 enargy 2 escape 3 scared 4 hormones
S protect 6 reaction 7 defense 8 calm

3 Ask students to discuss the situations in small groups,
describing how they would feel. Ask them to think
of other situations in which people might feel afraid,
and to discuss those too (e.g, being in a thunder and
lightning storm; being high up on a suspension bridge on
awindy day; coming across a wasp nest unexpectedly).

B Before youread

Preparing to read

Ask students to discuss the questions with a partner.
Have the dass give feedback, making a list of fears and
alist of reactions on the board. As a whole dlass, analyze
the lists and categorize items as appropriate (Example:
types of fears—e.q,, animal types of reaction—e.g.,
physical).

C Global reading

Yimmis

Elicit how to skim a text effectively (as noted in the
Exam skills box for Reading 1, Global reading). Allow
students time to review the questions and identify the
key words and ideas in each. Then set a short time
limit for students to skim the text. Highlight that at this
point, students are not answering the questions. They
are only locating the part of the text that contains the
information. Check answers as a whole class.

ANSWERS

1 paragraph4 2 paragraph6 3 paragraph2
4 paragraph 7 5 paragraph3 6 paragraph8
7 paragraphs

D Close reading

Understanding definitions

1 Students read the text in detail and answer the
answers as a whole dass.

ANSWERS

1 stay calm

2 walking out Into a busy road; not being careful on a high
building; limits the ricks that we are willing to take

3 the cuttiefish

4 making decislons

5 become faster

6 we can react to stressful situations in a normal and calm

way
7 let more light in

students. Then ask questions to check understanding,

(Example question: What type of word is often defined in

a text? Answer: scientific vocabulary).

2 Put studentsinto pairs. Student A finds the definitions
in the text for 1-3, and Student B finds the definitions
for 4-6. The students then explain the meaning of
the words to their partner, using their own words and
examples.

ANSWERS

1 an action to protect itself from others

2 the body's natural way of keeping us safe by either
facing the danger or getting away from it as quickly as
possible.

3 running and jumping,

4 achemical that gives you more enesgy when frightenad,
excited, or angry

S a sugar produced In the body

6 the heart and other parts of the body that do specific
Jobs to keep us alive

E Critical thinking

Critical thinking involves looking at an issue from

different sides. Consideration of different perspectives

any conclusion drawn from these considerations. This
can be compared favorably with the alternative of
other viewpoints.

1 Students work in groups to discuss the question.
Encourage students to consider both the positives and
negatives of avoiding risk before forming a condusion.

2 Students discuss their opinions and introduce
examples to support their views.

rear T g
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Vocabulary development
Verb and preposition collocations

Warmuwp 00

‘Write the heading collocations on the board, and

fluent and natural. Explain that the term collocation refers
1o different types of combinations of words, from phrases
such as biack and white (rather than white and black),
verbs with prepositions (e.g,, recover from not recover
out) to verb-noun combinations (e.g., do homework).
Emphasize that the students’ own languages may use
different collocations from English (e.g., in Spanish ‘white
and biack® & the comect collocation). Ask students to think
of other collocations and have them write their eamples
on the board.

1 First, read through the Verb and prepasition collocations
boxwith students. Students work alone to read the
sentences and choose the correct preposition. Ask
students to check in pairs, and then check asa dass.

ANSWERS
lon 2on 3from 4 fom S from 6 from
7 of 8 Inandout

2 Students work alone to complete the advice using the
verb-preposition collocations from Exercise 1. Check
answers as a whole dass.

ANSWERS

1 focuson 2 sufierfrom 3 away from

4 withthehelpof S breathe In, breathe out

6 commenton 7 peotect, from 8 recover from

Students Individually identify the two pleces of advice they
most agree with and the two they least agree with. They
then work In small groups to share thelr views. They should
Justify thelr views and try to convince the other students
In the group. The group aim s to agree on the top three
places of advice.

3 Askstudents to read the three situations, and then with
a partner, discuss the best advice to help with them.

s

Academic words

1 Students work alone to match the words with the
correct definitions. Ask students to check in pairs, and
then check as a class.

ANSWERS
1e 21 3b 4g Sa 6c 7h 8d

2 Askstudents to work alone to complete the sentences.
with the words from Exercise 1in the correct form.
Check answers as a whole dass.

1 minimized 2 encounter 3 response 4 external
5 internal 6 aware 7 injure 8 adjust

3 Students review the sentences individually and check
the sentences they agree with. They then discuss their
choices with a partner. Ask pairs to report back one or

[ WRITING > _2

Writing model
With books dosed, on the board write: present perfect
simple, notes, paragraphs, pros and cons. Then ask
students, as a whole class, to define and or give
examples of each of the terms. Then open books and
read through the aims of the Writing section with
students. Highlight that all the work in the Writing
section leads towards the successful completion of the
A Analyze
1 Students analyze the mind map in pairs to identify
those ideas that are useful for the essay about pros
and cons.

ANSWERS
worr't apply for job, scared to take tests, miss
opportunities, do excellent work, don't make mistakes,
think dearly

2 Students then use their answers to formulate a list
of pros and cons of fearing filure. They can add
additional ideas, too.
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B Model

1 Students read the model and underline the pros and
circle the cons of fearing failure. Allow time for students
to check answers in pairs.

ANSWERS
Pros: take extra care over tasks, think dearly, less likely to
be distracted

Cons: miss opportunities, less likely to apply for better
Jobs, scared to take the tests, avolding actMities for most of
their lives

2 Students then compare the pros and cons from the
model with the list they created in the Analyze section.

Present perfect simple
On the board, with books closed, write: | have developed
a fear of spiders. | have been afraid of spiders since I was
ten, but | have had this phobia for five years. Ask students
Am I afraid of spiders now? (Answer: yes); When did I start
being afraid of spiders? (Answer: when | was ten); How
long has it been a phobia? (Answer: for five years). Hlicit
the name of the verb tense and the structure (Answer:
present perfect, have + past participle) and the difference
between for and since. Make a note of students” answers
on the board. Ask students to open their books and read
through the Present perfect simple box, comparing their
ideas with the information in the book.
1 Students work alone to complete the sentences with
the words in parentheses in the correct form.

ANSWERS

1 hasbeen 2 hasshown 3 haventfelt 4 have
gven S Haweyouhad 6 Haveyouseen 7 have
recently found 8 have always been

2 Students workiin pairs to write the sentences using for
and since and the present perfect. Check answers as a
whole class.

ANSWERS

1 1 haven't flown since | wasa child.

2 1 haverr't taken an elevator for five years.

3 I've not been to the dentist since | was ten years old. /
1 haverr't been to the dentist since | was ten years old.

4 1 haven't spoken In public for two years.

S | haven't touched a spider since 2000.

6 1 haven't been up to the top of a tall bullding since the
start of this year.

7 1 haven't driven a car over a bridge since 2012.

8 | haven't given a presentation for a year.

‘Students change the timesyyears In the sentences from
Exercise 2 to make the sentences true for them. Remind
students to use never If appropriate. Students then
Interview a partner using the basic question form When did
youlast ....7 Students count the number of similar answers:
they have and report back to the dlass.

3 Students work alone to find and correct the mistakes.
Check answers as a whole class.

ANSWERS

1 Many people have learned fears from thedr parents.

2 Afear of fallure has stopped many people from taking
chances.

3 Studies have been done every year since 1985,

4 The research team has observed over 200 people for
two years.

S The team has Interviewed 100 people since the start of
March.

6 The research has had a significant impact on the
understanding of fear.

7 1 have always been able to stay calm by breathing
slowly.

ot TR
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Writing skill

Essay structure: organizing notes

into paragraphs

Allow students time to read through the Essay

students what happens if they don’t follow the tips

given (Possible answer: the essay will be long and
disorganized, making it difficult for the reader to follow
the ideas).

1 Students work alone to select and categorize the
information, completing the table with the appropriate
information about pros and cons. Emphasize that the
students don't need to use all the information.

ANSWERS

Pros: can keep you safe, makes us stronges, bullds
confidence

Cons: causes stress, can stop you eating, stops you from
doing what you want

Not relevant: spiders are the most common fear, fears are
learned In chilkdhood

2 Review the purpose of a topic sentence (Possible
answer: to present the main idea of a particular
pparagraph). Students then discuss the sentences in
pairs and select the best topic sentences for each
paragraph.

ANSWERS
Prosof fear:3;  Cons of fear:2

3 Students review the table and choose the two best
arguments, in their view, for the pros and cons.

It makes sense to leave out *fear bullds confidence”
because this Is the least connected to each topic sentence

T e

Writing task

Review the writing task with the dlass. Give time for
students to look back through the unit and identify
language and topics that will be useful for the writing
task.

Brainstorm

Students work alone to make notes about fear, using the
task information to help. Then students compare their
notes with a partner, adding to and adjusting their own
notes as appropriate.

Plan

Students then work alone to address the planning
questions. They then compare answers with a partner
and adjust their plan as necessary.

Write

Students complete the writing taskin classorasa
take-home activity. Highlight the organization and the
elements that should be included, as listed in the task
instructions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to their use of the present perfect simple and
the overall organization of the paragraphs.
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Wordlist

Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

ANSWERS
1 portion
2 dramatic
3 encountered
4 adjust
5 response

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to incdlude the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

As a take home activity, ask students to research a
particular phobia. They should find out some basic
statistics (Example: How many people have this phobia?).
If possible, they should then Interview someone with this
pphobia, using questions with the present perfect simple
(Example: Have you always been alraid of ... The
research indings can form the basts of a mini-presentation.

o IR
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8 STORIES

READING1  Distinguishing between facts and
assumptions

READING2  Bridge sentences

STUDY SKILL Core research skills: narrow your
search

VOCABULARY Expressions of time

GRAMMAR  Past perfect and simple past

WRITING Linking paragraphs

Warm-up

Play *Five questions” with the dlass. Show ten pictures

of characters from famous mowies or from history who
you think the students will recognize (prepare the images
before class, choasing all types of characters Including
£00d and bad). Tell the students they can ask you up 1o
five questions to guess which of the characters you are
thinking of. The questions should be Yes / No questions.
(Example question: s this character @ hero?). Invite
students to ask questions and try to guess before the
questions are finished. Students then play the same game
in small groups.

When the game has fintshed, write what makes @ good
character? on the board. Ask students to brainstorm ideas.
Share Ideas as a whole dlass and note them on the board.

iscussion point ’

Allow time for students to read through the infographic.
If the second half of the Warm-up was used, they can
compare their ideas with those in the book. Ask students
to call out words they are unsure of and add them to the
board. Invite students to explain the meaning, and darify
and correct as required.

Ask students to discuss the three questions with a
partner. They then report back the main points of their
discussion for questions 2 and 3.

L UL STORIES

I=»

Before you watch

Introduce the topic of the video and ask students

to discuss the question with a partner. Monitor and
encourage the students to explain in detail why they
chose that particular adventure. Have a show of hands
as awhole class to check the popularity of each choice.
Invite one student from each adventure to explain why
they chose that particular one. Ask if any student wishes
to change their choice after hearing the three students
speak.

While you watch

Give students time to read through the sentences.

Play the video, and then have students complete the
sentences with no more than three words or a number
and compare with a partner. Check answers as a whole
dass.

ANSWERS
1 around theworld 2 33 31T
4 education |and resources]

See page 91 for the video script.

After you watch

Students discuss the questions in pairs. When all the
questions have been covered, put pairs together to share
the main points of their discussion. Have the class give
feedback, eliciting a list of physical challenges students
would like to do to support charities. Ask if anyone has,
or knows anyone who has, done something similar to
Erden Eruc.
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National hero

A Vocabulary preview

1 Students work alone to read and complete the
paragraph with the words in the box. Ask students to
checkin pairs, and then check as a dass.

1 hero 2 discovery 3 sclentific 4 explorers
S continents 6 unlucky 7 unexpected 8 expedition

2 Students discuss the question with a partner,
introducing examples of actual people to support their
view, as appropriate. Have the dass pive feedback and
encourage students to engage with others, sharing
their views.

B Before youread

Preparing to read

1 Askstudents to read the situation and then work in
pairs to discuss whether each person described is a
hero or not. Encourage them to support their views,
explaining why or why not the people are heroes.

2 Ask students to write a list of four to six aiteria as to
what makes a hero. Write A hero ... and A hero doesn't
.. on the board, and elicit an example to help students
to start (Example: A hero doesn't think of himself or
herself first). Then put pairs topether. Ask students to
share their criteria and choose the top four to define
what it means to be a hero. Share ideas as a whole
dass.

C Global reading

Focus students’ attention on the pictures and the
glossary. Then review the questions with the students.
Ask them to identify the key words and ideas in each
question (Possible answers: win, South Fole; lucky; hero,
today). Set a time limit. Students read the text quickly
and answer the questions. Allow time for students to
compare in pairs before checking as a whole dass.

1 no 2 unlucky because of unexpected events
3 He made Important sclentific discoveries.

D Close reading

1 Hlicit the meaning of scanning (Possible answer: look
quickly through a text to find specific information) and
ask what the students are scanning for in this exercise
(Answer: the names). Students then scan the text and
match the names to the achieverents.

ANSWERS
1c 2a 3b

Wamwp =000

‘With books closed, write the following on the board: The
South Fole is very cold. Only people who like the cold can
go to the South Pole. Ask which of the two sentences Isa
fact (Answer: the first sentence). Ask students to describe
the other sentence (Possible answer: not a fact, not
‘necessarily true, no evidence). On the board write Australia,
‘afiwe-star hotel, Mount Everest, and the name of afamous
person. Add other items of your choice. Ask students to
‘work in pairs to write one fact and one assumption about
each thing. Pairs then reform and ask their new partner to
Identify the fact and the assumption.

Read through the Distinguishing between facts and
assumptions box with students. With books closed, ask
students to explain to you the difference between a fact
(e.g,, a piece of information that is definitely true) and an
assumption (e.g,, something that is probably true, but
may not have any evidence and about which the truth
cannot be certain).

2 Allow time for students to review the sentences, check
are facts. They then compare their answers in pairs.
Check answers as a whole class and ask students to
identify the details that support the facts.

1fat 2 assumption 3 fact 4 assumption S fact
6 assumption

STORIES 18 B 7
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3 Studentsidentify the details in the text that support the
facts in Exercise 2.

ANSWERS

1 He plannad a scientific trip In 1910, and he didn’t know
about Roald Amundsen's trip.

3 lack of proof of arrival, and the speeds they claimed
were unbelievably fast

S He brought back 40,000 sclentific items (including
almost 20 kilograms of rock. Of the 2,000 animal and
plant species the expedition brought back, some 400
were new discoveries).

E Critical thinking

1 Taking into consideration the context (e.g, historical)
of an event is essential for critical evaluation. Asking,
students to consider the context surrounding the
events of Scott's expedition will help to develop aitical
thinking skills, evaluating events and actions from a
different perspective. Using this criterion, ask students
to decide whether they apree or disagree that Scott
was a hero and encourage them to comment on their
deision, giving examples of why and why not.

2 Students discuss the question in small groups. Monitor
and encourage students to ask follow-up questions to
explore each other’s answers further.

LI LN STORIES

Core research skills: narrow
your search

Warmuwp === 00
‘with books closed, write In a column: Scott / Scott South
FPole / scott South Pole hero / Scott South Fole heso
discovery. In another column headed.
nummu—u/n—-/n
milion /947 million. Tell the students that the numbers are
not yet matched to the Information in the first column. Ask
students to guess what the information in the first column
Is (Answer: search words for an internet search engine)
and write this answer as the heading of the column.
Askwhat the numbers in the second column represent
(Answer: the number of results given by the.

Students then match the numbers to the search words.
(Answers: [all approximate] Scott— 947 million; Scott
South Pole—3.9 million; Scott South Pole hero—2.9 million;
Scott South Pole hero discovery—2.3 million.)

1 Students discuss the strengths and weaknesses of the
different sources. Share ideas as a whole dass and
write a list of the strenpths of each of the four sources
on the board.

Allow time for students to read through the Core
research skills: narrow your search box. Check that

the students understand the term search string (e.g,,
acombination of words, numbers, and symbols that is
entered into a search-engine field in order to find results).
(Check the meaning of refevant, synonyms, unrelated,
and specific. Ask students to close their books and
explain to you how to narrow a search and also why
this is a pood idea (Possible answer: to get more
relevant items and to save time).

2 Students work alone to rank the words in the box from
best to worst in terms of how useful they are for the
search. Then check answers as a whole dlass, writing
the ranked list on the board.

ANSWERS

Students should avoid *find” and “people” because they
are too vague.

“adventure,” “travel;” and *famous” need to be used with
more topical words
*dangerous” could be too far off-topic

“discover” “explorer.” and *expedition” should be highest
on the students’ lists
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3 Ask students to work with a partner to compare their
answers to Exercise 2. Then ask them to discuss which
other words would be pood to use in the search and
add them to the list on the board.

4 Allow time for students to experiment with different
combinations of search words. Share successful and
less successful search strings as a dass.

5 Students make notes on one of the explorers they find
through their research.

‘Students give minl-presentations on the explorer they
researched, concluding with an evaluation of how much of
ahero the explorer Is.

READING2 )

The power of the written word

A Vocabulary preview

1 Students work alone to match the woeds to the
definitions. Ask students to check in pairs and then
checkasadass

ANSWERS
1b 2d 3h 4c Se 6a 71 8¢

2 Students work alone to complete the sentences with
the words from Exercise 1. Go through the answers with
the dass.

1 Thewrttenword 2 equipment 3 print 4 by hand
s alphabet 6 Inform 7 novel 8 entertain

3 Allow time for students to review the sentences and
check the ones they agree with. Students then discuss
and compare their choices in pairs. Ask students to
report to the dlass on those sentences they disagreed

on.

B Before youread

Preparing to read

Students work in pairs and discuss the questions. Have
the class gjve feedback, discussing whether students all
have similar ideas.

C Global reading

Sentifying brids

Allow time for students to read through the identifying

bridge sentences box. Then, with books closed, write

students to explain the difference between the two.

1 Students work alone to identify the paragraphs
beginning with bridge sentences. Check answers asa
whole class.

paragraph &: Although alphabets and writing had started
to grow and take on new forms, there was one other major

problem.

paragraph S: An additional challenge, besides developing
amatertal to write on, was that it was difficult to produce
coples of texts.

paragraph 6: While only companies could print texts,

the printing press meant more people had access to the
materials that helped them to read and write, which meant
they had a better education and felt more powerful.
paragraph 8: Clearly, the development of writing did not
stop with the development of better pens and printing
methods.

2 Remind students that topic sentences contain the main
idea of the paragraph. Students work alone to find the
topic sentences and match the paragraphs with the
main ideas.

ANSWERS

Paragraph2 | Paragraph3 a Paragraph4 ¢
ParagraphS b Paragraph6 g Paragraph7 d
Paragraphs e

D Close reading

Reading for detail

Students review the questions together, identifying key
words and predicting or recalling the answer from the
first skim-read. Then students work alone to read the
text in detail and answer the questions. Ask students to
checkin pairs, and then check as a dlass.

ANSWERS

1 hieroglyphics 2 fountains and schooks.

3 plantsand cloth 4 lapan and Korea

S peoplewho had a good education

6 thesizeofaroom 7 poems and plays

8 John lloud 9 theuseofimages and emojlsin text
messages and soctal media

STORIES T g ]
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E Critical thinking

Ranking (evaluating and ordering in relation to other

things) is a key part of critical thinking, It involves

establishing criteria for ranking; in this case the criteria
are for identifying the importance of something in
changing how we communicate.

1 Students work in small groups to identify the
inventions in the text (Examples: printing press, paper,
ballpoint pen). Allow students to begin ranking the
inventions. Then stop the proups and ask them to
identify the criteria they are using, (Example: helped
the most people). The students can further refine
their criteria. They then return to the ranking exercise,
adjusting as necessary and completing it. Share
answers as whole dass.

2 Students discuss other events and inventions that have
changed the way we communicate.

Students discuss and establish useful search strings to
find information for Exercise 2. Ask groups to come up with
two or three different search strings. They then try these
In search engines. They first answer Exercise 2 and then
report back on the success of each search string,

[vockmuuncs > 3

Vocabulary development

Adverbs and adverbial phrases of time

1 Students work alone to complete the sentences with
the adverbs and adverbial phrases in the box Ask
students to check in pairs, and then check asa dass.

ANSWERS

1 Bytheearly 2 shortlyafter 2 Eventually

4 assoonas S Notuntl 6 constantly 7 Previously
8 Recently

2 Read through the task instructions with the students
and focus on the examples in the columns. Then
students work in pairs to complete the columns with
the rest of the phrases. Go through the answers with
thedass.

ANSWERS

Specified time or event: shortly after [her first
expedition), as soon as [a new model Is released), not until
[the discovery of fossil fuels)

Unspecified time: constantly, previously, recently

EECTITY o

3 Students work alone to think of some important events
or changes in their own countries and the effect they
had. They make notes and decide on which adverb or
adverbial phrase to use. Students then work in pairs
to tell their partner about these important events.
Students report back to the class on any events that
were similar.

Academic words

1 Highlight that the students will have encountered these
words in either Reading 1 or Reading 2. Students work
alone to match the words to the correct definitions. Ask
students to check in pairs, and then check asadlass.

ANSWERS
1h 2e 3b 4g Sa 6d 7c 8f

2 Askstudents to work alone to complete the sentences
with words from Exercise 1. Go through the answers.
with the dlass.

ANSWERS
1 chapter 2 edition 3 revolution 4 conduct
5 publication 6 Image 7 locate 8 enable

3 Askstudents to work with a partner and identify
the words from Exercise 1 in the two questions
Students then discuss the questions in pairs. Invite
pairs to share their ideas with the dlass.

Students write a statement for each of the four words from
Exescise 1 that are not used In Exercise 3 (condluct, edition,
enable, locate). Tell the students they should find out who
In the class agrees and disagrees with the statement. The
aim ks not to have 100% agree or 100% disagree, so the
statement cannot be too obvious (Example: NOT We can
wse maps to locote ploces). Students mingle and present
their statements to others, recording how many agree and
how many disagree. Have the class give feedback at the
‘end, awarding one point for each statement that had a mix
of agree and disagree.
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Writing model

Read through the aims with the students. Remind them
that each part of the Writing section will help to build
students” skills for the successful completion of the
Writing task. it may be necessary to pre-teach students”
understanding of microwave and compass (students will
most likely already know telephone).

A Model

Students read the model and use the information to
complete the table in the Analyze section.

How: heat from microwaves melted a candy bar
Effect: microwaves are often used for cooking today

Have a mini-quiz. Students work In pairs to write questions.
about the microwave, the answers to which are in the text.
(Example: Who discovered that microwaves conducted
heat?. Collect the questions and select five of them.
Students then close thelr books and answer the mini-qulz
questions. Award one point for each correct answer.

B Analyze

Students discuss the questions in pairs. Put pairs
together for students to share their ideas and encourage
further discussion on why the microwave was an
important invention. Then have a whole-class vote on
which invention in the table students think is the most
important. Invite one student who voted for each of the
inventions to justify their choice. Then ask students to
re-vote to see if anyone has been persuaded to change
their mind.

GRAMMAR > 2

Past perfect and simple past
With books closed, draw a timeline on the board and
label three points (the same as the timeline in the book)
the sentence on the board: | had heard of email when |
started school, but I had only left phone messages at that
paint. Ask students to identify the three events (Answer:
heard of email, started school, and left phone messages).
They then identify where the events go on the timeline
(Answer: earlier past moment—heard of email and left
phone messages; past moment—started school). Ask
students to tell you what they know about the grammar
of the sentence, and the name and use of the tenses.
Students then open their books and read through the
Past perfect and simple past box, comparing their ideas
with the information there.
1 Students work alone to complete the sentences with
the verbss in parentheses in the past perfect. Students
check answers in pairs.

ANSWERS

1 had communicated 2 hadmt realtzed

3 hadpredicted 4 hadtaken S had cooked
6 had sold

Higher grades are achieved on writing tests such as the
IELTS Writing Test through the use of a range of tenses.
Students need to learn different tenses securely and then
seck opportunities to demonstrate thelr ability to use these
appropeiately in writing tasks.

2 Students discuss the sentences in pairs and decide on
the correct form of the verb. Check answers as a whole
dlass, and ask students to explain their choices.

ANSWERS
1 had heard, hadused 2 walted 3 didnt have, had
4 sent,had eversent 5 made

3 Students work alone to complete the sentences. They
then compare and discuss their ideas in pairs. Monitor
to check that students have a clear understanding of
the tenses. Check answers as a whole class.

ANSWERS
1 hadn'theard 2 didn'thave 3 hadn'tused
4 hadntsent S started, had invented 6 had used

STORIES g} n
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4 Work through the first sentence topether with students
orally. Then students work alone to write the four
sentences. Allow time for students to compare in pairs
before checking as a whole class.

ANSWERS

1 My friend had never flown before.

2 My grandfather hadn't used a smartphone before his
birthday.

3 Everyone was able to use the new IT system after two
weeks.

4 She hadn't seen many wild animals until she went to
South Africa.

WRITING >
Writing skill
Linking paragraphs
With books dlosed, elicit the type of sentences looked
atin Reading 2 (Answer: bridge sentences), and ask
for a definition of these and topic sentences. Listen to
the students’ ideas, but avoid confirming, Instead, ask
students to read through the information in the Linking
pparagraphs box to check their ideas. Highlight the third
type of sentence listed (i.e., concluding sentences).
1 Students work alone to complete the task and then
compare their answers in pairs.
ANSWERS
Topic sentences:
The ability of microwaves to conduct heat was acaidentally
discovered by Percy Spencer.
Today microwaves are very common and easy to locate,
but some people have been concerned about the health
impact of microwaves.
Concluding sentences:
At first, microwaves were very big and expensive, but they
went on to create a revolution In the kitchen.
However, cooking fresh foods such as vegetables in a
microwave Is as healthy as any other cooking method and
much faster.
Bridge sentence:
As 5000 as microwaves became cheaper and smaller it
meant more people could buy them.

2 Students work alone to complete the paragraphs with
the correct sentences. Check as a whole dass. Ask
students to explain how they made their choices.

ANSWERS
1b 2e 3c 4a 5d

AL LY STORIES

3 Askstudents to choose an invention or discovery and
to write topic sentences for two paragraphs about
the invention. Ask them to compare and discuss their
answers with a partner.

4 With a partner, ask students to discuss the possible
content of their paragraphs and write a bridge sentence
to connect the two paragraphs. Put pairs together to
compare their answers from Exercise 3and 4.

Writing task

Read through the task with the students. Then give some
time for students to review the content of the unit and
writing task.

Brainstorm

Students work together to choose an invention or
discovery. Ask them to identify their “search strings™
before beginning their research. Monitor and assist as.
required. Students then conduct their research and each
student completes the table.

Plan

Students work alone or in pairs to plan their writing;
for example, in what order will they make their points,
and how will they connect their paragraphs. They
could compare their ideas with another student pair to
penerate more ideas.

Write

Students complete the writing task on their own in class

or as a take-home activity. Highlight the elements that
should be included, as listed in the task instructions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing with the
partner they worked with to do the research and offer
suggestions for improvement.

Rewrite and edit

Students read their partner’s comments and rewrite and
revise their text, checking for errors and paying particular
attention to their use of the past perfect and simple past,
and the links between the paragraphs.
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Wordlist

Students work in pairs or small groups to work through

the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how

it was used in the unit. Go through the list carefully with

the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

ANSWERS
1 edition
2 conduct
3 Image
4 Injured
s publication

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to incdlude the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

As a take home activity, ask students to research the other
option from the Writing task (..., If they wrote about an
Invention, they should now research a discovery). Students
an produce another Writing task, of Instead, have a seres.
of mini-presentations In the next dass.

STORIES g} £ ]
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READING1  Scanning for examples: phrases to
introduce examples

READING2  Scanning for examples: groups of
three

STUDYSKILL Creative problem solving: identify a
strategy

VOCABULARY Words to describe environmental
issues

GRAMMAR  Passives: present and past perfect

WRITING Summarizing arguments in a
conclusion

Warm-up

in the middle of the board, write Environment, and then
write Problams on one side of the board. Students work
In groups to brainstorm envtronmental problems. Invite
students to come and add them to the board, under the
title Problems. Review the problems together, asking those
students who wrote them to explain them further to the
dass. Then ask each group to choose three or four of the
problems, and brainstorm solutions to them. They should
add them to the other side of the board under the title
Solutions. When finished, review the brainstorm as a whole
class. Ask the students to Identify which of the problerms.
each solution is connected to (with those students who
wrote the solution keeping quiet). Then ask the dlass as
awhole to evaluate each solution. Will it work? why / why
not?

Students read through the infographic with a partner.
Ask them to call out any words they are not sure of

and ask other students to clarify the meaning,. Assist as
necessary.

Allow students time to consider the discussion questions
on their own and make notes on their ideas. Then
students discuss the questions in pairs or small groups.
Monitor and encourape extended discussion through the
use of follow-up questions.

LI LN ENVIRONMENT

I=»

Before you watch

Introduce the topic of the video and ask students to
discuss the questions in pairs. Take time to have the
class give feedback particularly if you have students from
different places around the world.

While you watch

Focus students on the video still image. Elicit the type
of animal pictured (Answer: turtle), and ask students
for any information they know about it. Allow time for
students to read through the information and numbers.
Students work in pairs to predict how the numbers
match the information. Play the video. Students check
predictions and then compare answers with a partner.
Play the video again as necessary. Check answers as a
whole class.

ANSWERS
1a 2d 3b 4e 5S¢

See page 92 for the video script.

After you watch

Describe changes in local farming and fishing methods
in your own country if you are from a different country
than your students. If you are from the same country,
describe one change. Then students work in pairs to
discuss the questions. After all questions have been
discussed, put pairs together to share the main points of
their discussion.
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Rainforests of the sea

A Vocabulary preview

Students work alone to complete the sentences with
words in the box. Allow time for students to compare in
pairs, and then check as whole class. Hlicit which words.
are both nouns and verbs (Answer: coast, damage, fish,
forecast).

ANSWERS
1 ecosystem 2 coast 3 ollspill 4 damage S fish
6 ocean 7 forecast 8 tropical

‘Students write a glossary. Ask students to prepare a
glossary of the words from Exercise 1. They work together
In pairs, writing definitions of the words and using the
context information in the sentences from Exercise 1 If
avallable, they can use dictionaries to check and finalize
their glossary. They then team up with other student palrs.
to compare and adjust thelr glossaries as necessary.

B Before youread
- or knowled
1 Focus students on the image, heading, and glossary
and ask them to describe what they can see in the
picture. Ask for ideas as to why the coral reefs are
called *rainforests of the sea” Listen to ideas but do not
confirm.
2 Setashort time limit. Students skim-read the text to
C Global reading
L inid
Students read the text in detail and decide which claims
match those of the writer, which do not, and which are
not incduded. For those that do not match, ask students
to correct the claims. For those that are not given, ask
students to identify the area of the text that relates in
some way to the topic of the claim, and ask what detail is
actuallyincluded.

‘Asnoted before, Yes / No / Not Given (or True / False / Not
Given) exercises are very COMMON exam tasks for tests
such as the IELTS Reading text. Students need multiple
practice opportunities 1o bulld their skills and confidence
In handling such tasks.

ANSWERS

1Yes 2 No(Para2:But this effect Is quite small
compared to the effect of bullding resorts and ports)
3 NotGiven 4 Yes 5 Yes 6 NotGiven

D Close reading

1 Students read the text again and answer the three
questions. Check answers as a whole dass.

1 bullding resorts 2 algae
3 Increased levels of ackd, sea temperature, and sea levels

Scanning for examples 1

Allow time for students to read through the Scanning for

examples 1 box. Then with books dlosed, ask How can

we find examples in a text? (Answer: by looking for key

phrases to introduce them) and Why does the writer give

examples? (Answer: to explain and support a main idea).

Then ask the students to recall the phrases from the

skills box.

2 Students work alone to find examples for each of the
points. When they have covered all points, ask students
to compare their answers in pairs. Check answers as a
whole class.

ANSWERS

1 Florida's reef ts worth about $6.3 billion every year

2 the Caribbean

3 Mississippl, Mexico

4 important reef species

S use less water, ride a bike, plant trees, and throw your
trash away responsibly

E Critical thinking

etc., is a key part of critical thinking, Learning to make

connections between different areas helps to develop a

stronger understanding of the world.

1 Ask students to work with a partner to evaluate which
point has the bigpest negative effect on oceans as a
whole. Highlight that this means students need to
consider each thing individually and assess the effect.
Then have students compare all the effects to identify
the most negative.

2 Students then share their knowledge about other
environmental issues and discuss the effects these
have on seas and oceans.

ENVIRONMENT T 18] s
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Creative problem solving: identify

a strategy

Allow time for students to read through the Creative
pproblem solving: identify a strategy box. Then with books
closed, on the board write Weighing up alterative
approaches. Clarify the meaning of the verb weigh up by
using visual imapes or mime. Then ask students to recall
the steps to take to evaluate strategjes. Elicit ideas and
write the flow chart on the board as follows:

note possible strategies
4

identify possible strategy results
v w
consider the advantages  consider the disadvantages

1 Students work in pairs to consider the advantages
and disadvantapes of the solution given. After a few
minutes, put pairs together to compare their ideas.

2 Insmall groups, students choose one of the problems
and then brainstorm four different solutions. Monitor
and encourage discussion. Remind students that they
are thinking creatively, and are not yet at the point of
evaluating the mesit of each solution.

3 Students label their four solutions Ato D. They then
compare each solution with the others, one by one.
For example, they compare solution A with solution B.
Whichever they consider to be the stronger (i.e., Aor B)
is written in the first box of the first column. Students
repeat this process until the table is complete.

4 The students should see dearly from the table which
solution is the strongest (i.e., from seeing which letter
appears the most in the table). Students then share the
problem and solution with the class.

in small groups, students evaluate the process they

have Just been through (.., comparing solutions and
‘completing the table). Ask them to consider the following
‘questions: How have you decided on solutions in the
past? How would you describe the process in Exercise 37
How much time did it take? How much consideration did
each solution get? What disodvantages are these to this
approach? what advantages are there? Would you use this
method in the future? Why / why not? When?

ERTITY ot

READING2 >

Living together

A Vocabulary preview

1 Students work alone to match the words in bold with
the correct definitions. Ask students to check in pairs,
and then check as a dass.

ANSWERS
1f 2b 3a 4d 5h 6c 7g 8e

Focus the students on the Image and elicit the type of
animal (Answer: rhinoceros or rhino). Set a time limit and
tell students, In pairs, to write a sentence for each word In
Exercise 1 about the thino. These can be simple or complex
sentences, but they must be accurate (Example: A rhino
‘might attack you if you go too close). Call time and ask pairs.
to exchange sentences. The students mark the new set of
sentences—one point for an accurate sentence and one
point for using the vocabulary woed correctly.

2 Students work alone to complete the sentences with
the words from Exercise 1 in the correct form. Check
answers as a whole dass.

ANSWERS
1 hunt 2 Trade 3 naturereserves 4 attack
5 specles 6 livestock 7 law 8 Endangered

3 Students review the sentences alone, checking those
they agree with. They then compare and discuss their
choices with a partner.

B Before you read

Tell the students a story of a time you saw an unexpected

animal in a city or near your home. Ask them to share

similar stories they have. Students then discuss both
questions with a partner.

C Global reading

tiingmainid

Review the text title, images, and glossary with the

students. Ask students who / what they think is referred

toin the title (Living together). Students then review the
problems (1-4) and read the text quickly to match the

problems with the solutions. Check answers as a whole
class.

ANSWERS
1d 2b 32 4ac
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D Close reading

Scanning for examples 2

Allow time for students to read through the Scanning for
examples 2 box. Then with books closed, ask them to
explain the content of the skills box in their own words.
Students read the text in detail, finding three examples of
each item listed. After working alone for a few minutes,
ask students to compare and complete their answers
with a partner. Check answers as a whole dlass.

ANSWERS

1 more land for flarming, use of chemicals, and
transporting food around the worlkd

2 floods, not enough water, and dust storms

3 lost farm animals, other endangered animas, and lost
local children

4 woll, leopard, and bear

S the southern white thino, the American bison, and the
bald eagle

6 educating people, more power for rangers, and changes
n laws

E Critical thinking

Applying solutions for other issues to new problems is

one way of using creative and critical thinking skills. If

a solution works in one context, it is worth evaluating,

whether it could work in another context. Students are

asked to do this in question 1.

1 Ask students to recall solutions given in the text
(Example: changing the law). They then explore how
this solution would work in the content of the three
problems. What would it mean in reality? Who would be
affected? Would it actually work?

2 Students work in small groups to describe conservation
issues in their own country. If students are from
different places, ask them to identify links and
similarities between issues in their different contexts.
Students discuss and offer solutions for each issue.

VOCABULARY >

Vocabulary development
Words to describe environmental issues

Warmwp 000000000
‘On the board, create two columns. In the first column, write
«carbon, dlimate, deforest, lossil, global, over, over. In the
sacond column, write population, footprint, fishing, -ation,
change, fuels, warming. Students match aword or word
jpart from column 1 with another In column 2. Tell students
that the students have seen all of these words in Readings.
1and 2. Highlight that three pairs come together to form
‘aword with no gap and the others form compound words
‘with a gap. Students review answers and then open thelr
books to check.

1 Students work alone to match the words with the

ANSWERS
1f 2d 2a 4h Se 6b 7g 8¢

2 Askstudents to work in pairs to complete the sentences
with words from Exercise 1.

ANSWERS

1 deforestation 2 fossil fuels 3 Global warming, meilt
4 Overpopulation 5 carbon footprint 6 Overfishing
7 Climate change

3 Allow students time to consider the problems alone,
making a note of ideas and answers. Students then
discuss these with a partner or in a small group.
Monitor and encourage use of the target vocabulary
from the section.

uNITS 7
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[ VOCABULARY > _2

Academic words

1 Students work alone to match the words with the
definitions. Ask students to checkin pairs, and then
check asaclass.

ANSWERS
1h 2a 3d 4g sb 6c 71 8Be

2 Students work alone to complete the questions.
Go through the answers with the dlass.

ANSWERS
1 prohibit 2 conclusion 3 authority

4 consequence S disposal 6 crucial
7 arcumstances 8 legal

3 Askstudents to discuss the questions in Exercise 2in
groups and to identify which environmental problems
each question could relate to. Ask for feedback on
encourape use of the vocabulary from this section.

Writing model

Read through the aims of the Writing section with the
students. Remind them that all parts of this section lead
towards helping students with the successful completion
of the final task. As they read, ask students to underline
two things they will learn (Answer: about using

present and past perfect passive and how to summarize
arguments in a conclusion) and one thing they will do
(Answer: write the conclusion to an essay).

A Analyze

Review the brainstorm with students and elicit what it
shows (Answer: an issue with several solutions). Students
discuss the brainstorm in pairs and decide on the most
effective way to solve the issue. Then ask students to
read the model to compare the ideas there with their
own.

B Model

1 Hiicit what type of text the model is from and which
part of this it is (Answer: essay—the condlusion).
Students then discuss the possible content of the rest
of the essay.

o s [

ANSWERS

Plastic bottles are an environmental problem.

Each paragraph covered the different possible solutions to
this problem.

2 hmumﬂmmmhm

GRAMMAR > 2

The passive: present and past perfect

With books dosed, write the three example sentences

from The passive: present and past perfect box on the

board. Ask students what the first sentence is doing,

(Answer: summarizing in a formal way) and where this

type of sentence might be seen (Answer: in an essay or

report). For the second sentence, ask if we know who

did the hunting (Answer: no). For the third sentence,

ask which is more important, the action or the people

who did it (Answer: the action). Gircle by and ask
students what this does (Answer: introduces who did the
action). Students then open their books and review the
information in the grammar box.

1 Highlight to students that the paragraph is another
example of a conclusion to an essay. Students read it
and underline the passive forms. Check answers asa
whole dass.

ANSWERS
In conclusion, a number of solutions to protect

have been destroyed. However, the cructal actions of
people have protected thelr environment and Increased
their numbers. Arguably, the most effective of these have
been the Introduction of nature reserves and prohibiting
hunting. Had these solutions not been Introduced, many
more species would have arguably died out.

2 Inpairs, students discuss and match the uses and
examples. Check answers as a whole dass.

ANSWERS
1b 2c 2a
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3 Allow students time to complete the exercise alone.
Monitor and assist as necessary. Students then
‘compare their answers in pairs before checking as a
whole class.

ANSWERS

1 hadbeenknown 2 has been connected
3 hadbeencaused 4 has been stopped
5 havebeenshown 6 have been changed

4 In pairs, students discuss and correct the mistakes.
Check answers as a whole dass.

ANSWERS
1 Researchers have analyzed the cause of global

warming,

2 The consequences of each solution had been
investigated before one was chosen.

3 The effects of rising sea levels have not yet been fully
understood.

4 Studies showed that 20% of the trash had been thrown
from ships.

5 Environmentalists have long campaigned for change.

5 Students work in pairs to write sentences in the passive
form. Highlight the instruction to omit the original
subject if it is not necessary. Check answers as a whole
dlass.

ANSWERS

2 Vvarlous tactics have been used to ratse the awareness of
the Issue.

3 Growing populations of crabs have been discovered in
the area by researchers.

4 The effects had not been known prior to the study.

S Lead In gas has been prohibited by governments.

6 In conclusion, the biggest damage to the ozone has.
been caused by CFCs.

WRITING > 2
Writing skill
Summarizing arguments in a conclusion
With books closed, write on the board an essay
conclusion. Then ask students to sugpest what
conclusions include. Listen to their ideas, noting them
on the board. Also, ask what type of phrases we often
seein conclusions. Again, note their ideas on the board.
Students then open their books and read through the
Summarizing arguments in a conclusion box, comparing,
their own ideas with the information there.

‘Conclusions form a key part of the Writing Task in IELTS Part
2. Developing skills In producing high-level condlusions Is
‘wital for success In such exams. Students need to be aware
that the conclusion should be diearly signposted and
contain all those elements identified In the Information
bbox. A strong essay needs a strong conclusion In order to
bean overall success.

1 Students work alone to analyze the condusion. Ask
students to check answers in pairs, and then check asa
dass.

ANSWERS

Topic sentence: ... the most effective way to deal with
people’s carbon footprint Is to provide different products
and services for people.

Important arguments: It's crucial that a. more renewable
energy Is provided, b. to reduce the relance on traditional
fuels, c. encourage recycling, and d. limit the use of
packaging.

Future prediction: ... not making these changes will
mean continued global warming and rising sea levels.

2 Students work alone to match the topic sentences with
sentences in the conclusions. Ask students to checkin
pairs, and then check as a dass.

ANSWERS
1b 2¢c 3a

uNITS 79
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3 Askstudents to work with a partner to paraphrase
the sentences. Highlight that they should retain the
different sentence structures and synonyms for key
words helps with parapheasing,

POSSIBLE ANSWERS

1 The Introduction of nature reserves could solve the
tssue.

2 To stop animals from dying out, hunting should be
prohibited immediately.

4 Again, students work in pairs to rewrite the main ideas.
needed.

POSSIBLE ANSWERS

1 In conclusion, this essay has shown that recycling Is
Iimportant In lowering the waste a country produces.

2 To conclude, without a ban on hunting, more species
could soon die out.

L LR ENVIRONMENT

Writing task

Read the task with the students. Give time for students
Brainstorm

Students choose an environmental problem that is
prominent in their own country. They brainstorm
possible solutions. Monitor and encourage students to
think of different possible solutions.

Ask students to explain the problem and possible

solutions to a partner. The partner can suggest other
solutions to add to the brainstorm.

Plan

Students work alone to plan their writing, Ask them

to use the four planning questions to consider the
complete essay and its content. Monitor and assist as
required.

Write

Students complete the writing task in class or as a take-
home activity. Highlight the elements that should be
included, as listed in the task instructions. For example,
ask them to remember to use a phrase to introduce their
conclusions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suppestions for improvement.
Rewrite and edit

Students read their partner’s comments and rewrite and
attention to the use of the present perfect passive and
the past perfect passive.
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Wordlist

Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the class.

Academic words review
Students work through the sentences, and then checkin
pairs and report back to the class.

Unit review
Students work through the list alone to decide what they
can and can't do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to incdlude the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
Extra research task

‘Asa take home actiity, ask students to find a short article
describing an environmental Issue. Students Identify the
problems and the suggested solutions In the article. The
students then use the technique from the Study skills
‘section to identify the strongest solution. They write a
concluding paragraph for the article.

uNITS 81
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READING 1
READING 2

Making notes: using your own words
Researching information to support
your writing

STUDYSKILL Critical thinking when writing
VOCABULARY Describing symptoms

GRAMMAR Reported speech

WRITING Proofreading and editing your work

Warm-up

Conduct a class survey. With books dlosed, on the board
wite How to stay relored and heaithy. Ask students to
work In small groups and beainstorm a list of six ways to
stay relaxed and healthy. When they have thelr list, they
then need to write a ¥es / No question about each point
Students then divide the questions between them In their
group and mingle and ask the other students In the dlass.
They make a note of the ¥ /No answers. Coming together
again In thelr groups, students share the results and
discuss whether they think the class Is relaxed and healthy
overall. Each group presents its findings to the class.

Read through the infographic with the students. If the
Warm-up was used, ask if any of their ideas are included
in the infographic. Students discuss the questions in
pairs or small groups. Invite students to share their ideas
with the class.

=»

Before you watch

Introduce the topic of the video. Before students focus
on the picture, ask them to discuss the questions with a
partner. Share the list of functions with the class. Then
ask students to look closely at the picture and title. Ask
students what they think is happening,

L3 1T R MEDICINE

While you watch

Allow time for students to review the questions before
playing the video. After watching, students compare
answers. Play the video again as necessary for your class.
Check answers as awhole class.

ANSWERS
1a 2c 3b

See page 92 for the video script.

After you watch

Put the students into pairs and ask them to discuss the
questions. Monitor and encourage discussion. Some
students may not wish to share too much information
about themselves, so alternatively, encourage them to
talk about people they know or know about.

Self-diagnosis

A Vocabulary preview

1 Students work alone to complete the sentences with
the words in the box. Ask students to check in pairs,
and then check as a dass.

ANSWERS

1 pharmacist 2 fnghtening 3 reliable 4 allergy
S condition 6 Wearable technology 7 lliness

8 severe

2 Askstudents to identify the key vocabulary words.
in the questions (Answers: pharmacist, wearable
technology, reliable, frightening). Students then discuss
the questions in pairs.

Students write questions with the other vocabulary items
(alergy, condition, illness, severe). Students then mingle
and ask the other students the questions. Invite students to
report back interesting findings.




image84.png
B Before youread

Previewing a text

Students review the title and glossary. Ask students to
make notes in their own words. Then, invite a student to
give a definition of self-diagnosis. Students then discuss
the questions in pairs. Have the dlass provide feedback
about the second question, writing a list of the potential
problems caused by self-diagnosis on the board.

C Global reading

Taking notes: using your own words

With books closed, in the center of the board write taking

notes, with two branches coming from this, one labeled

why and the other labeled how. Invite students to share
their ideas and write these on the board (Example:

why—to make study notes / to research a topic for a

presentation, how—in short sentences and key words /in

your own words). Students open their books and read
through the Taking notes: using your own words box. Ask
them to identify any of their own ideas that are in the
skills box.

1 Students review the notes and then find the
paraphrased woeds and phrases in the introduction to
the text. Allow time for students to compare answers.
before checking as a whole dass.

ANSWERS
1sick 2 theinternet 3 ilinesses or conditions
4 serlous conditions

2 Students read the whole text, making notes in their
own words on the topics. Encourape students to think
about how they wish to make notes; for example, they
can opt for a similar style to Exercise 1, bullet points,
ora mind map. Students compare their notes with a
partner.

D Close reading

Scanning

Students read the text again in detail, deciding whether

the statements are 7 (True), F (False), or NG (Not Given)

for each sentence. Allow time for students to compare
answers in pairs and review the text if necessary. Then go
through the answers with the class.

ANSWERS
1T 2 F(Para2: Many people think that the internet has
made It easles for us to diagnose our llinesses, .. )

ING 4T 5T 6NG

E Critical thinking

Critical thinking involves looking at topics on different
levels. This may mean agreeing with some details
within an issue, even though overall there may be no
agreement with the broader issue.

With these questions, students pet practice in identifying
both the positives and negatives of a topic, giving
specific examples to support this. Students discuss

the questions in small groups. Monitor and encourage
discussion. Have the dlass give feedback and write a list
of pasitives and dangers on the board. Review the list
with the class, and invite students to summarize their
overall view of self-diagnosis. Should it be encouraged or
not?

On writing tasks such as In the IELTS Task 2, it Is often
necessary to explore both the positives and negatives of a
topic before gving a condluding statement. Students need
to develop their skills in Identifying, e.g., positives, even If
they consider the Issue to be negative overall.

Critical thinking when writing
Warmuwp 0000000000

Remind students that citical thinking has been a key part
of the Skillful course. Ask them to Identify which stages of
the lesson it takes place In (Answer: after aach reading
expiicitly, but also throughout the units in the various
ewycises and discussions). Give students time to review the
different Critical thinking sections In units 1 to 9. Then, with
books closad, ask students to share ideas on what critical
thinking means in terms of writing. Add Ideas to the baard,
asking students to explain the Ideas and give examples.

1 Hlicit the key terms and check that students understand
Then students discuss the question in pairs.

2 Allow students time to read through the Critical
thinking when writing box. If the Warm-up activity was
used, students compare their ideas with those in the
Study skills box. Students then discuss the questions.
with a partner. Monitor and encourape discussion. Put
pairs topether to open up the discussion.

—
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3 Students analyze the teacher feedback and discuss
what the student needs to do in each case. Have
the dass provide feedback to check understanding,
(Possible answers: 2 This person needs to present
evidence and not just describe the theory. They need
identify arguments that support the theory and those
that don't, and give examples to demonstrate this.
3 This person needs to examine their work more critically
opinions. They need to show broader viewpoints and

4 Students consider their own recent feedback, actually
reviewing it if available, or recalling it if not. Students
then write a checklist of areas to improve and the
actions they need to take (Example: areg—include o
higher level vocabulary; action—learn a set number of
new words each week).

READING2 >

A good night’s sleep

A Vocabulary preview

1 Students work alone to match the words to the correct
definitions. Students compare answers with a partner
before checking as a whole class.

ANSWERS
1h 2e 3b 4f Sc 6g 7d Ba

2 Students work alone to complete the sentences with
words from Exercise 1. Check answers as a whole class.

ANSWERS

1 productive 2 regularly 3 mental health
4 physically S welght gain 6 exercise
7 performance 8 significantly

3 Allow time for students to review the sentences in
Exercise 2 and check those they apree with. Students.
then compare their choices with a partner. Ask pairs to
give feedback on any maijor differences they discover
between them.

B Before you read

Preparing to read

Students consider the task alone first, making notes of
their ideas. They then share these with a partner. Ask
pairs to tell you the number of different ideas they have
altogether.

TR cocne

C Global reading
tingink .
ts review the summary first and then read the
text. They then complete the summary. Check
asawhole dass.

Summary completion Is a common exam task on reading
tests such as IELTS. It Is important to read the summary
frst to get an Idea of what to expect from the text itself.
Identifying the type of word missing ako helps with the
‘completion (Example: ks it a verb, noun, number, etc. 7). The
next step i to locate the parts of the text with the relevant
Information, and then to select the word or words to use to
‘complete the summary.

1 ghrelin 2 leptin 3 Winess 4 interact S Injury
6 arcadianthythm 7 55

D Close reading

Researching information to support your writing
Allow time for students to read through the Researching
information to support your writing box. With books
dosed, invite students to explain the information in the
skills box to you in their own words.

Students read the text in detail, underlining the support
for the ideas. Students then compare their underlined
information with a partner.

ANSWERS

1 People who sleep for a short amount of time have
between a 55% and 89% chance of becoming obese.

2 To gain more energy quickly we also tend to seek out
comiort foods that are high in fat and sugar.

3 Firstly, people who sleep less than seven to elght hours
per night have an Increased risk of a heart attack or
stroke.

4 Bad sleep, tiredness, and fatigue also cause, and can be
asymptom of, depression.

5 Frstly, young bables need significantly more sleep than
adults, and teenagers need slightly more sleep than
adults.

6 For example, a ten-year-old child cannot focus on
academic work prior to 8:30 in the morning whereas
ateenager or college student cannot really work well
before 10a.m.
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E Critical thinking

Assessing the impact of changes is an important

critical thinking skill. This assessment can take place

on a personal level (How does this affect me?) and on a

broader, more general level (How does this affect

society / young people / etc. 7). Students practice both
forms of assessment in this section in relation to sleep.

1 Students discuss the question in small groups. Focus
students on their own specific circumstances, and
encourage them to explore the benefits in detail. Share
the key benefits as a whole dass.

2 Highlight that the focus has now moved from a
personal level to a broader sodiety level. Encourage
students to consider the question from different
aspects (Example: economic, personal relationships,
academic performance, etc). Share ideas as a whole
class. Encourage whole-class discussion, with students.
asking each other follow-up questions.

VOCABULARY >

Vocabulary development
Words to describe medical symptoms

Warm-up

with books closed, write medical symptoms on the board.
Elicit the meaning (Answer: relating to medicine, a sign of
iliness). Tell the students the last ime you were sick and
describe It with a word, using mime to make the meaning
of the word clear (for example, cough—mime coughing).
sk students to recall when they were last sick, and ask
them to describe what it was, how they fielt, and how they
Iknew they were sick. Ellcit a few simple words to describe
the lliness and symptoms (for example, fever—feeling hot /
high tempevature) and write them on the board. Leave the
‘words up for the feedback on Exercise 1.

1 Students work alone to match the words with the
correct definitions. Check answers as a whole class,
and clarify the pronundiation of ache /feik/ and cough
/kafl.

ANSWERS
1f 2b 3g 4h 5c 6a 7d 8e

2 Students work alone to complete the sentences with
words from Exercise 1. Go through the answers with the
dass.

1sore 2 fever 3 cough 4 duzy S weak 6 ache
7 immediate 8 urgent

3 Students discuss the questions with a partner. Have the
dlass give feedback on the final question. Write a list of
physical and mental effects on the board, as suppested
by students. Review these as a whole dass and then
have a show of hands as to which type of effect is
the worst.

Academic words

1 Remind students that they have seen these words in
this unit. Students work alone to match the woeds with
the correct definitions. Ask students to check in pairs,
and then check as a dlass.

ANSWERS
1h 2d 2a 4b 5c 6e 71 8¢

2 Students work in pairs to complete the sentences with
words from Exercise 1. Go through the answers with the
dass.

ANSWERS
1 consume 2 injury 3 concentrate 4 minor
S precise 6 Interact 7 process 8 recovery

3 Ask students to identify the woeds from Exercise 1 in
Students then discuss the questions with a partner.

Students do a Find someone who. .. actvity. Ask students
1o choose six of the words from Exerdise 1. They should
then complete six versions of the statement Find someone
who.... (Example: Find someone who has had @ minor car
acident this year). Students then mingle with each other,
using thelr staterments as questions (Example: Have you
had aminor car accident this year?). Have the class give
feedback, reporting on the statements most people sald
yes to and those no one sald yes to.

—
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Writing model

Read through the information about the writing task and
what the students are going to cover in this section of
study. Ask students to identify what they will learn about
and what they will do (Answer: write and edit an essay).

A Analyze

Read through the task with students and give them time
to review the ideas in the Agree / Disagree box. Students
then read the model and underline the relevant parts.

ANSWERS

Agree

Quick diagnosis—*.... use the results to try to diagnose
their liness or Injury quickly"

Takes pressure off doctors- -'l‘rlspfmmmpeq)le
20ing to the doctors when It Is not necessary and take
pressure off doctors and hospitals”

Disagree

Mistakes can be made— *.... people can often make
mistakes when trying to diagnose or treat themselves.”
Problem in serlous llinesses— *.... It presents big risks In
the case of an emergency”

B Model
1 Students read the model again and answer the
questions with a partner.
ANSWERS
1 While this Information is useful, this essay will argue that
people should not rely on the Information because It Is.
not prectse enough.
2 The writer presents the other arguments first.
3 In conclusion, while the Internet may be a useful and

growing source of medical information, people do not
have the knowledge and skills to diagnose themselves.

2 Students discuss the question in pairs, giving reasons
to support their view. Have the dass give feedback and
a show of hands to get the overall opinion of the dass.

LB U ] MEDICINE

GRAMMAR > 4

Reported speech
Give time for students to read through the Reported
speech box. Ask students to check understanding with a
partner. Then, with books open, ask questions to check
(Example: When do we often report speech in acodemic
writing? Answer: We use it when directly or indirectly
quoting research or another text. / What often happens
to the tense in reported speech? Answer: We often change
the tense. /What happens to the pronoun in reported
speech? Answer: We also change the pronoun in reported
speech. /What verbs can we use instead of “say? Answer:
claim, state).
1 Students work in pairs to rewrite the sentences.
Monitor and check understanding, Then check answers.
asawhole dass.

ANSWERS

1 The researchers sakd that the Internet was not very
accurate for medical diagnosts.

2 The doctor said that he had had a big Increase In
patients self diagnosing.

3 Aleading psychologist said that the participants had
shown Increased levels of stress when they had had
under six hours® sleep for more than a week.

4 One scienttst sald that society would develop further
health problems bacause of poor sleep.

5 The lecturer suggested that | needed to do the test on
more people.

2 Askstudents to work with a partner and match the
answers with the dass.

ANSWERS
1c 2b 22 4e 51 6d

3 Students work alone to write the sentences in reported
speech using the verbs in parentheses. Monitor and
assist as required. Ask students to check in pairs, and
then check as a class.

ANSWERS

2 Leading doctors stated that people needed elght hours'
sleep to have a healthy body.

3 Analysts reported that Internet diagnosts would be more
accurate In the future.

4 smith described how self-diagnosis could Increase
levels of stress and anxety.

5 University researchers argued that the technology had
not been 1009 accurate.

6 Academics proved that concentration levels fell
dramatically with only stx hours’ sleep.
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WRITING > 2

Writing skill
Proofreading and editing your work
board. Elicit students’ ideas on the type of things they
can and should check for in their work before handing
itin. Make a note of their ideas on the board. Then ask
students to read through the Proofreading and editing
your work box in their books and identify things to check
for that haven't been mentioned.
1 Students work together to check the mistakes in the

sentences. Check answers as a whole dass.

ANSWERS

1 More and more patients are diagnosing themselves.
online.

2 if people diagnose themselves online, they won't do so

accurately.

3 The Internet has become a valuable source of
Information.

4 People with the same symptoms do not always think of
the same fliness.

5 Recent studies have shown that self-diagnosis on the
Internet Is not very accurate.

2 Students work alone to identify the correctly spelled
word in each group.

ANSWERS
1 envronmental 2 achleve 3 maintenance
4 consequence

3 Students compare their answers to Exercise 2 with a
partner and correct the spelling of the other words.
Checkas awhole dass.

1 completely, locally 2 response, contribution
3 demonstrate, community 4 minimized, philosophy

4 Elicit from students the type of errors they have looked

at so far (Answer: grammar and spelling). Ask them
to review the task and identify the type of error here
(Answer: academic style). Students then analyze the
essay question and introduction. Check ideas asa
whole class.

The essay is missing a thesis, eg.,
This essay will argue that patients should not diognose and
treot themselves because this can lead to furthes problems.

Writing task

Review the writing task as a class. Give time for students
to look back through the unit and identify language and
topics that will be useful for the writing task.
Brainstorm

Students review their notes from Self diagnosis, the
Reading 1 text. They use these notes, in pairs, to
brainstorm and complete the table of advantages and
disadvantage of treating and diagnosing ourselves. Put
pairs topether to compare and add to their tables as
necessary.

Plan

Students work alone to plan their essays. Ask them to
choose two reasons to agree with and two to disagree
with from the table. Ask the students to decide whether
the reasons to agree or disagree are stronger. They
should then summarize their main opinion in one
sentence. Monitor and assist as required. When students
have made their decisions, ask them to work in pairs.
They should explain the reasons they have chosen and
give their examples. As noted before, explaining to others
often helps to darify arguments and ideas. Give students
the opportunity to make further notes or change their
reasons andor examples if they wish.

Write

Students complete the writing task in class or as a take-
home activity. Highlight the elements that should be
included, as listed in the task instructions.

Share

Tell students to look at the checklist on page 189. They
use the checklist to compare their writing in pairs and
offer suggestions for improvement.
Rewrite and edit

Students read their partner's comments and rewrite and
revise their text, checking for errors and paying particular
attention to use of reported speech.

—
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Students work in pairs or small groups to work through
the wordlist, checking that they all remember what each
word or phrase means, how to pronounce it, and how
it was used in the unit. Go through the list carefully with
the dass.

Academic words review
Students work through the sentences, and then check in
pairs and report back to the dlass.

ANSWERS
1 consume
2 Interact
3 recovery
4 authority
S Injury

Unit review

Students work through the list alone to decide what they
can and cant do. They discuss their answers in pairs,
including what they remember from the unit about each
point. Finally, open up the discussion to include the
whole class. Pay particular attention to any boxes that
the students didn't check. Explore with them ways of
overcoming any remaining problems.

As a take-home activity, students choose one topic covered
In the book. They research advantages and disadvantages
In relation to an aspect of this topic. This information can
be used for a mini-presentation In the following class, or for
an extra writing task in the form of an essay.

BRI oo
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VIDEO SCRIPTS

Unit 1: Society

NARRATOR:  These Chinese students are poing to a
lesson on table manners. This might seem unusual for
adults, but these students work internationally and want
to learn different table manners from around the world.
The lessons are run by June Yamada.

She feels that table manners are very different in China
to other parts of the world and that it isimportant to
learn international table manners in order to succeed in
business.

The five main lessons students learn in the school are
not to spit bones out, to never make a noise, to never
bend, to not put your elbows on the table, and to never
speak with your mouth full. He Gervdang, has been
attending dasses for more than three months.

HE GENXIANG: | run a big bookstore, so | have a lot of
foreign puests. So, if | don't learn some international
rules and standards on manners, | could make a fool of
myself.

CHENG XINGYUAN: | can feel the difference. | have higher
standards for myself now. | have made great progress in
dressing and manners, and | know how to respect other
people.

NARRATOR:  Classes cost up to $75 dollars an hour, but
this is dlearly a price some people are happy to pay for
Western manners.

Unit 2: Food
NARRATOR:  In Doha, the capital of Qatar, there is an
interesting new restaurant called Cactus Sushi. Here the
chefs are combining two national styles of cooking to
create something new. The dishes are freshly cooked on
site and bring together Arabic and Japanese cooking,
Ahmed Saleh is the restaurant’s manager.

AHMED SALEH, MANAGER:  Over a year ago, we started
working to find the perfect mix of Middle Eastern flavors
in the traditional sushi roll. We came up with flavors like
makbous, biryani, falafel, dawood basha, and mansal.
We worked on how to serve these Arabic flavors in a way
that still tastes and looks like sushi. Most people were
excited about the idea.

NARRATOR:  Using traditional Japanese sushi rolls with
Middle Eastern flavors has created something new. But
how popular has this style been?

HASSAN AL-MANNAIL, OWNER:  Some Arab expats aren't
Western expats are reluctant to try Arabic food. When
they try the Arabic sushi and enjoy it, they start trying,

other Arabic dishes. Likewise, some Arab expatriates
have never eaten sushi before. They tried the Arabic
sushi, and, gradually, they started trying traditional sushi
and liked it. There is a pood demand for Arabic sushi.

NARRATOR:  The staff and owners are very enthusiastic.
But what do the customers think?

CLEMENTINE, CUSTOMER:  It’s a very interesting mix
when two cultures manage a way to combine fusion
cuisine. .. it's always very interesting, Very innovative. It's

")

NARRATOR:  Arabic sushi is dearly proving very popular
with Doha's multicultural society.

Unit 3: Business
NARRATOR:  For years, in China, the best jobs available to

graduates were in an office. However, now the salaryin
these jobs is so low that many of China's young people
want to become entrepreneurs instead.
The University Students’ Venture Park is a college to train
young, entrepreneurs. So why do students come here?
Song, Chengzhou, an entrepreneur from Hubsi, left his
job because he became bored.

SONG CHENGZHOU:  Before, when | was working as
an electrical engineer, I'd just make designs based on
whatever blueprint my boss gave me. | felt like | was
working on a production line, | was producing things,
then adding to them one step at a time. It felt really
boring, | wanted to use some of my own ideas, so | came
to Shanghai to become an entrepreneur with some of
my friends.

NARRATOR:  Song is one of a generation of graduates
who have left safe jobs to start their own business. But
according to consumer analyst Cui Ernan, not everyone
can makeit.

CUIERNAN:  Basically, most of their ideas die in the
cradle because they're a bit out of sync with what society
actually needs. So, | think this trend is related to the
current education system, the training students pet in
school, and the disconnect between theory and practice.
NARRATOR:  People like Alibaba's Jack Ma and Tencent's
Ma Huateng, made entrepreneurship cool, but both had
alot of experience before becoming successful.
NARRATOR:  The students will have to work hardina
competitive environment to be like their heroes.
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Unit 4: Trends
NARRATOR:  Students at Sweden's Lund university can
now pay for their lunch simply by scanning their hand at
the checkout. The technology was developed by one of
their students, Fredrik Leifland.

FREDRIK: | pot the idea at the supermarket about two
years ago when | was standing in a long line, and then
I had some time thinking ‘what was it that took time in
the point of sale?, and | saw that the payment process
was quite inconvenient and then | thought there must be
abetter way to pay with.

NARRATOR:  The process of paying by hand takes less
than five seconds and is very simple to use. People
register at a machine with their tax number and phone
FREDRIK: We needed to take the technology and
connect it to the financial sector, to the bank accounts.
That's been along and hard process. And then we
needed to find a way to make, to package the product,
into a simple one, so that people actually want to use it
and find it convenient.

FREDRIK: The vein pattern in your palm is unique for
every person, so it’s a very secure solution. And it’s
not possible to extract the vein pattern. It's inside your
hand, so it’s not visible for the human eye or for ordinary
cameras. Soit’s very secure.

VIKTOR:  I've used it for little over a year. It's really good.
Idon't have to worry about having cash with me to
campus, soit’s really handy.

HANNA: | think it’s very quick and easy. It’s easy to use
and you can pay very, very fast, so | think it's very pood
actually. And | think it's safe, it feels safe when you're like
leaning on your hand to the system and it’s like reading,
Your veins.

NARRATOR:  Could our own bodies actually be the
quickest and safest way of paying in the future?

Unit 5: Success

NARRATOR:  All successful dities need a variety of
fadilities. This includes having spaces for people to relax,
exercise and play. But herein Tokyo, Japan, playgrounds
are not just for children. They are changing to suit a
different group of people.

MASATO SALJO:  There aren’t many children using,
playground equipment now and most equipment is
damaped and needs to be removed. This problem came
about when the population started graying in Japan.
Soit was natural for us to replace old equipment with
workout equipment for the elderly.

VIDEO SCRIPTS

NARRATOR:  To be successful, a city needs to adapt to
the people who live there. Japan has the oldest life
expectancy in the world, with the average age over 80.
This means the cities need to adapt to the needs of the
older people. Doing, exercise regularly is also one of the

SOICHIRO SAITO:  If 'm at home, | tend to slouch or
lie down. But if | come here, | straighten my back, as
everyone else is working out with so much energy.

NARRATOR:  The classes are pood for alot of people
because you don't need to be really fit to participate.
Alot of people use the dasses as an opportunity to
socialize with others, which is another part of leading,
ahealthy and happy life. Doing exercise also makes
people feel healthier.

IKUKO YAMAKOSHI: My legs were really heavy as lead,
as I'm sick, but they feel much lighter now after the
workout. My mind has deared up as well.

NARRATOR:  Providing facilities to help people have a
long and healthy life is something all cities should be
njirg todo.

Unit 6: Pressure

NARRATOR:  In a part of Tokyo's busy electronics
shopping district, a group is offering local people an
unusual way to relax and forpet their worries. Katsuya
Hara, the head of an anti-stress project, wants people
1o come into the truck to smash bowds, plates and cups.
The cost depends on what you want to smash. A small
cup costs $2.20 and a large plate $11. Masaki Ogawara is
one of the many customers to try it.

MASAKI OGAWARA:  Life is pretty complicated, and
there are a lot of things to worry about right now so this
was refreshing, | now feel like | can start afresh again
tomorrow.

SHIGED SASAKL:  It'sre here and recession there.
All everyone talks about is the recession. In my company
it's also ‘you cant do that or you can't do this’, like we
can't expense taxi rides. | was feeling pent up and was
looking, for a way to release some of that when | had the
good fortune to come across this place.

NARRATOR:  Does smashing a plate really make you less
stressed? Katsuya says, its effectiveness is slowly being
recognized around the world.

KATSUYA HARA:  To break something, as all of us know
from experience, is something extremely exhilarating,
and it helps bring down one’s pent up anger levels.

NARRATOR:  Most of the customers are women and
stressed businessmen. All the broken plates and cups
are recyded so people have one less thing to stress
about.
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Unit 7: Fear

NARRATOR:  To many people spiders are creepy, crawly,
horrible creatures, but to Norman Platnick, the man in
charge of a new exhibition at the American Museum
of Natural History in New York City, spiders are not
NORMAN PLATNICK:  Many people come with a fear of
spiders and it's difficult to understand why. | mean, yes,
they can run really quickly, but not for very far. They are
sprinters, not long distance runners. And yes, theyare a
little hairy, but ... Whereas it might be. .. it's rational, for
example, to be afraid of animals that can really hurt you.
For 99.99 percent of spiders that isn't the case. They can't
hurt you at all.

spider species around the world and as Norman explains
they actually play an important role in the supply of
food.

NORMAN PLATNICK:  Of course, spiders are actually
crucial to our lives in ways that people penerally don't
understand. It's now becoming more widely understood
that we depend on bees, for example, because most
of our crops are pollenated by bees. Without bees, we
have a problem getting food. The same thing is true
with spiders. Spiders are the main regulators of insect
populations, induding populations of the insects
that attack our crops. If the spiders aren't there, insect
populations po through the roof, they eat all our food,
we have nothing,

NARRATOR:  According to the museum, spiders in one
small woodland can eat about 26 kilograms of insects
in one year. The museun wants people to learn more
about the benefits of spiders and to try to stop people
being so scared of them.

NORMAN PLATNICK:  We want people to take several
things away. First of all, that spiders are helpful, rather
than harmiul, that they are extraordinarily diverse, that
we know very little about them, even though they are
50 common and important in our planet and that they
are an active area for research, including research that's
done here at the museum.

NARRATOR:  The exhibition here in New York might just
change how some people see spiders.

Unit 8: Stories

the world by boat and bike, Erden Erucis greeted by
applause as he cycles to Sydney Opera House where he
shows a map of his trip to the crowd.

ERDEN ERUC:  And then | kayaked to Oro Bay, walked
south using the Kokoda Track to Port Moresby, coast
to coast, from Solomon Sea to the Coral Sea, and then
I was on my row boat again for 33 days to pet to Cape
York. | reached Escape River, and after that, | kayaked
south for about three and a half weeks to Cooktown,
and | have been on the bicyde since. Doing a human-
powered circumnavigation. From Perth, I'm going to
launch onto Indian Ocean and keep going west.
NARRATOR:  Erden was at work when he decided to set
himself the challenge of traveling around the world and
dimbing several mountains.

ERDEN:  1am very happy. | have covered an enormous.
distance. It has taken me a while to get here, but I've
finally madeit.

NARRATOR:  Along; the way, Erden is raising money

for the charity ‘Around-n-Over” which helps poor
ERDEN:  I'm sharing all of my experiences with students
from schools around the world. What we are trying to do
with the foundation we started is to inspire children. We
tryto be a pood example through these projects we have
in Turkey, which support children's education, and these
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Unit 9: Environment

NARRATOR:  Nesting lemale turtles arrive at La Escobilla
beach on Mexico's Oaxaca Pacific coast in their annual
instinct and return to the beach they were born on.
This happens some 25 to 30 years later. The male
turtles never return. The fernale turtles arrive along 15
kilometers of protected beach. Between seven and eight
groups of marine turtles arrive at this beach every year
to nest. Marine turtles have been around for over 100
million years. Today, the impact of humans is affecting
their numbers either through hunting or being caughtin
fishing nets.

NARRATOR:  However, in this area, local families have
taught their children to protect the marine turtles.
Populations of several species of Gulf Coast turtles
have fallen very low. In the 1960s, over one million Olive
Ridley turtles were killed each year for their meat and
skin on Mexico’s Oaxaca Padfic coast. The species is now
dassified as endangered. So it's important to protect
their nests and egygs.

ERIKA PERALTA:  We hope to receive some 150,000
nestings, which means 15 million eggs. Of thase, not
all will make it. On arrival beaches, it's common for the
percentage of survival to be low due to the number of
epgs being laid.

NARRATOR:  There are 12 beaches where Olive Ridley
turtles nest around the world. Conservation efforts such
as this one have seen turtle populations recover in some
areas, but without urgent global action the future of
these amaring creatures still looks bad.

VIDEO SCRIPTS

Unit 10: Medicine

NARRATOR:  Smartphones have hundreds of different
uses from recording videos to making payments to
listening to music. However, now apps are even being
developed to help with medical procedures. In Kenya,
Andrew Bastawrous has developed an app that helps
with eye examinations.

ANDREW BASTAWROUS:  The app is called the Portable
Eye Examination Kit, (PEEK), and is designed to work
on asmartphone. The first thing that the app asks the
tester to do, is to create a patient record by entering,
the patient’s name, their details, their contact phone
number, and then it shows you on the map where the
examination is taking place so that the GPS position is
recorded for future follow up and management of that
patient. Every other test is then based on that structure
that you have just set up.

NARRATOR:  Doctors face many challenges in developing.
countries. Limited transport means people in some
areas find it difficult to pet medical care when they need
it. The app helps overcome that problem.

ANDREW BASTAWROUS:  The reason we developed the
app was that it's patients who are in the most difficult
places to reach, that are usually those who are most in
need of eye care, and they're very difficult to find, they
are very difficult to take trained personnel or expensive
equipment to, and they are reluctant to come to main
cities and hospitals to receive treatment either because
of barriers, such as cost or fear, and so developing an
app on the phone allows the healthcare worker to go to
the patient.

JOHN KIPKEMOL: | just heard about this program, and |
decided to come over and get my eyes checked. Thisis
basically why I'm here today.

NARRATOR:  Bastawrous hopes this new app will mean
more people receive the care they need to keep their
eyes healthy and stop them from poing blind.
ANDREW BASTAWROUS:  The majority of those people
who are blind live in low income countries such as
Kenya, so that is 90 percent. The most common
condition is called cataract, which is where the lens of
the eye becomes cloudy and it can be cured with an
operation. The problem is usually getting the patient
1o the surgeon to do the operation. So where do they
live, how do we find them; those are the challenges.
So, developing an app like this allows us to connect
those two.
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UNIT1SOCIETY >

Discussion point
Students’ own answers

Video
While you watch
la 2b 3a

Reading 1

A Vocabulary preview

1

1 rude

2 Social media

3 behavior

4 manners

5 judge

6 Smiling,

7 tip

8 consider

B Before you read

Students’ own answers

C Global reading

1

Paragraph 2: Some phrases are not really used lor their
actual meaning but as polite social phrases.

Paragraph 3: From tipping, to smiling, and how you eat,

there are different ways to show politeness across the
world

Paragraph 4: Cell phones have changed what is
considered polite behavior in many situations.

2

A paragraph 2

B paragraph 4

C paragraph 3

D Close reading

1 *You're welcome™

2 *No problem™

3 tipping,

4 left hand

5 having your phone

6 older people

E Critical thinking

Students’ own answers

Study skills

Students’ own answers

Reading 2

A Vocabulary preview

1

1d 3c 5h g
2a 4f 6b 8e
2

1 sites

2 post

3 pages

4 hurt

5 opinions

6 cruel

1 anxious

8 attention

3

Students’ own answers

B Before you read

Students’ own answers

C Global reading

1

paragraph 2: Many people argue, Some people think
paragraph 3: However, other people believe
paragraph 4: Some think

paragraph 5: Some argue

paragraph 6: is now often considered

3

A4 c3 ET
B2 D5 Fé6
D Close reading

1 Yes 2 No (Para 2 Research around the world
suppests this is not only a Japanese problem but one
that exists around the world) 3 NotGiven 4 No
(Para 5: When we see the lives of celebrities and profiles
of companies, many people forget that it is carefully
created and notreal) 5 NotGiven 6 No(Para8: On
the other hand, it also makes many people feel more
anxious about their own image, creates false friendship
groups, and many people are less patient )

7 NotGiven 8 Yes

ANSWER KEY “
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E Critical thinking
Students’ own answers

Vocabulary development
1
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